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Part Six
The Most Recent Century

1914–2010 


Chapter 21—The Collapse and Recovery of Europe, 1914–1970s 


Chapter 22—The Rise and Fall of World Communism, 1917–Present 


Chapter 23—Independence and Development in the Global South, 1914–Present 


Chapter 24—Accelerating Global Interaction, Since 1945 

Outline: The Big Picture: The Twentieth Century: A New Period in World History?

I.
The division of history into segments is necessary, but divisions are artificial and endlessly controversial.


A.
The problem is especially pronounced with the twentieth century.


B.
Basic question: Does the twentieth century represent a separate phase of world history?


1.
giving the twentieth century separate status has become the norm in world history textbooks


2.
but it’s unclear that future generations will view it the same way


a.
one hundred years is awfully short time in world historical terms


b.
we’re suffering an information overload, which makes it hard to distinguish the forest from the trees


c.
we don’t know if/when this period will end


3.
most historians start the twentieth century with the outbreak of WWI in 1914

II.
Old and New in the Twentieth Century


A.
The twentieth century is marked by both continuities and changes.


1.
the world wars grew out of European inability to create a single state


2.
the communist revolutions also blended old and new


B.
The twentieth century is also distinguished by the disintegration of great empires and the creation of new nation-states.


1.
a new turn against the whole idea of empire


2.
by 2000, more than 200 nation-states existed


C.
The century’s most fundamental process was explosive population growth: the human population nearly quadrupled between 1900 and 2000, and the earth’s population is now over 6 billion.


D.
Industrial output increased fortyfold during the twentieth century.


1.
such growth was novel, but it also built on earlier foundations, the Scientific and Industrial Revolutions


2.
spread beyond the West to most of the world


3.
human impact on the environment isn’t new; it just has grown


E.
Globalization also has very deep roots in the past.

III.
Three Regions—One World


A.
Chapters 21, 22, and 23 tell the separate stories of three major regions.



1.
the Western world


2.
the communist world


3.
the Third World


4.
the histories of the three worlds frequently intersect and overlap


B.
All are part of a larger story—globalization (Chapter 24).

IV.
Only the future will reveal how the twentieth century will be regarded by later generations.


Chapter

21

The Collapse and 
Recovery of Europe

1914–1970s

Chapter Overview

Chapter Objectives


•
To examine the history of Europe between 1914 and the 1970s as an organic whole made up of closely interconnected parts


•
To consider the repercussions of nationalism and colonialism in Europe and Japan


•
To increase student awareness of the effects of the two world wars


•
To help students imagine the appeal of totalitarian movements in the twentieth 
century 

Chapter Outline

I.
Opening Vignette


A.
The last veterans of World War I are dying.


1.
disappointment that it wasn’t the “war to end all wars”


2.
but now the major European states have ended centuries of hostility


B.
The “Great War” (World War I) of 1914–1918 launched a new phase of world history.


1.
it was “a European civil war with a global reach”



2.
between 1914 and the end of WWII, Western Europe largely self-destructed


3.
but Europe recovered surprisingly well between 1950 and 2000


a.
but without its overseas empires


b.
and without its position as the core of Western civilization

II.
The First World War: European Civilization in Crisis, 1914–1918


A.
By 1900, Europeans, or people of European ancestry, controlled most other peoples of the world.


B.
An Accident Waiting to Happen


1.
modernization and Europe’s rise to global ascendancy had sharpened traditional rivalries between European states


2.
both Italy and Germany unified ca. 1870


a.
Germany’s unification in the context of the Franco-Prussian War (1870–1871) had embittered French-German relations


b.
rise of a powerful new Germany was a disruptive new element


3.
by around 1900, the balance of power in Europe was shaped by two rival alliances


a.
Triple Alliance (Germany, Austria, Italy)



b.
Triple Entente (Russia, France, Britain)


c.
these alliances turned a minor incident into WWI


4.
June 28, 1914: a Serbian nationalist assassinated Archduke Franz Ferdinand, heir to the Austrian throne


a.
Austria was determined to crush the nationalism movement


b.
Serbia had Russia (and Russia’s allies) behind it 


c.
general war broke out by August 1914 


5.
factors that contributed to the outbreak and character of the war:


a.
popular nationalism


b.
industrialized militarism


c.
Europe’s colonial empires 


C.
Legacies of the Great War


1.
most had expected WWI to be a quick war 


a.
Germany was finally defeated November 1918


2.
became a war of attrition (“trench warfare”)


