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Chapter

23
Independence and Development in the Global South

1914–Present

Chapter Overview

Chapter Learning Objectives


•
To explore the breakup of imperial systems in the twentieth century


•
To consider, through the examples of India and South Africa, how the process of decolonization worked


•
To examine the challenges that faced developing nations in the second half of the twentieth century


•
To investigate the potential clash of tradition with modernity in the developing nations, especially considering the case of Islam in Turkey and Iran 

Chapter Outline

I.
Opening Vignette


A.
Nelson Mandela of South Africa spent 27 years in prison for treason, sabotage, and conspiracy.


B.
Decolonization was vastly important in the second half of the twentieth century.


1.
the newly independent states experimented politically, economically, and culturally


2.
these states were labeled as the third world during the cold war


a.
now are often called developing countries or the Global South


b.
they include a large majority of the world’s population


c.
suffer from enormous challenges

II.
Toward Freedom: Struggles for Independence


A.
The End of Empire in World History


1.
India, Pakistan, Burma, Indonesia, Iraq, Jordan, and Israel won independence in the late 1940s


2.
African independence came between mid-1950s and mid-1970s


3.
imperial breakup wasn’t new; the novelty was mobilization of the masses around a nationalist ideology and creation of a large number of new nation-states


a.
some comparison to the first decolonization of the late eighteenth and early nineteenth centuries


b.
but in the Americas, most colonized people were of European origin, holding a common culture with their colonial rulers


4.
fall of many empires in the twentieth century


a.
Austrian and Ottoman empires collapsed in the wake of World War I


b.
Russian Empire collapsed but was soon recreated as the USSR


c.
German and Japanese empires ended with World War II


d.
African and Asian independence movements shared with other “end of empire” stories the ideal of national self-determination


e.
nonterritorial empires (e.g., where United States wielded powerful influence) came under attack


f.
disintegration of the USSR (1991) was propelled by national self-determination (creation of 15 new states)


B.
Explaining African and Asian Independence


1.
few people would have predicted imperial collapse in 1900


2.
several explanations for decolonization have emerged:


a.
emphasis on the fundamental contradictions in the colonial enterprise


b.
historians use the idea of “conjuncture” to explain timing of decolonization


c.
some scholars emphasize the role of specific groups and individuals—the issue of “agency”


3.
independence was contested everywhere


a.
independence efforts usually were not cohesive movements of uniformly oppressed people


b.
fragile coalitions of conflicting groups and parties

III.
Comparing Freedom Struggles 


A.
The Case of India: Ending British Rule 

1.
before 1900, few people of the Indian subcontinent thought of themselves as “Indians”


a.
cultural identity was primarily local


b.
diversity was enormous


2.
British rule promoted a growing sense of Indian identity



a.
unlike earlier foreign rulers, the British didn’t assimilate; Indians shared more similarities to each other than to the rulers


b.
British communications and administrative networks, schools, and use of English bound India together


3.
1885: establishment of the Indian National Congress (INC)


a.
almost exclusively an association of English-educated, high-caste Hindus


b.
made moderate demands; at first asked for a greater role in the life of British India


c.
British mocked them and rejected their claim to speak for all Indians


d.
the INC only began to gain a wide following after World War I


4.
the role of Mohandas Gandhi (1869–1948)


a.
had studied law in England but wasn’t a very successful lawyer


b.
in 1893, took a job in South Africa


c.
developed the political philosophy of satyagraha (“truth force”)


d.
back in India, Gandhi became a leader of the INC


e.
attacked not just colonial rule but also mistreatment of India’s untouchables and the evils of modernization


5.
not everyone agreed with Gandhi


a.
especially important was a growing Muslim/Hindu divide


b.
1906: creation of an All-India Muslim League


c.
some Hindu politicians defined the nationalist struggle in religious terms


d.
Muhammad Ali Jinnah, head of the Muslim League, argued that regions of India with a Muslim majority should be a separate state (Pakistan, the land of the pure)


6.
independence in 1947 created two countries


a.
Pakistan (Muslim, divided into two wings 1,000 miles apart)



b.
India (secular but mostly Hindu)


c.
process was accompanied by massive violence; some 1 million died, 12 million refugees relocated


7.
1948: a Hindu extremist assassinated Gandhi


B.
The Case of South Africa: Ending Apartheid


1.
South Africa won freedom from Great Britain in 1910


2.
but its government was controlled by a white settler minority


3.
white population was split between British descendants (had economic superiority) and Afrikaners (Boers) of Dutch descent (had political dominance)


a.
Afrikaners had failed to win independence from the British in the Boer War (1899–1902)


b.
both white groups felt threatened by any move toward black majority rule


4.
by the early 1900s, South Africa had a mature industrial economy


a.
by the 1960s, had major foreign investments and loans


b.
black South Africans were extremely dependent on the white-controlled economy


c.
the issue of race was overwhelmingly prominent


5.
African National Congress (ANC) founded in 1912


a.
like India’s INC, it consisted of elite Africans who wanted a voice in society


b.
for 40 years, the ANC was peaceful and moderate


c.
1950s: moved to nonviolent civil disobedience


d.
the government’s response was overwhelming repression


6.
underground nationalist leaders turned to sabotage and assassination


a.
opposition came to focus on student groups


b.
Soweto uprising (1976) was the start of spreading violence 


c.
organization of strikes


7.
growing international pressure


a.
exclusion from international sporting events


b.
economic boycotts


c.
withdrawal of private investment funds


8.
negotiations began in the late 1980s


a.
key apartheid policies were abandoned


b.
Mandela was freed and the ANC legalized


9.
1994: national elections brought the ANC to power


a.
apartheid was ended without major bloodshed


b.
most important threat was a number of separatist and “Africans only” groups

IV.
Experiments with Freedom


A.
New nations emerging from colonial rule confronted the problem of how to parlay independence into economic development and industrial growth, unification, and political participation.


1.
already independent but nonindustrialized countries faced the same quest for a better life


2.
all together = the third world (developing countries, the Global South)


3.
1950–2000: developing nations contained 75 percent of world population


4.
independence created euphoria, but optimism soon faded in light of difficulties


B.
Experiments in Political Order: Comparing African Nations and India 

1.
common conditions confronted all efforts to establish political order:


a.
explosive population growth


b.
overly high expectations for independence


c.
cultural diversity, with little loyalty to a central state


2.
in the 1950s, British, French, and Belgians set up democratic institutions in their African colonies


a.
few still survived by the early 1970s


b.
many were swept away by military coups


c.
some evolved into one-party systems


3.
in India, Western-style democracy succeeded


a.
the independence movement was more extended, and power was handed over gradually


b.
many more Indians than Africans had administrative and technical skills at the time of independence


c.
the Indian Congress Party embodied the whole nationalist movement, without too much internal discord


4.
various arguments as to why Africans initially rejected democracy 


a.
some argue that the Africans were not ready for democracy or lacked some necessary element


b.
some argue that African traditional culture (communal, based on consensus) was not compatible with party politics


c.
some argue that Western-style democracy was inadequate to the task of development


5.
widespread economic disappointment discredited early African democracies


a.
African economic performance since independence has been poor


b.
widespread economic hardship


c.
modern governments staked their popularity on economic success


6.
the well-educated elite benefited most, obtaining high-paying bureaucratic jobs that caused resentment


7.
economic resentment found expression in ethnic conflict


8.
repeatedly, the military took power in a crisis


9.
starting in the 1980s, Western-style democracy has resurfaced


a.
series of grassroots movements arose after authoritarian governments failed to improve economic situation



C.
Experiments in Economic Development: Changing Priorities, Varying Outcomes 


1.
the belief that poverty isn’t inevitable won out


a.
however, in many states, colonial rule had not provided much infrastructure for modern development


b.
most developing countries didn’t have leverage in negotiation with wealthy nations and corporations


c.
African leaders got contradictory advice on how to develop successfully


2.
general expectation in the developing world that the state would spur economic development


a.
most private economies were weakly developed


b.
Chinese and Soviet industrialization provided models


c.
but for several decades, there has been growing dependence on market forces for economic development


3.
urban vs. rural development has been an important issue


a.
in some areas, the “urban bias” has been partly corrected


b.
women’s access to employment, education, and birth control provided incentives to limit family size


4.
debate over whether foreign aid, investment, and trade are good or bad


5.
the degree of economic development has varied widely by region


a.
East Asia has been the most successful


b.
1990s: India opened itself more fully to the world market


c.
several Latin American states developed industrially


d.
most of Africa, much of the Arab world, and parts of Asia didn’t catch up, and standards of living often declined


e.
there is no general agreement about why such great variations developed



D.
Experiments with Culture: The Role of Islam in Turkey and Iran 

1.
the relationship between Western-style modernity and tradition has been an issue across the developing world


2.
the case of Islam: Turkey and Iran approached the issue of how Islam and modernity should relate to each other very differently


3.
Turkey: emerged in the wake of World War I, led by Mustafa Kemal Atatürk (1881–1938)


a.
major cultural revolution in the 1920s and 1930s


b.
effort to create a thoroughly modern, Western society


c.
much of the Islamic underpinning of society was abolished or put under firm government control


d.
men were ordered not to wear the fez; many elite women gave up the veil


e.
women gained legal rights, polygamy was abolished, and women got the vote (1930s)


f.
state-organized enterprises were 
set up


g.
government remained authoritarian, although a parliamentary system emerged after 1938


4.
Iran: became the center of Islamic revival (1970s) 

a.
growing opposition to Shah Muhammad Reza Pahlavi’s modernizing, secularizing, U.S.-supported government


b.
many of the shah’s reforms offended traditional Islamic practices


c.
the mosque became the main center of opposition to the government


d.
the shah was forced to abdicate in 1979, and Khomeini assumed control of the state


e.
the Islamic revolution in Iran wasn’t revolutionary in social terms


V.
Reflections: History in the Middle of the Stream 


A.
It is difficult for historians to discuss more recent events and themes like those described in this chapter, because that history is still in the making.