3.
became “total war”—each country’s whole population was mobilized


a.
enormous expansion of government authority


b.
massive propaganda campaigns to arouse citizens


c.
women replaced men in factories


d.
labor unions accepted sacrifices


4.
the war left widespread disillusionment among intellectuals in its wake 


a.
led to questioning of Enlightenment values


b.
led to questioning of the superiority of the West and its science


5.
rearrangement of the map of Central Europe


a.
creation of independent Poland, Czechoslovakia, Yugoslavia


b.
created new problems of ethnic minorities


c.
triggered the Russian Bolshevik revolution (1917)


6.
the Treaty of Versailles (1919) made the conditions that caused WWII


a.
Germany lost its colonial empire and 15 percent of its European territory


b.
Germany was required to pay heavy reparations


c.
Germany suffered restriction of its military forces


d.
Germany had to accept sole responsibility for the outbreak of the war


e.
Germans resented the treaty immensely


7.
dissolution of the Ottoman Empire


a.
the Armenian genocide


b.
creation of new Arab states


c.
British promises to both Arabs and Jews created a new problem in Palestine


8.
in Asia and Africa, many gained military skills and political awareness


a.
Britain promised to start the process of creating self-government in India in return for war help


b.
Japan was strengthened by the war


c.
Japan’s assumption of German privileges and territory in China inspired some Chinese to adopt Soviet-style communism


9.
the United States appeared as a global power


a.
U.S. manpower had been important in the defeat of Germany


b.
the United States became Europe’s creditor


c.
many Europeans were fascinated by Woodrow Wilson’s ideas

III.
Capitalism Unraveling: The Great Depression 


A.
The war loosened the hold of many traditional values in Europe.


1.
enormous casualties promoted social mobility


2.
women increasingly won the right to vote


3.
flouting of sexual conventions


4.
rise of a new consumerism


B.
The Great Depression represented the most influential postwar change.


1.
suggested that Europe’s economy was failing


2.
worries about industrial capitalism


a.
it had generated individualist materialism


b.
it had created enormous social inequalities


c.
its instability caused great anxiety


3.
the Great Depression hit in 1929


a.
contracting stock prices wiped out paper fortunes


b.
many lost their life’s savings


c.
world trade dropped 62 percent within a few years; businesses contracted


d.
unemployment soared; reached 30 percent in Germany and the United States by 1932


C.
Causes of the Great Depression


1.
the American economy boomed in the 1920s


a.
by the end of the decade, factories and farms produced more goods than could be sold


b.
Europe was impoverished by WWI and didn’t purchase many American products


c.
Europe was recovering and produced more of its own goods


2.
speculative stock market had driven stock prices up artificially high


D.
Worldwide empires made the Great Depression a worldwide problem.


E.
The Depression was a major challenge to governments.


1.
capitalist governments had thought that the economy would regulate itself


2.
the Soviet Union’s economy had grown throughout the 1930s


3.
in response, some states turned to “democratic socialism,” with greater regulation of the economy and more equal distribution of wealth


4.
the New Deal (1933–1942) in the United States


a.
Franklin Roosevelt’s administration launched a complex series of reforms


b.
influenced by the British economist John Maynard Keynes


c.
Roosevelt’s public spending programs permanently changed the relationship between government, the private economy, and individual citizens


d.
didn’t work very well: the U.S. economy only improved with massive government spending because of WWII


5.
Nazi Germany and Japan coped the best with the Depression

IV.
Democracy Denied: Comparing Italy, Germany, and Japan 


A.
Democratic political ideals came under attack in the wake of World War I.


1.
the challenge of communism


2.
in the 1920s and 1930s, authoritarian, nationalist, anti-Communist regimes were a more immediate problem to victors in WWI


3.
authoritarian states of Italy, Germany, and Japan allied with each other by 1936–1937


B.
The Fascist Alternative in Europe


1.
new political ideology known as fascism became important in much of Europe in period 1919–1945


a.
intensely nationalistic


b.
exalted action over reflection


c.
looked to charismatic leadership


d.
against individualism, liberalism, feminism, parliamentary democracy, and communism


e.
determined to overthrow existing regimes


f.
conservative/reactionary: celebrated traditional values


2.
fascism appealed to dissatisfied people in all social classes


a.
fascist movements grew thanks to the devastation of WWI


b.
appeared in many Western European lands


c.
became important in Austria, Hungary, Romania, Spain


d.
achieved major power in Italy and Germany


3.
fascism first developed in Italy


a.
social tensions exacerbated by economic crisis


b.
Benito Mussolini (1883–1945) put together a private army, the Black Shirts, to use violence as a political tool


c.
Mussolini’s movement took the ancient Roman fasces as symbol


d.
once in power, Mussolini built state power


C.
Hitler and the Nazis


1.
German fascism was more important than that of Italy


2.
took shape as the Nazi Party under Adolf Hitler (1889–1945)