1.
detachment is difficult


2.
we don’t know what the final outcomes will be


B.
Historians know how unexpected and surprising historical processes can be.


1.
but still, history is our only guide to the possible shape of the future


2.
the history of modern events provides a useful reminder that people in earlier times didn’t know the way things would turn out either

Lecture Strategies
Lecture 1: Expanding independence 

Since the chapter focuses only on two former colonies winning independence, this lecture strategy proposes casting the net wider, creating a comparative analysis of two or three additional independence movements. The objectives of this lecture strategy are:


•
to encourage student understanding of the scope of decolonization in the twentieth century


•
to give students a better idea of the common features of decolonization and some important regional variations


•
to present the histories of Israel, Botswana, and Algeria as examples of important variants of the decolonization theme 
Begin with Israel, chronologically the earliest of the three independence movements to be discussed in this lecture. Some important points to include are:


•
the Zionist movement and massive settlement of Jews in Palestine


•
the Balfour Declaration and how it was interpreted


•
British efforts to halt Jewish immigration


•
the degree of British control in the Palestinian Mandate



•
the partitioning of the mandate between Arab Palestine and a new state of Israel


•
the creation of Israel in the context of the Holocaust


•
Israel’s wars for survival and territorial expansion 

Algeria endured a very different kind of decolonization. The state won its independence from France only after considerable violence, and Algeria still struggles to find a clear national identity. Some major points are:


•
French control of and settlement in Algeria


•
major French investment in Algeria (especially in the oil industry)


•
the war of independence and mass exodus of the pieds-noirs (French settlers in Algeria)


•
the rise of militant Islam in Algeria


•
the state of Algeria today 

Finally, Botswana’s peaceful progress to independence, political stability, and modest prosperity make a pleasant contrast to the otherwise depressing tale of decolonization in Africa. It would be useful to include the following points:


•
the establishment of the Bechuanaland Protectorate by Great Britain 


•
Botswana’s proposals for self-government, and Britain’s acceptance of them


•
the leadership of Seretse Khama


•
the political stability of Botswana

It may be useful to refer to the chapter’s Visual Sources feature during your lecture. 
Lecture 2: Dictatorship and the new nations 

Africa has seen an extraordinary number of military coups and dictatorships since independence. This lecture strategy proposes examining the phenomenon of military dictatorship in developing countries in greater detail, focusing on Africa but pulling in examples from other developing nations. Its main objectives are:


•
to help students understand why military dictatorships are so common in the Global South


•
to explore the conditions that make dictatorship possible and sometimes even preferable


•
to examine how dictators come to power and how they fall 
Begin with some consideration of what a dictator actually is. Then select a “typical” dictator from the following list, establishing a base from which to explore the phenomenon more widely:


•
Idi Amin (Uganda)


•
Suharto (Indonesia)


•
Saddam Hussein (Iraq)


•
Augusto Pinochet (Chile)


•
Fidel Castro (Cuba)


•
Robert Mugabe (Zimbabwe)


•
Blaise Compaore (Burkina Faso)


•
Joseph Kabila (Congo-Kinshasa)


•
Charles Taylor (Liberia)


•
Houari Boumedienne (Algeria)

Some themes to consider are:


•
ethnic cleansing or genocide


•
stability of the new military regime


•
human rights abuses


•
positive economic steps taken by the dictator


•
alignment of the dictator in relation to other states 

It may be useful to refer to the chapter’s Documents feature during your lecture. 
Lecture 3: Religion and developing nations 

The text discussed how Islam has confronted modernization in Turkey and Iran. This lecture strategy expands the exploration of religion in the developing nations. Its objectives are:


•
to encourage students to consider religion as both a unifying and a divisive factor in developing nations


•
to investigate the rapid spread of Islam and Christianity in developing nations


•
to consider what has become of traditional religions in the Global South 
Begin with a map of the major religions of the world in 2000 (see www.justmaps.org/maps/thematics/ religions.asp#). Then discuss the massive spread of evangelical and Pentecostal Christianity in Africa in recent decades and the Islamization of central Africa. Other related points include:


•
the restoration of Russian Orthodoxy and the rapid spread of evangelical Christianity in parts of the former Soviet Union


•
the revival of Confucianism in China


•
the massive missionary enterprises of the Church of Jesus Christ of Latter-day Saints 
More important is the question of what these religions mean to developing nations. Try to address the following points:


•
Does religion provide some of the social and national glue that many developing countries do not receive from their governments?


•
What is the texture of religious life in Roman Catholic South America? How does it differ from the practice of Islam in Nigeria or of Pentecostalism in Botswana?


•
Which religions still maintain an active missionary presence in developing nations, and what effect does a foreign presence have on those countries?


•
What is the relationship between religion and social services in developing nations?


•
What is the relationship between world religions like Christianity and Islam and the native religions of the developing nations?

Things to Do in the Classroom
Discussion Topics
1. Misconception/Difficult Topic (large or small group). “What’s wrong with Africa?” It is common to hear the belief expressed that there must be something wrong with Africa to make most of the continent as impoverished, genocidal, and dictator-ridden as it is today. Ask students to compile the evidence in the textbook that would support the argument that the new nations of Africa have been doing the best they can in the face of the enormous social and economic challenges they inherited from the colonial era. Then ask them to discuss this evidence and how convincing they find it.

2. Contextualization (large or small group). “Africa in the news.” Ask students to collect all the news stories they can find about Africa for a week (hinting at extra credit for unusual news stories should assure a good selection). Go over the main news items in class, and then lead a discussion on the relationship between what’s in the news today and the saga of Africa winning independence and struggling to develop economically.

3. Comparison (large or small group). “Islam’s reaction to the West.” Ask students to outline the main points of the chapter’s discussion of Iran’s Islamic revolution. Then ask them to discuss similarities and dissimilarities between that movement and modern Islamic radical fundamentalism (as represented by the Taliban and al-Qaeda).

Classroom Activities

1. Close-reading exercise (small group). “Indian independence.” Distribute Jawaharlal Nehru’s “Speech on the Granting of Indian Independence,” which he delivered on August 14, 1947 (a transcript can be found at http://www.fordham.edu/halsall/mod/1947nehru1 .html). Ask students to identify the main themes of the speech, then discuss how well they think India has lived up to this message of hope since 1947.

2. Analysis exercise (large or small group). “Islamic revolution in Iran.” A quick Google image search will provide you with many visual sources of the Iranian revolution. Pick some representative samples (e.g., a poster of Khomeini, mass rallies, American hostages, one of the many propaganda posters that shows the shah hanging on to Uncle Sam’s coattails). Show them to the class and encourage discussion of the lessons that can be garnered from the images.

3. Clicker question. Do you believe that democracy is the ideal model of government and that it should be in place throughout the world?