3.
many similarities to Italian fascism


4.
grew out of the collapse of the German imperial state after WWI


a.
a new government, the Weimar Republic, negotiated peace


b.
traditional elites were disgraced


c.
creation of myth that Germany had not really lost the war but had been betrayed by civilians (socialists, Communists, and Jews)


d.
1920s: vigilante groups (the Freikorps) assassinated hundreds of supporters of the Weimar government


e.
widespread economic suffering: massive inflation in 1923, then the Great Depression


f.
everyone wanted decisive government action


g.
the National Socialist (Nazi) Party won growing public support


5.
the Nazis had only 2.6 percent of the vote in 1928; 37 percent in 1932

6.
as chancellor, Hitler suppressed all other political parties, arrested opponents, censured the press, and assumed police power


a.
successfully brought Germany out of the Depression


b.
by the late 1930s, had majority support



c.
invoked rural and traditional values


7.
used Jews as the ultimate scapegoat for the ills of society


a.
emphasis on a racial revolution


b.
Jews were increasingly excluded from public life


8.
celebration of the superiority of the German race


a.
Hitler as mystical Führer


b.
rule by intuition and force, not reason 


9.
the rise of Nazism represents a moral collapse within the West


a.
highly selective use of earlier strands of European culture


b.
made use of modern science


D.
Japanese Authoritarianism


1.
Japan was also a newcomer to “great power” status


2.
like Germany and Italy, moved to authoritarian government and territorial expansion


3.
important differences:


a.
Japan played only a minimal role in WWI


b.
at Versailles, Japan was an equal participant on the winning side


4.
1920s: Japan was apparently moving toward democracy


a.
expansion of education


b.
creation of an urban consumer society


c.
greater individual freedoms, including for women


d.
lower-class movements worked for greater equality


5.
elite reaction


6.
the Great Depression hit Japan hard


a.
led many to doubt that parliamentary democracy and capitalism could help resolve “national emergency”


b.
development of Radical Nationalism (the Revolutionary Right)


7.
shift in Japanese public life in the 1930s


a.
major government posts went to prominent bureaucrats or military figures, not to party leaders



b.
the military became more dominant


c.
free expression was increasingly limited


d.
the government adopted many themes from the Radical Right


e.
major public works spending pulled Japan out of Depression rapidly


f.
increasing government oversight of economic matters


8.
Japan was less repressive than Germany or Italy

V.
A Second World War


A.
World War II was even more global than World War I. 


1.
independent origins in Asia and Europe


2.
dissatisfied states in both continents wanted to rearrange international relations


B.
The Road to War in Asia


1.
Japanese imperial ambitions rose in the 1920s and 1930s


2.
Japan had acquired influence in Manchuria after the Russo-Japanese War of 1904–1905


a.
1931: Japanese military units seized control of Manchuria


b.
Western criticism led Japan to withdraw from League of Nations


c.
by 1936, Japan was more closely aligned with Germany/Italy


3.
1937: major attack on the Chinese heartland started WWII in Asia


4.
international opinion was against Japan; the Japanese felt threatened


a.
growing belief that Western racism was in the way of Japan being accepted as an equal power


b.
Japan was heavily dependent on foreign strategic goods, especially from the Unites States


c.
imperialist powers controlled the resources of Southeast Asia


5.
1940–1941: Japan launched conquest of European colonies (Indochina, Malaya, Burma, Indonesia, and the Philippines)


a.
presented themselves as liberators of their fellow Asians


b.
the reality was highly brutal rule by the Japanese


c.
December 1941: attack on Pearl Harbor


6.
Pearl Harbor joined the Asian and European theaters of war into a single global struggle


C.
The Road to War in Europe


1.
Nazis promised to rectify the injustices of Versailles


2.
at first, Britain, France, and the USSR were unwilling to confront German aggression


3.
war was perhaps actually desired by the Nazi leadership


a.
Hitler stressed the need for “living space” in Eastern Europe


b.
began rearmament in 1935


c.
1938: annexation of Austria and the German-speaking parts of Czechoslovakia


d.
1939: attack on Poland—triggered WWII in Europe


4.
Germany quickly gained control of most of Europe


a.
rapid defeat of France


b.
air war against Britain


c.
invasion of the USSR


5.
Germany’s new tactic of blitzkrieg was initially very successful


a.
but was stopped by Soviet counterattack in 1942


b.
Germans were finally defeated in May 1945


D.
World War II: The Outcomes of Global Conflict


1.
an estimated 60 million people died in WWII 


a.
more than half the casualties were civilians


b.
the line between civilian and military targets was blurred


2.
the USSR suffered more than 40 percent of the total number of deaths


3.
China also suffered massive attacks against civilians


a.
in many villages, every person and animal was killed


b.
the Rape of Nanjing (1937–1938): 200,000–300,000 Chinese civilians were killed; countless women were raped