Key Terms

African National Congress: South African political party established in 1912 by elite Africans who sought to win full acceptance in colonial society; it only gradually became a popular movement that came to control the government in 1994.
Atatürk, Mustafa Kemal: Founder and first president of the Republic of Turkey (1881–1938); as military commander and leader of the Turkish national movement, he made Turkey into a secular state. (pron. moo-STAH-fah kem-AHL at-ah-TURK)
Black Consciousness: South African movement that sought to foster pride, unity, and political awareness among the country’s African majority and often resorted to violent protest against white minority rule.
Boers: Also known as Afrikaners, the sector of the white population of South Africa that was descended from early Dutch settlers. (pron. bores)

decolonization: Process in which many African and Asian states won their independence from Western colonial rule, in most cases by negotiated settlement with gradual political reforms and a program of investment rather than through military confrontation.
democracy in Africa: A subject of debate among scholars, the democracies established in the wake of decolonization in Africa proved to be fragile and often fell to military coups or were taken over by single-party authoritarian systems; Africa’s initial rejection of democracy has sometimes been taken as a sign that Africans were not ready for democratic politics or that traditional African culture did not support it.
economic development: A process of growth or increasing production and the distribution of the proceeds of that growth to raise living standards; nearly universal desire for economic development in the second half of the twentieth century reflected a central belief that poverty was no longer inevitable.
Gandhi, Mohandas K.: Usually referred to by his soubriquet “Mahatma” (Great Soul), Gandhi (1869–1948) was a political leader and the undoubted spiritual leader of the Indian drive for independence from Great Britain. (pron. moh-HAHN-dahs GAHN-dee)
Indian National Congress: Organization established in 1885 by Western-educated elite Indians in an effort to win a voice in the governance of India; over time, the INC became a major popular movement that won India’s independence from Britain.
Jinnah, Muhammad Ali: Leader of India’s All-India Muslim League and first president of the breakaway state of Pakistan (1876–1948). (pron. moo-HAHMad ah-LEE jee-NAH)

Khomeini, Ayatollah Ruholla: Important Shia ayattolah (advanced scholar of Islamic law and religion) who became the leader of Iran’s Islamic revolution and ruled Iran from 1979 until his death in 1989. (pron. A-hat-ol-LAH ROOH-ol-LAH ko- MAY-nee)
Mandela, Nelson: South African nationalist (b. 1918) and leader of the African National Congress who was imprisoned for twenty-seven years on charges of treason, sabotage, and conspiracy to overthrow the apartheid government of South Africa; he was elected president of South Africa in 1994, four years after he was finally released from prison. (pron. man-DEL-ah)

Muslim League: The All-India Muslim League, created in 1906, was a response to the Indian National Congress in India’s struggle for independence from Britain; the League’s leader, Muhammad Ali Jinnah, argued that regions of India with a Muslim majority should form a separate state called Pakistan.
Nehru, Jawaharlal: The first prime minister of independent India (1889–1964). (pron. jaw-WAH-harlal NAY-roo)
Pahlavi, Muhammad Reza: Born in 1919, Pahlavi was shah of Iran from 1941 until he was deposed and fled the country in 1979; he died in 1980. (pron. moo-HAHM-ad RAY-zah pah-LAV-ee)
satyagraha: Literally, “truth force”; Mahatma Gandhi’s political philosophy, which advocated confrontational but nonviolent political action. (pron. sah-TYAH-grah-hah)

Soweto: Impoverished black neighborhood outside Johannesburg, South Africa, and the site of a violent uprising in 1976 in which hundreds were killed; that rebellion began a series of violent protests and strikes that helped end apartheid. (pron. sow-WAY-toe)

Chapter Questions

Following are answer guidelines for the Big Picture questions and Margin Review questions that appear in the textbook chapter, and answer guidelines for the chapter’s two Map Activity questions located in the Online Study Guide at bedfordstmartins.com/ strayer. For your convenience, the questions and answer guidelines are also available in the Computerized Test Bank.

Big Picture Questions


1.
In what ways did the colonial experience and the struggle for independence shape the agenda of developing countries in the second half of the twentieth century?


•
Colonization and decolonization created a new national identity, which took shape in opposition to the imperial power. Central to this agenda was the establishment of stable governing institutions and a new civil society.


•
Economic development provided the second critical element in the agenda as newly free states sought both to increase production and to distribute the fruits of that growth to raise living standards, a central promise of independence movements.


2.
To what extent did the experience of the former colonies and developing countries in the twentieth century parallel that of the earlier “new nations” in the Americas in the eighteenth and nineteenth centuries?


•
All sought to define their states following periods of dominance by European powers.


•
They claimed international status equivalent to that of their former rulers.

•
They often secured freedom through revolutionary struggle.

•
They sought to develop their economies, which were heavily influenced by their past, and continued interactions with the industrial nations of the West.


3.
How would you compare the historical experience of India and China in the twentieth century?


•
In the early part of the century, both India and China found themselves under considerable Western influence, with India being part of the British Empire and China partially occupied by several European powers.

•
Both secured their independence in the 1940s, but China did so through revolutionary struggle, while India achieved it through more peaceful means.

•
India in the second half of the century maintained a democratic government, while China adopted a communist government.


•
India maintained private property, even if the state provided tariffs, licenses, loans, subsidies, and overall planning; the Chinese adopted a communist approach to industrialization before slowly shifting to a more capitalistic approach.


•
Both grew rapidly in the final decades of the century to emerge as economic powers.


4.
From the viewpoint of the early twenty-first century, to what extent had the goals of nationalist or independence movements been achieved?


•
These nations had achieved independence from foreign rule and gained a measure of national consciousness.


•
The newly independent states rejected racism and racial explanations for human behavior.


•
Post-colonial nations reasserted traditional cultures—religious traditions such as Hinduism 
and Islam and asserted that faith is compatible 
with modernity. In Africa, newly independent nations embraced African cultural styles in dance, music, social norms, family style, and religious outlook.


•
As the new nations developed, there was everywhere a decline in infant mortality and a rising life expectancy and literacy rates.


•
There was substantial industrial in some post-colonial nations, such as South Korea, Taiwan, China, and India.


•
The former colonies were able to provide a somewhat unified voice on certain issues such as global warming and the World Trade Organization (WTO).

On the other hand, there is also evidence for goals that were not realized:


•
A number of states failed including Somalia, Sierra Leone, Liberia, and the Congo


•
A number of post-colonial nations experienced serious internal conflict, civil war, or genocide.


•
Post-colonial societies witnessed the break-up of larger and more inclusive political units, such as the dissolution of colonial India or French West Africa and the failure of Pan-African, Pan-Arab, and Pan-Islamic states.


•
Some newly independent states became proxies in the conflicts of the Cold War (Korea, Vietnam, Afghanistan, and Cuba).


•
Many post-colonial nations continued to be dependent upon Western corporations or governments and failed to achieve genuine economic stability, autonomy, or even much in some cases much economic development at all.

Margin Review Questions

Q.
What was distinctive about the end of Europe’s African and Asian empires compared to other cases of imperial disintegration?


•
Never before had the end of empire been so associated with the mobilization of the masses around a nationalist ideology, nor had earlier cases of imperial dissolution generated such a plethora of nation-states, each claiming an equal place in a world of nation-states.


Q.
What international circumstances and social changes contributed to the end of colonial empires?


•
The world wars weakened Europe, while discrediting any sense of European moral superiority. Both the United States and the Soviet Union, the new global superpowers, generally opposed the older European colonial empires. The United Nations provided a prestigious platform from which to conduct anticolonial agitation.


•
By the early twentieth century in Asia and the mid-twentieth century in Africa, a second or third 

generation of Western-educated elites, largely male, had arisen throughout the colonial world. These young men were thoroughly familiar with European culture, were deeply aware of the gap between its values and its practices, no longer viewed colonial rule as a vehicle for their peoples’ progress as their fathers had, and increasingly insisted on independence now. Growing numbers of ordinary people also were receptive to this message.


Q.
What obstacles confronted the leaders of movements for independence?


•
Leaders had to organize political parties, recruit members, plot strategy, develop an ideology, and negotiate both with one another and with the colonial power to secure the transition to independence.

•
In some regions—particularly settler-dominated colonies and Portuguese territories—leaders also directed military operations and administered liberated areas.

•
Beneath the common goal of independence, anticolonial groups struggled with one another over questions of leadership, power, strategy, ideology, and the distribution of material benefits.


Q.
How did India’s nationalist movement change over time?


•
India’s modern nationalist movement began with the establishment of the Indian National Congress (INC) in 1885.


•
The INC was comprised of primarily of English-educated Indians from high-caste Hindu families. The INC was largely urban and had very moderate demands. They did not seek to overthrow British rule but rather sought more inclusive participation in the existing structure.


•
Because of their largely elite membership, the INC failed to attract peasants to its cause.


•
After World War I, the nationalist movement changed markedly.


•
British attacks on the Islamic Ottoman Empire upset Muslims in India.


•
Millions of Indians died in the influenza epidemic following the war further causing social unrest.


•
A series of repressive actions by the British, in particular the killing of 400 people who had been prohibited from celebrating a Hindu festival in the city of Amritsar, further fueled Indian antagonism toward the British.


•
Mohandas Gandhi, an English-educated Indian lawyer from the Vaisya (business) caste, accepted a position working for an Indian firm in South African in 1893. In South Africa, he experienced overt racism for the first time.


•
He developed a philosophy of nonviolent political action. In 1914, he returned to India and rose through the ranks of the INC.