4.
bombing raids on Britain, Japan, and Germany showed the new attitude toward total war


5.
governments’ mobilization of economies, people, and propaganda reached further than ever before


6.
the Holocaust: some 6 million Jews were killed in genocide


7.
WWII left Europe impoverished, with its industrial infrastructure in ruins and millions of people homeless or displaced


8.
weakened Europe could not hold onto its Asian and African colonies


9.
WWII consolidated and expanded the communist world


a.
Soviet victory over Germany gave new credibility to the communist regime


b.
Soviet authorities played up a virtual cult of WWII


c.
communist parties took power across Eastern Europe


d.
communist takeover of China by 1949


10.
growing internationalism


a.
creation of the United Nations (1945) as a means for peaceful conflict resolution


b.
establishment of the World Bank and International Monetary Fund (1945)


11.
the new dominance of the United States as a global superpower

VI.
The Recovery of Europe 


A.
Europe recovered in the second half of the twentieth century.


1.
rebuilt industrial economies and revived democratic systems


2.
the United States assumed a dominant role within Western civilization and in the world at large


B.
How Europe recovered:



1.
industrial societies are very resilient


2.
the major states of Western Europe integrated their recovering economies


3.
an extension of European civilization existed: the United States


a.
the United States was a reservoir of resources for the whole West


b.
by 1945, the center of gravity of Western civ. was the United States


c.
the United States was the only major country not physically touched by WWII


d.
by 1945, the United States accounted for 50 percent of all world production


4.
the United States took the initiative to rebuild Europe: the Marshall Plan


a.
magnificently successful


b.
required the European recipients to cooperate with each other


c.
1951: creation of the European Coal and Steel Community


d.
1957: creation of the European Economic Community (Common Market)


e.
1994: transformation of EEC into the European Union


f.
political and military security against the Soviet threat


C.
Japan underwent a parallel recovery process.


1.
U.S. occupation between 1945 and 1952


2.
remarkable economic growth for two decades after WWII


3.
Japan depended on the United States for security, since it was forbidden to maintain military forces

VII.
Reflections: War and Remembrance: Learning from History 


A.
Santayana said: “Those who cannot remember the past are condemned to repeat it.”


1.
but most historians are cautious about drawing particular lessons from the past


2.
history is complex enough to allow different people to learn different 
lessons


B.
Historians are skeptical of the notion that “history repeats itself.”


C.
The wars of the twentieth century led to unexpected consequences.

Lecture Strategies

Lecture 1: From trench warfare to blitzkrieg 

The purpose of this lecture strategy is to examine the development of military technology and strategy in the twentieth century. Its objectives are:


•
to understand the two world wars in the 
context of rapid developments in military technology


•
to help students to understand what a shock World War I was to conventional military wisdom, and why


•
to consider the major differences between World War I and World War II 

Begin back in the nineteenth century, with the Crimean War and the U.S. Civil War, when breech-loading rifles and highly developed cannons made a mockery of the way war had been waged for two centuries—tightly packed ranks of men, unarmored, marching toward each other on open fields. (It is useful to cite the enormous casualty rates in the Battle of Gettysburg and the Charge of the Light Brigade when discussing this issue.)


From there, consider the arms race of the late nineteenth century and the limited opportunities that Western powers had to test out their arsenals before the outbreak of World War I. Thus, to a surprising extent, the beginning of that war saw the use of twentieth-century technology wedded to nineteenth-century tactics; the result was appalling casualties. Some new technologies to include when discussing World War I are:


•
bolt-action infantry rifles


•
machine guns


•
rifled artillery


•
hand grenades


•
high-explosive shells


•
flamethrowers


•
poison gas


•
the first use of military aircraft, tanks, and submarines 

For World War II, the most important new technologies to stress are:


•
much-improved aircraft, tanks, and submarines and how they made it possible to move beyond the trench warfare of World War I


•
improvements in guns of all sorts


•
communications systems, including field radios


•
improvements in battlefield medicine


•
and, of course, the atom bomb 

Conclude this lecture with a discussion of what real differences these technological developments made to the face of war and to the societies that were at war.