•
In the 1920s and 1930s, he organized mass campaigns to garner support from a wide spectrum of Indians, not just elites but peasants and the urban poor and including both Hindus and Muslims.


•
His support of Muslims was a particularly important shift in the nationalist movement.


•
Although radical in approach, Gandhi did not seek social revolution but moral transformation. He worked to raise the status of untouchables.


•
He also critiqued modernization and sought an India of harmonious, autonomous villages based on the traditional Indian principles of duty and morality.


•
Others rejected this approach, including his comrade, Jawaharlal Nehru who embraced science and industry as the keys to India’s future. Militant Hindus rejected his acceptance of Muslims, and the All-India Muslim League called for a separate nation in Pakistan for India’s Muslims.


•
As a result, when India achieved independence in 1947, it was as two separate countries—Pakistan and India.

Q.
What was the role of Gandhi in India’s struggle for independence?


•
Gandhi pioneered active and confrontational, though nonviolent, strategies of resistance that underpinned the Indian independence movement.

•
He became a leader in the Indian National Congress during the 1920s and 1930s.

•
He played a critical role in turning the INC into a mass organization.


Q.
What conflicts and differences divided India’s nationalist movement?


•
Gandhi opposed industrialization, but his chief lieutenant, Jawaharlal Nehru, supported it.


•
Not all nationalists accepted Gandhi’s nonviolence or his inclusive definition of India.


•
Some militant Hindus preached hatred of Muslims.


•
Some saw efforts to improve the position 
of women or untouchables as a distraction from 
the chief task of gaining independence from 
Britain.


•
There was disagreement about whether to participate in British-sponsored legislative bodies without complete independence.


•
A number of smaller parties advocated on behalf of particular regions or castes.


•
There was a growing divide between India’s Hindu and Muslim populations, which led to arguments that India was really two nations rather than one.


Q.
Why was African majority rule in South Africa delayed until 1994, whereas the overthrow of European colonialism had occurred much earlier in the rest of Africa and Asia?


•
Black South Africans’ freedom struggle was against their country’s white settler minority, rather than against a European colonial power.

•
The intransigence of the sizable and threatened settler community played a role in the delay.

•
The extreme dependence of most Africans on the white-controlled economy rendered individuals highly vulnerable to repressive action, though collectively the threat to withdraw their essential labor also provided them with a powerful weapon.

•
Race was a much more prominent issue in South Africa, expressed most clearly in the policy of apartheid, which attempted to separate blacks from whites in every conceivable way while retaining their labor power in the white-controlled economy.


Q.
How did South Africa’s struggle against white domination change over time?


•
In the opening decades of the twentieth century, the educated, professional, and middle-class Africans who led the political party known as the African National Congress sought not to overthrow the existing order but to be accepted as “civilized men” within that society. They appealed to the liberal, humane, and Christian values that white society claimed. For four decades, the leaders of the ANC pursued peaceful and moderate protest, but to little effect.


•
During the 1950s, a new and younger generation of the ANC leadership broadened its base of support and launched nonviolent civil disobedience.


•
In the 1960s, following the banning of the ANC, underground nationalist leaders turned to armed struggle, authorizing selected acts of sabotage and assassination, while preparing for guerrilla warfare in camps outside the country. The 1970s and 1980s saw an outbreak of protests in sprawling, segregated, and impoverished black neighborhoods as well as an increasingly active black labor movement.


•
The South African freedom struggle also benefited from increasing international pressure on the apartheid government.


Q.
Why was Africa’s experience with political democracy so different from that of India?


•
The struggle for independence in India had been a far more prolonged affair, thus providing time for an Indian political leadership to sort itself out.


•
Britain began to hand over power in India in a gradual way well before complete independence was granted.


•
Because of these factors, a far larger number of Indians had useful administrative or technical skills than was the case in Africa.


•
Unlike most African countries, the nationalist movement in India was embodied in a single national party, the INC, whose leadership was committed to democratic practice.


•
The partition of India at independence eliminated a major source of internal discord.


•
Indian statehood could be built on cultural and political traditions that were far more deeply rooted than in most African states.


Q.
What accounts for the ups and downs of political democracy in postcolonial Africa?


•
Some have argued that Africans lacked some crucial ingredient for democratic politics—an educated electorate, a middle class, or perhaps a thoroughly capitalist economy.


•
Others have suggested that Africa’s traditional culture, based on communal rather than individualistic values and concerned to achieve consensus rather than majority rule, was not compatible with the competitiveness of party politics.


•
Some have argued that Western-style democracy was simply inadequate for the tasks of development confronting the new states.

•
Creating national unity was more difficult when competing political parties identified primarily with particular ethnic or “tribal” groups.

•
The immense problems that inevitably accompany the early stages of economic development may be compounded by the heavy demands of a political system based on universal suffrage.


•
Widespread economic disappointment weakened the popular support of many postindependence governments in Africa and discredited their initial democracies.


Q.
What obstacles impeded the economic development of third-world countries?


•
The quest for economic development took place in societies divided by class, religion, ethnic groups, and gender and occurred in the face of explosive population growth.


•
Colonial rule had provided only the most slender foundations for modern development to many of the newly independent nations, which had low rates of literacy, few people with managerial experience, a weak private economy, and transportation systems oriented to export rather than national integration;


•
Development had to occur in a world split by rival superpowers and economically dominated by the powerful capitalist economies of the West.

•
Developing countries had little leverage in negotiations with the wealthy nations of the Global North and their immense transnational corporations.

•
It was hard for leaders of developing countries to know what strategies to pursue.


Q.
In what ways did thinking about the role of the state in the economic life of developing countries change? Why did it change?


•
Early in the twentieth century, people in the developing world and particularly those in newly independent countries expected that state authorities would take major responsibility for spurring the economic development of their countries, and some state-directed economies had real successes.


•
But in the last several decades of the twentieth century, the earlier consensus in favor of state direction largely collapsed, replaced by a growing dependence on the market to generate economic development.


•
At the dawn of the new millennium, a number of Latin American countries were once again asserting a more prominent role for the state in their quests for economic development and social justice.


Q.
In what ways did cultural revolutions in Turkey and Iran reflect different understandings of the role of Islam in modern societies?


•
The cultural revolution in Turkey sought to embrace modern culture and Western ways fully in public life and to relegate Islam to the sphere of private life. With that in mind, almost everything that had made Islam an official part of Ottoman public life was dismantled, and Islam was redefined as a modernized personal religion, available to individual citizens of a secular Turkish state.


•
The cultural revolution in Iran cast Islam as a guide to public as well as private life. With this goal in mind, the sharia became the law of the land, and religious leaders assumed the reins of government. Culture and education were regulated by the state according to Islamic law.

Map Activity 1

Map 23.1: The End of European Empires
Reading the Map: What patterns regarding the timing of independence can you identify? How would you account for these patterns?

Model Answer:

•
A number of nations became independent in the years during and immediately after World War II. They include the following: North and South Korea, the Philippines, Laos, South Vietnam, India, Pakistan, Indonesia, and Ethiopia. With the exception of Ethiopia, an Italian colony that gained its independence in the early years of the war, all the other nations were in Asia. Asians took the lead in gaining independence because many of them had been colonized longer (India for over 150 years), had more substantial groups of educated people, and in some cases had witnessed World War II on their own territory.


•
Another wave of nations received their independence beginning in 1960 and continuing into the mid-1970s. The majority of these nations were in Africa. 


•
The post-war world facilitated independence in many ways: European powers were diminished; the new superpowers of USA and USSR were both opposed to formal colonialism; the United Nations provided a platform for anti-imperialist views. In short, empire had been discredited.

Map Activity 2

Map 23.2: South Africa after Apartheid

Reading the Map: In which of the new South African provinces were the apartheid-era Bantustans most heavily located?

Model Answer:

•
Eastern Cape, Kwazulu-Natal, Limpopo, Northwest, and Northern Cape.

Connections: Which of the new provinces of South Africa were given names of African rather than European origins, and what does this suggest about the new, post-apartheid South Africa?

Model Answer:

•
Kwazulu-Natal, Mpumalanga, Limpopo, and Gauteng are the new post-apartheid provinces with African names. These names suggest an increased level of participation for native Africans in the new South Africa.  

Using the Documents and Visual Sources Features

Following are answer guidelines for the headnote questions and Using the Evidence questions that appear in the Documents and Visual Sources features located at the end of the textbook chapter. Classroom Discussion and Classroom Activity suggestions are also provided to help integrate the Documents and Visual Sources features into the classroom. 

Documents Headnote Questions

Document 23.1: The Colonial Legacy for Modern Development

Q.
What were Boahen’s chief criticisms of the colonial economy?


•
Infrastructure was inadequate and unevenly distributed, linking primary to areas with potential for the world’s commodity market.


•
Most colonies were hindered by being forced to produce only one or two cash crops, thus hindering the diversification of the agriculture and the production of food for internal consumption.


•
The colonial economy ended the centuries-old transregional trade within Africa.


•
Because colonial currencies were tied to the colonizing country, African nations outside of South Africa found it difficult to achieve economic independence.


•
The system perpetrated wide gaps in the wealth and infrastructure of urban and rural areas.


Q.
What problems or challenges did the colonial economic legacy present to newly independent states?


•
Because colonial regimes provided inadequate and unevenly distributed education, only a small percentage of children went to school. An even smaller percentage went on to higher education, with most colonies having only one university. As a 

result, most Africans were illiterate. Those that were educated were alienated culturally from their own societies.


•
Women were degraded by colonialism with far fewer women having access to professions.


•
The colonial mentality among educated Africans extended to the larger African population with a general condemnation of African culture—names, music, dance, art, religion, marriage, and the system of inheritance.


Q.
How might European defenders of colonial rule respond to Boahen’s critique?

Possible answers:


•
That in order to be successful in the global context, it is necessary for Africans to adapt to the cultural style and economic rules of the global powers.


•
That colonialism provided an economic “jump start” into modernity that they were unlikely to have achieved on their own.


•
European defenders might also have based their response on their own understanding of European cultural, intellectual, and spiritual superiority. Rather than defend their rule, they may have chosen to attack African traditions and practices as barbaric or uncivilized.


Q.
How does Boahen’s assessment of colonial rule in Africa compare to that of Indian critics of colonial rules as reflected in Documents 20.3, 20.4, and 20.5?

Possible answers:


•
Boahen’s assessment of colonial rule compares to Documents 20.3 and 20.4 in their critique of the inequitable economic relationships between the colonizers and the colonized that resulted in the undermining of local economics (Doc. 20.3) and the impoverishment of the native peoples (Doc. 20.4).


•
Documents 20.3 and 20.5 exhibit a good deal more anger toward the colonizers than evidenced in Document 23.1. Document 20.3 in particular expresses the desire to “extirpate the infidels.”


•
A contrast between Document 20.4 and Document 23.1 is the assertion in Document 20.4 that British rule in India helped end practices detrimental to women such as self-immolation upon her husband’s death and allowing widows to remarry. By contrast, Document 23.1 does not articulate any positives outcomes for women in colonial Africa.

Document 23.2: Development and African Unity

Q.
Why did Nkrumah think that union was so essential? What benefits would it bring to Africa in its efforts at development?


•
Union would increase Africa’s clout on the international stage and in the global marketplace. It would hasten economic development. Union would also safeguard Africa’s independence, allow for better economic planning, and weaken the influence of colonial powers.

•
Africa would benefit because union would allow for better economic planning and weaken the influence of colonial powers.


•
It would pave the way for the formation of a Common Market of a United Africa.

•
A united Africa would mean greater security and more economical government, because military and diplomatic expenses would be less costly but more effective.


Q.
What kind of union did Nkrumah seek?


•
Nkrumah sought a union in which overall economic planning is conducted on a continental basis.


•
It would work toward building a Common Market of a United Africa along the lines of the European Common Market.

•
It would aim to establish a unified military and defense strategy and have a unified foreign policy and diplomacy.

Q.
What challenges does Nkrumah identify to his soaring vision of a United States of Africa? Which of these do you think was most daunting?

•
Challenges include the continent’s variety of races, cultures, religions, and languages on the continent and its history of territorial boundaries.

•
Some new states in Africa were jealous of their sovereignty and tend to exaggerate their separatism.

•
Students might argue that the desire of many leaders of new states to maintain their sovereignty and to exaggerate their separatism would prove daunting because these same political authorities needed to willingly participate in any pan-African Union for it to work. Also, the sheer variety of cultures, languages, and religions in Africa could hinder the formation of a common identity.


Q.
Why do you think the thirteen separate colonies of British North America were able to form a United States of America in the late eighteenth century while their twentieth-century counterparts in Africa have not created a more substantial union?

Possible answers:


•
The thirteen colonies had smaller, more homogenous populations than Africa, and were a much smaller territory.

•
Unlike Africa, the colonies had fought together, and at the same time, against the same colonial overlord to achieve independence.

•
The colonies possessed a similar preexisting political culture of self-government that made the transition to self-rule easier than in Africa.

•
Also, the colonies were not as fully integrated into the global economy of the post–Industrial Revolution world.
Document 23.3: Development, Socialism, and Self-Reliance

Q.
What kind of development does the declaration foresee for Tanzania?


•
The declaration foresees development that draws on the intelligent hard work of the citizens; development based on increased production of agricultural crops and, secondarily, industry; and development based on a socialist model.

Q.
What criticisms does it make about other formulas for development?


•
The document opposes development based on capital because Tanzania lacks capital. It would have to rely on foreign financing, which would endanger the country’s independence.

•
It criticizes development that begins with industry because Tanzania does not have the means to establish many modern industries.


•
It is also critical of emphasizing urban development to the detriment of rural development.

Q.
What is socialist about the Arusha Declaration? How does it differ from Marxist socialism (see Documents, Chapter 18, pp. 855​–66)?


•
The Arusha Declaration’s rejection of capitalist models of development and its valuing of work rather than money as the key to its economic system are socialist.



•
It differs from Marxist socialism because it is tailored to a society that has not industrialized; it focuses on agricultural and rural workers rather than urban and industrial workers; and it is quite critical of the urban working classes, which it identifies as relatively unproductive and a drain on society.

Q.
What features of the Arusha Declaration might have contributed to this failure?

Possible answers:


•
The policy may have led to the neglect of urban areas rather than efforts to develop them.

•
The declaration focuses primarily on agricultural production for subsistence and cash crops, thereby perpetuating the economy’s reliance on commodity production for the global market.
Document 23.4: Development and Women

Q.
What obstacles to women’s active participation in economic development does this document emphasize? How does Ambassador Tau understand the sources of sexual inequality?


•
Development plans have been based largely on male conceptualizations of life, which most often fail to take in account of the activities of and socioeconomic pressures on women.


•
Development focuses on urban areas rather than the rural areas where most women participate in the economy.


•
Women are heavily involved in subsistence agriculture, but training and improved technology were offered to men only.


•
The increasing monetization of economies puts extra demands on women to raise cash, but the opportunities for women to enter the cash economy are extremely limited in part because of a lack of access to training and capital.


•
The long hours that women labor leaves little time to train, take part in politics, or take advantage of health care.


•
Environmental conditions, including the need to carry water and fetch firewood, add to long working hours and decrease the productivity of women.


•
Women are denied credit from banks despite laws prohibiting discrimination.


•
Ambassador Tau understands that the sources of sexual inequality are in part cultural because of the roles that women play in society, and in part because planners have designed development programs for men rather than women.


Q.
Why does Ambassador Tau believe that development planning should focus explicitly on the needs of women? How might attention to women alter the priorities of development planning?


•
Development planning should focus explicitly on women because women in Africa are primary, not secondary, earners; they provide food, clothing, and shelter for their families and are critical to the survival of communities. Women face a disproportionate level of responsibility in society but are ill prepared for these responsibilities.


•
Attention to women might alter the priorities of development planning in that development would need to be focused more on rural life and agriculture, rather than the cities and industry.  Development planning would also tap into traditions of cooperative work and already-existing women’s organizations. Education for girls might have a higher priority, as it is associated with smaller family size and slower population growth.

Q.
What features of Ambassador Tau’s development plan might coincide with the priorities of the Arusha Declaration? In what respects might they differ?


•
Both Tau’s development plan and the Arusha Declaration focus on rural development, acknowledge the important work done by women in rural economies, and this work as essential for the economy and economic development.


•
However, Ambassador Tau wants women to have greater access to capital. While this does not run completely counter to the Arusha Declaration, which opposes primarily foreign capital, it does suggest a more capitalist approach.

Q.
What do the visions of development laid out by Ambassador Tau and the Arusha Declaration tell us about the lives of women in modern Africa? Are these issues unique to Africa or are they common to women everywhere?

Possible answers:


•
Women’s lives are dominated by intense labor. They are a key component in the rural economy and are central to family and communal cohesion.

•
Women are often unable to participate in development programs that could improve their lives.


•
As Ambassador Tau’s comparison of African women to Latin American women indicates, there are similarities to women throughout the developing world.

•
Certain aspects of women’s lives, such as the tension between family and work responsibilities, and women’s roles in holding family and community together and funding the family, are experienced by women in the developed world as well.
Document 23.5: Development, Elites, and the State

Q.
How does Ayittey understand the major obstacles to development in Africa?


•
Ayittey believes the major obstacles to development include a small African elite who govern for their own rather than society’s benefit.

•
There are vampire states run by corrupt and unscrupulous officials rather than conventional public sectors. The concentration of economies rests in the hands of these corrupt states, who plunder them; such corruption kills off the incentive to produce.

•
Military spending is also hindering development.

Q.
How does he view the role of postindependent African elites and the states they govern?


•
The elites are the central problem of postindependent Africa because they control the government and the economy and run them for their own, rather than society’s, benefit.

Q.
What prescriptions for African development are stated or implied in this document?


•
reform the current governmental system, removing corrupt officials


•
reinstitute democratic systems of government


•
loosen government controls over the economy and encourage private enterprise


•
encourage and help poor farmers to produce more food


•
bring an end to civil wars

Q.
In what ways might Ayittey’s prescriptions for development be seen as a rejection of the ideas contained in the first three selections in this feature? To what extent does his thinking build upon, or evolve from, those earlier ideas?

Possible answers:


•
Ayittey sees Africa’s development problems as primarily the result of internal factors, including corrupt rulers and elites who control the states and economies of Africa, and not the legacy of the colonial system, as Boahen emphasizes


•
Ayittey recognizes that the colonial powers left without fostering the democratic systems needed to make the transition to self-rule smooth; and recognizing that the mistakes of Western aid donors and a hostile international economic environment may have played some role in Africa’s problems. But many Asian countries faced similar problems while performing better in economic terms.


•
Ayittey rejects Nkrumah’s position in Document 23.2, instead arguing that African self-governance has produced corruption and underdevelopment, and that larger-scale Pan-African state economic planning would most likely result in even greater control by the corrupt elites.


•
However, he builds on the ideas of Nkrumah when he notes that the rulers of small sovereign states have spent too much on their militaries. It’s possible that he may have approved of larger Pan-African institutions as a means of overcoming the current corruption in Africa, depending on who were to staff these institutions and how they were organized.


•
Ayittey rejects Arusha’s idea in Document 23.3 that greater state control over the economy would help a postindependent Africa.

•
However, his emphasis on the importance of rural agricultural production for development, and the inefficiencies currently endemic in the economic system, build on the Arusha Declaration.
Visual Sources Essay Questions
Visual Source 23.1: “Non-Co-operation Tree and Mahatma Gandhi”

Q.
How does the poster portray British colonial authorities in relationship to Gandhi’s movement? 

Possible answers:


•
British colonial rulers are seeking to repress the movement, as indicated by the prison and the rope labeled “policy of repression,” which is attached to the tree of non-cooperation and is being pulled by a British soldier;


•
The British are seeking to foster divisions in the movement: the British soldier is pulling one branch of the tree of noncooperation, potentially breaking one of the factions loose from the other.

•
They are also seeking to co-opt part of the movement by offering some concessions, as represented by the Council Chamber across the Gulf of Differences. 

Q.
What kinds of divisions within India’s nationalist movement does the poster suggest?  


•
The poster suggests the divisions between Muslims and Hindus, and the Swarajya (Independence) Party and the No-Change 
party.

Q.
What does the poster disclose about the role of religion, and particularly Hinduism, in the Indian nationalist movement? How might Muslims have responded to the Hindu religious imagery of the poster?

Possible answers:


•
Hinduism played a prominent role as is revealed in the figures of Bharat Mata, Krishna, and the Goddess of Unity.


•
Muslims may have felt excluded or marginalized by the Hindu imagery; or may have identified with the bloody figures of Hindus and Muslims fighting in the lower right corner of the image.

Q.
How does the poster portray Gandhi and his wife, Kasturbai, the woman in white sitting in front of the small red house? According to the poster, what kind of India was Gandhi seeking after independence?

Possible answers:


•
Gandhi and his wife are portrayed in a peaceful scene. Gandhi is seated on a mat with books, while Kasturbai is seated at the threshold of what might be their house and is undertaking household tasks. Their peaceful existence underneath the tree of noncooperation may be intended to foreshadow the future. This interpretation is strengthened by the wall that separates them from British repression and Muslim/Hindu sectarian violence.

•
Gandhi sought an independent, united 
India that overcomes its political and religious differences. He envisioned an India where 
all people, including the leaders of the 
independence movement, could return to 
peaceful family life.

Visual Source 23.2: African National Congress

Q.
Does the poster reflect the ANC’s earlier, more peaceful and elite-based politics or its later, more aggressive posture? On what do you base your conclusion?

•
The poster represents its later, more aggressive posture, as evidenced by the shield and spear in the central foreground of the image; the hand formed into a fist in the foreground; and the masses of nonelite South Africans depicted in the background.

Q.
How might you understand the wheel, the fist, the spear, and the shield shown on the poster? Why do you think the poster used these traditional weapons rather than modern rifles?

•
The wheel’s unbroken circle symbolizes the unity of the peoples of South Africa.

•
The fist may represent defiance or violence. It most likely represents both, as it holds both a flag and a spear.


•
The spear most likely represents armed resistance.


•
The spear and shield were traditional weapons of African warriors and therefore symbolize the cultural origins of this freedom movement; guns may have represented repression because they were used by the colonial authorities.

Q.
Notice the mass march, which provides the background to the poster’s primary images. What message does this convey? 
Possible answers:


•
The message indicates the size of the movement and the popular support for it; and that this was primarily a popular mass movement rather than an elite one. 

Q.
Pay attention to the several red flags, representing the South African Communist Party, among the crowd. What posture toward communism is suggested by these flags? Keep in mind that the Communist Party was a longtime ally of the ANC.
Possible answers:


•
The flags suggest that the African National Congress was allied with the Communist Party, and that some followers were members of organizations.


•
They also suggest that the African National Congress was a mass movement that included workers with communist beliefs, and that communist ideas about violent revolution and change appealed to African National Congress members. 

Q.
How might white, Indian, and mixed-race (“colored”) supporters of the ANC react to this poster? How might white advocates of apartheid respond to it?
Possible answers:


•
White, Indian, and mixed race supporters of the ANC might find this poster threatening because of its implied use of violence. They might feel excluded because their images are not included in the masses in the background. However, they may be sympathetic to the call for struggle and, in the case of Indian and mixed race supporters, the potential of this struggle to release them from apartheid laws.


•
White advocates of apartheid might find this poster threatening, particularly its message of violence and the alliance of communists and the ANC.
Visual Source 23.3: Vietnamese Independence and Victory over the United States

Q.
How does this poster present the struggle against the United States?


•
The poster presents it as a military struggle, as represented by the soldier in the foreground, Vietnamese planes, missiles, antiaircraft guns, and the crashing American B-52. It also depicts it as a patriotic struggle.

Q.
In what way does it anticipate or celebrate the victory over the United States? What meaning does it attach to that victory? How might you understand the flowers that the soldier is holding and the small pagoda in the upper left?

Possible answers:


•
The shooting down of B-52s over Hanoi and the celebration by the soldiers foreshadow a wider celebration of victory in the war.

•
A student might interpret the meaning of the victory over the United States as one further victory in a long struggle against the French, Japanese, United States, and Vietnamese supporters of South Vietnam.



•
The flowers might be a traditional 
sign of celebration, while the pagoda might 
represent a traditional Vietnamese space for celebration.

Q.
What other perspectives on this victory for national independence can you imagine? Consider various viewpoints within the United States as well as those of the anticommunist elements in Vietnamese society.

Possible answers:


•
The United States might interpret this victory as a defeat in a wider cold war against communism.

•
Anticommunist elements in Vietnamese society would see the victory as a defeat in their efforts to stop the spread of communism.

•
Supporters of a separate South Vietnamese state might see this victory as a defeat in their bid to secure independence from the north.
Visual Source 23.4: Winning a Jewish National State

Q.
What features of the poster contributed to the Zionists’ message?


•
Features adding to the Zionists’ message include the cornucopia of fruits and grains, as well as the barren land beyond the plowed field, indicating that the land was unproductive before the Zionists settled and brought new agricultural techniques.

Q.
Why do you think the land is shown without any people?


•
The absence of people implies that the land was empty and barren and therefore open for settlement.

Q.
How do you understand the contrast between the richly plowed land and the adjacent barren areas? What image of the new Israel does this poster project?
Possible answers:


•
The contrast represents the impact that up-to-date farming techniques would have on the land, transforming it from barren waste to productive agricultural fields.


•
The plowed land shows the new Israel as a productive force transforming a barren, abandoned land into a productive, populated region.



Q.
The fruits on the left side of the poster reflect the biblical description of “promised land” as recorded in Deuteronomy 8: 7–10. What is their function in the poster?
Possible answers:


•
The fruits represent the impact of up-to-date farming techniques on the productivity of the land in Palestine.


•
They serve to reiterate the promise by Yahweh of Palestine as a homeland to the Hebrews, as stated in their holy books.
Visual Source 23.5: A Palestinian Nation in the Making

Q.
How might you read this poster as a response to the Israeli poster in Visual Source 23.4?

Possible answers:


•
The poster rejects the assertion in Visual Source 23.4 that Palestine was an empty land open to settlement, or a barren land without modern farming techniques.

Q.
What significance would you attach to the posture and the traditional clothing of the farmer? Why do you think the artist depicted him with a pickax rather than a rifle?

Possible answers:


•
The farmer appears strong, determined, and confident; he comes across as a heroic figure. His clothing clearly distinguishes him as an Arab.


•
The pickax is a farming implement but could also be used as a weapon; the artist can therefore depict a farming scene that also represents resistance. The pickax might also indicate resistance by peaceful farmers whose land had been seized rather than resistance by professional revolutionaries.

Q.
What message is conveyed by the rows of traditional houses on the hillside behind the farmer?


•
The houses of the village represent long-term occupation of the land.

•
They also indicate the permanence of Arab settlements and their claim on the land.

Q.
What expectations for the future does the poster imply? Consider the meaning of the doves between the feet and on the shoulder of the farmer as well as the sun’s swirling rays that seem to link the earth and sky.

Possible answers:


•
Doves traditionally represent peace, and so may imply that the Palestinian farmer has peace on his side and that only unjust violence can remove him from his land. Their presence in the poster might also indicate that the Arab farmer’s future will be peaceful.


•
The sky may represent divine approval of Palestinian occupation of the land, or it may represent Palestinian occupation as the natural order of things.
Using the Evidence Questions
Documents: Debating Development in Africa


1.
Defining a controversy: Based on these documents, identify the major issues that constitute the development debate in postindependence Africa. How do these documents define “development”?


•
The major issues that constitute the development debate include the impact of the legacy of European colonial rule; the impact of the global economy and the commodity export-based African economy; and the impact of foreign aid.

•
Other major issues include the role of Pan-Africanism in development, as well as the role of ujamaa, a distinctly African form of socialism, and the impact of development on women in Africa.

•
Also affecting development are the role of training, capital, and infrastructure, and the role of corrupt African governments and corrupt African elites.

•
The impact on development of state control over the economy versus free markets is also of concern.

•
The documents in this chapter are primarily concerned with economic development, but some address development in terms of government.

•
Document 23.2 defines development in terms of Pan-Africanism, while Document 23.4 defines development in terms of the women.

2.
Explaining African economic performance: What alternative explanations for Africa’s poor economic performance over the past half-century are apparent in these documents? To what extent are those explanations at odds with one another? How might you combine them into a single comprehensive understanding of Africa’s postindependence economic difficulties? What other factors, not mentioned in these documents, might have contributed to those difficulties?

Possible answers:

•
Alternative explanations for poor economic performance include the legacy of colonial rule on the African economy and African political structures; reliance on foreign capital; the structure of the global economy; the failure to unite in a Pan-African state; a lack of intelligent hard work by the population; development strategies that failed to focus on women; corrupt African governments and elites; inefficient state controlled economies; and civil wars.


•
The explanations are not completely at odds; however, some emphasize outside forces at work while others focus more on internal African factors.


•
The various factors can be combined to construct a more comprehensive if not complete picture. Some of Africa’s problems come from external factors, including the colonial legacy on the African economy and African political structures; reliance on foreign capital; and the structure of the global economy.

•
Other internal African factors also slowed growth, including development strategies that failed to focus on women; corrupt African governments and elites; inefficient state controlled economies; and civil wars.


•
Factors not mentioned include epidemic diseases like AIDS; famines and chronic malnutrition; genocide; failed states; military coups; and war.

3.
Comparing prescriptions: What 
different policy suggestions or overall approaches 
to African development are suggested or implied 
by these documents? How might critics challenge 
the effectiveness or feasibility of these 
proposals?
Possible answers:


•
rejection of foreign capital and foreign aid


•
disengagement from the global economy


•
economic cooperation among African exporters to secure better prices for commodities


•
state control of the economy


•
creation of a Pan-African state


•
adoption of ujamaa, an African form of socialism


•
greater focus on economic development in rural areas


•
greater focus on developing agriculture



•
greater focus on development programs that will benefit women


•
the need to reform corrupt African governments and elites


•
return to free market enterprises and a loosening state control over economies


•
While critics could criticize any proposal, the one in this list most open to criticism would be a Pan-African state because of the opposition of current states and the great cultural, linguistic, and religious diversity on the continent.

•
A critic might also question how feasible the reform of African governments and elites will prove without their cooperation.

•
The past failure of ujamaa and state control of economies might lead critics to question their potential effectiveness in the future.

4.
Noticing change: What differences do you see between Documents 23.2 and 23.3, written during the 1960s and 1970s, and the last two, composed in the 1980s and 1990s? How would you explain the changes in tone and emphasis?
Possible answers:


•
The documents produced in the 1960s and 1970s are much more optimistic about what African leaders will be able to accomplish for their peoples. They advocate more state control of economies, and are more likely to be hostile to foreign capital and suspicious of former colonial powers.


•
Document 23.4, written in 1981, focuses on women in development and on grassroots development, without reference to the state.


•
Document 23.5, written in the 1990s, is much less optimistic about African leaders, and advocates a loosening of state control over economies and an increase in private enterprise.


•
Neither Documents 23.4 nor 23.5 show as strong a suspicion of foreign capital or former colonial powers as the earlier documents.


•
The documents written in the 1980s and 1990s express a disillusionment with the failures in African development since independence, especially the failure to focus aid on women and the failure of African elites and governments to improve the lives of their citizens.


•
The differences between the two sets of documents concerning hostility to foreign capital and former colonial powers is probably because of the greater distance in time since colonial rule and the subsequent failures of native African states to develop.

Visual Sources: Representing Independence


1.
Making comparisons: Movements of national independence can be defined by the conditions they were opposing as well as the kind of future they were seeking. With these two criteria in mind, what similarities and what differences can you identify among these visual sources and the movements they represented?
Possible answers:


•
Visual Sources 23.1 and 23.3 represent independence movements that opposed outside national powers; while Visual Sources 23.2, 23.4, and 23.5 represent struggles among people living in the same region.

•
All were in one way or another opposing legacies of European colonialism.

•
Visual Sources 23.1, 23.2, and 23.3 represent movements that were struggling against systems that limited self-determination, while Visual Sources 23.4 and 23.5 were struggling over control of land.


•
Visual Source 23.3 depicts a movement that envisioned a communist future.

•
All envisioned the creation or maintenance of sovereign states.


2.
Defining points of view:  How would you identify the point of view that each of these visual sources conveys? Can you imagine a visual source with an alternative point of view for each of them?

Possible answers:


•
Visual Source 23.1 represents the point of view of those who supported Gandhi’s aggressive policy of noncooperation. An alternative viewpoint for Visual Source 23.1 could come from those involved in Hindu/Muslim sectarian conflict, who present the movement in sectarian terms; the two rival parties within his coalition (the Swarajya and No-Change parties), which could represent Gandhi as either the chosen leader or too radical; or the British authorities, who could represent Gandhi as a fomenter of disorder.

•
Visual Source 23.2 represents the point of view of the ANC in its violent struggle against the apartheid system in South Africa. An alternative viewpoint for Visual Source 23.2 could be that of an apartheid supporter who depicts the ANC as a terrorist organization.

•
Visual Source 23.3 represents the point of view of the Vietnamese fighting against the Americans. An alternative viewpoint for Visual Source 23.3 might be offered by the U.S. Government, which might depict the struggle in terms of the Cold War.

•
Visual Source 23.4 represents a Jewish understanding of the creation of a Palestinian state. An alternative viewpoint for Visual Source 23.4 might be offered by a member of the PLO, who could depict the consequences of Jewish settlements on Arab farmers.

•
Visual Source 23.5 commemorates Land Day, when six Palestinians were killed in demonstrations against Israeli confiscations of their land. An alternative viewpoint for Visual Source 23.5 might be offered by the Israeli government, who might emphasize the threat to public order posed by demonstrations. 

3.
Seeking meaning in visual sources: How do visual sources such as these help to illuminate the meaning of national independence? In what ways are they limited as sources of evidence for historians?

Possible answers:


•
These visual sources help to illuminate how independence was presented to the people. 


•
They indicate which events or ideas defined the meaning of national independence for specific movements.


•
They provide evidence concerning the variety of independence movements.


•
However, they shed light on the opposition to these movements.


•
With the exception of Visual Source 23.1, they reveal little about splits within independence movements.


•
They were created for public viewing and therefore are best used to examine the public face rather than inner workings of the movement.

•
Like the posters of World War I (see Visual Sources, Chapter 21), they present a positive image with the purpose of promoting the movements, a perspective that might be tempered by the work of artists producing other forms of art as in Visual Source Feature for Chapter 21.
Class Discussion for the Documents and Visual Sources Features
Comparison (large or small groups): Africa Today

Divide students into groups. Ask each group to select one of the documents and identify the country that the author(s) came from and do some research about that country today. Questions to consider include:


•
To what extent have the ideas of the authors come to fruition in their homeland?

•
To what extent have they not?

Also assign a separate group to look into Pan-Africanism today, asking them to consider:


•
To what extent has the idea of a Pan-African community come to fruition?


•
In what ways has it failed?

Conclude by looking at the countries examined collectively.

•
To what extent do they reflect the depiction of African development found in the textbook? 

•
Do they contradict the account in any way?
Contextualization (large and small groups): Communism and Independence Movements

Use the communist flags in Visual Source 23.2 to segue into a discussion of the role of communism in independence struggles. Ask students why groups like the ANC or the Viet Minh might be attracted to communism. Further questions to consider include:


•
What communist ideas in Documents 18.1 and 18.5 might appeal to these movements?

•
Do students think that Marx would embrace these movements? Why or why not?

•
How do these independence movements alter Marxian socialism?

•
In what ways to they remain true to the original ideology?

•
How do their circumstances change the focus of communism?
Conclude by discussing other independence movements that did not embrace communism. What factors made for these differences?
Classroom Activities for the Documents and Visual Sources Features
Role-Playing (large or small groups): The Legacies of Colonialism

A central theme of the chapter and the Documents feature concerns the legacies of colonialism. To help students engage with the documents from different perspectives, split them into three groups. Ask one group to defend the former colonial governments from the accusations made by the authors of these documents. Ask a second group to defend a foreign company that has invested in postcolonial Africa. Questions to consider include:


•
How might students respond to criticisms?


•
What defense might they offer for their actions, both as a colonial power and after they relinquished control of their colonies?


•
What in these writings might worry them the most?
Ask the remainder of the students to critique the defenses. Conclude by asking the entire class which of the African critiques they found most compelling, and whether they found any of the responses by their classmates representing former colonialists compelling?
Close Reading (large or small group): Representing Nationalism

Have students examine each of the Visual Sources carefully. Ask them to list how the identity of each movement, and the nature of the struggle for independence, was defined.  Once students have completed their analysis ask them to compare the sources. Can they identify similarities or does every movement differ in how it depicts itself and the nature of its struggle? Conclude by asking what these similarities and/or differences can tell us about the nature of independence movements.
Additional Resources for Chapter 23

Bedford/St. Martin’s Resources

Computerized Test Bank

This test bank provides over thirty exercises per chapter, including multiple-choice, fill-in-the-blank, short-answer, and full-length essay questions. Instructors can customize quizzes, add or edit both questions and answers, and export questions and answers to a variety of formats, including WebCT and Blackboard. The disc includes correct answers and essay outlines.

Instructor’s Resource CD-ROM

This disc provides instructors with ready-made and customizable PowerPoint multimedia presentations built around chapter outlines, as well as maps, figures, and images from the textbook, available in both jpeg and PowerPoint formats:


•
Map 23.1: The End of European Empires 
(p. 1084)


•
Map 23.2: South Africa after Apartheid 
(p. 1093)


•
Map 23.3: The “Worlds” of the Twentieth Century (p. 1095)


•
Non-cooperation Tree and Mahatma Gandhi 
(p. 1124)


•
Israel and the New Jewish State (p. 1128)

Online Study Guide at bedfordstmartins.com/strayer

The Online Study Guide helps students synthesize the material from the textbook as well as practice the skills historians use to make sense of the past. Each chapter contains specific testing exercises, including a multiple-choice self-test that focuses on important conceptual ideas; an identification quiz that helps students remember key people, places, and events; a flashcard activity that tests students on their knowledge of key terms; and two interactive map activities intended to strengthen students’ geographic skills. Instructors can monitor students’ progress through an online Quiz Gradebook or receive email updates.

Further Reading

African Studies Center: Africa: Country Pages, http://www.africa.upenn.edu/Home_Page/Country.html. A good collection of Internet resources on Africa, arranged by country.
Clark, Nancy L., and William H.Worger. South Africa: The Rise and Fall of Apartheid. London: Longman, 2004. A clear and readable account of the history of apartheid.
Daniel, E. Valentine. Charred Lullabies. Princeton, NJ: Princeton University Press, 1996. An important study of nationalist violence.
Darwin, John. The End of the British Empire: The Historical Debate. Oxford: Wiley-Blackwell, 2006. A nice short look at the historiography of why the British Empire came to an end.

Davidson, Basil. The Black Man’s Burden: Africa and the Curse of the Nation-State. New York: Times Books, 1992. A thought-provoking book about nationalism and its discontents in Africa.
India Virtual Library, http://www.vl-site.org/india/index.html. An interesting collection of resources on India.
Mahatma Gandhi Album, http://www.kamat.com/mmgandhi/. A collection of materials on Gandhi, including a nice selection of photographs.

Literature

Achebe, Chinua. Things Fall Apart. New York: Anchor, 1994. This first novel by acclaimed author Chinua Achebe was published in 1958, two years before Nigeria won its independence. It tells of life in an Ibo clan and how the clan’s traditional life unravels.
Dangarembga, Tsitsi. Nervous Conditions. Seattle: Seal Press, 1988. This novel tells the story of a girl coming of age in colonial Rhodesia of the 1960s and conveys the enormous cultural strains on that society.
Gandhi, Mohandas. Gandhi: An Autobiography: The Story of My Experiments with Truth. Boston: Beacon, 1993. A selective autobiography that provides a great deal of food for thought.
McCall Smith, Alexander. The No. 1 Ladies’ Detective Agency. New York: Anchor Books, 2002. The first volume of an immensely popular, gentle, and thoughtful series showing the rhythms of life in modern Botswana.
Paton, Alan. Cry, the Beloved Country. 2nd ed. New York: Vintage, 2002. First published in 1948, this is a moving depiction of life under apartheid in South Africa.
Sadat, Jehan. A Woman of Egypt. New York: Simon & Schuster, 2002. An autobiographical 
account by the widow of Egyptian leader 
Anwar Sadat, with much useful material 
about the changing role of women in Islam 
and the tension between Islam and 
modernity.

Singh, Khushwant. Train to Pakistan. New York: Grove, 1956. A powerful novel about the partition of India in 1947.
Tutu, Desmond. No Future without Forgiveness. New York: Doubleday, 1999. A fascinating look at the healing of South Africa in the wake of Apartheid, written by the Anglican archbishop of Cape Town and chair of the Truth and Reconciliation Commission.

Film

Africa: In Defiance of Democracy. Films for the Humanities and Sciences, 2001. 56 minutes. Explores the history of democracy in postcolonial Africa.
The Battle for Islam. Insight Media, 2005. 63 minutes. An up-to-date exploration of the tension within Islamic societies between secular and religious forces, including a segment on Turkey.
India after Independence. Films for the Humanities and Sciences, 1991. 21 minutes. A short film that focuses on the crucial years following independence in 1947.
India of the Gandhis. Insight Media, 2004. 52 minutes. This film explores the influence of Gandhi and his followers and family on the history of postindependence India.
Iran. Films for the Humanities and Sciences, 2003. 37 minutes. Explores contemporary Iran with reference to the impact of governing the country using Islamic principles.
Mahatma Gandhi: The Great Soul Lives. Films for the Humanities and Sciences, 1998. 60 minutes. A biography of Gandhi’s life, including his training in London and his time in South Africa.

Mandela: From Prison to President. Films for the Humanities and Sciences, 1994. 52 minutes. A biography of this important leader of the African National Congress who became president of South Africa.
A New South Africa. Insight Media, 2001. 60 minutes. Examines the emergence of a post-apartheid South Africa.
Spear of the Nation: The Story of the African National Congress. Films for the Humanities and Sciences, 1986. 52 minutes. Explores the history of the African National Congress from its foundation.
The Third World: An Introduction. Insight Media, 1983. 21 minutes. A short introduction to the third world and its postcolonial history.

“Superpowers Collide” and “Powerplay: End of an Empire.” 

The Life and Times of Joseph Stalin. Films for the Humanities and Sciences, 90 minutes. Explores the life and career of this central figure in Soviet history.

The Nuclear Age. Films for the Humanities and Sciences, 1995. 49 minutes. Traces the development of nuclear weapons and their importance to the cold war.

October 1917: Lenin’s Story. Two-part series. Films for the Humanities and Sciences, 2007. 52 minutes each. Two episodes, “The People’s Revolution” and “Lenin’s Revolution,” examine the course of the Bolshevik seizure of power in Russia and Lenin’s role in it.

Soviet Disunion: Ten Years That Shook the World. Films for the Humanities and Sciences, 1995. 57 minutes. Focuses on the ten years of glasnost and perestroika that defined the Soviet reform efforts of the 1980s.
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