Lecture 2: Civilians and war 

In the total wars of the twentieth century, could anyone be regarded as off-limits? The issue of when it is justifiable (or at least expedient) to attack civilians is a very current one in our modern age of global terrorism. This lecture strategy proposes an examination of the history of civilians and war, the particular issues of the two world wars with regard to this topic, and the results in international law. The objectives of this lecture strategy are:


•
to consider the ways in which attacks against civilians were different in World War I and World War II than in earlier history


•
to investigate the logic of war atrocities


•
to seek to understand massive bombing attacks in which whole cities were destroyed by discussing what those attacks accomplished and how they were justified 

Begin with the evolution of international law to cover noncombatants in war zones. The key developments in this regard are the creation of the Hague Conventions (1899 and 1907) and the Geneva Conventions (1864 and 1949). There are many directions one could go with this lecture. Some important points to consider are:


•
the fact that civilians have almost always suffered in war (enslavement of populations; massacre of cities’ inhabitants after sieges; casual looting, rape, and murder by troops passing through districts)


•
the massive civilian casualties of the Thirty Years’ War


•
the Wounded Knee Massacre (1890)


•
the first explicit international charge of a government committing a “crime against humanity”—the Allied statement issued in 1915 against the Armenian genocide strategic bombing (e.g., the London Blitz, the bombing 



of many German cities in World War II, and the dropping of atomic bombs on Nagasaki and Hiroshima) and the issue of attacking civilians because they contribute to the war effort


•
the systematic use of terror to sap the enemy’s will to fight (such as in the Rape of Nanjing)


•
the behavior of troops toward civilians in occupied territories during World War II


•
the issue of “victor’s justice” (why some acts against civilians have not been regarded as war crimes, including the firebombing of Dresden and the use of atomic bombs on Hiroshima and Nagasaki)


•
the Nuremburg Trials and the International Military Tribunal for the Far East, both convened by the Allied powers after World War II to prosecute war criminals 

It may be useful to refer to the chapter’s Visual Sources feature during your lecture. 
Lecture 3: Recovery 

The purpose of this lecture strategy is to discuss Europe’s and Japan’s recovery after the Second World War. The lecture will be particularly effective with PowerPoint or another means of image projection. Its objectives are:


•
to make students aware of the massive destruction of World War II


•
to consider the human cost of the war


•
to investigate the Marshall Plan, including the U.S. policies behind it and the effect it had on Europe


•
to study native efforts to recover from the war in both Europe and Japan 
Begin with a stark depiction of ravaged Europe and Japan in 1945. A great many photographs are readily available. Some particularly moving ones to include are:


•
images of Hiroshima and Nagasaki


•
images of Tokyo


•
images of Dresden, Hamburg, and Berlin, among many other German cities


•
images of London during and after the Blitz 
It is also useful to include more specific views, including photos of structures that have been left in their war-ravaged state so as to remind people today of the horrors of war. Some good examples are:


•
Coventry Cathedral in England


•
the Kaiser Wilhelm Gedächniskirche (Memorial Church) in Berlin 
From there, consider how the task of rebuilding was done. Some points to include are:


•
the vast number of refugees and displaced persons


•
the difficulties in providing food and basic services


•
excerpts from George Marshall’s famous “Marshall Plan Speech,” given at Harvard on June 5, 1947


•
precisely what the Marshall Plan did


•
how the United States helped recovery efforts in Japan


•
careful consideration of what was done by European and Japanese people themselves


•
a comparison to the cleanup on the Mississippi and Louisiana Gulf Coast after Hurricane Katrina, to help students imagine the sheer volume of rubble that had to be cleared away from many cities and towns


•
choose a single structure (e.g., Coventry Cathedral, or, on a smaller scale, one of the lovely Romanesque churches of Cologne) and follow the timeline of reconstruction, including consideration of where the money and labor came from


•
the rebuilding of industrial infrastructure, roads, and railroads 

Things to Do in the Classroom

Discussion Topics

1. Contextualization (large or small group). “Christmas in the Trenches.” Play for the class the John McCutcheon song called “Christmas in the Trenches” (also known as “My Name Is Francis Tolliver”), which movingly tells the story of the 1914 Christmas truce described in the chapter opening. Then ask the students to discuss the issues raised by the song. Please note that the song was written in 1984; could something similar have been produced in 1914?

2. Comparison (large or small group). “Could there be another Great Depression?” Ask students to list important points about the Great Depression—the stock market collapse, massive unemployment, soup kitchens, and so on. Then ask them to discuss whether something similar could happen today, or whether government interventions in the economy now make the occurrence of such an event very unlikely.

3. Misconception/Difficult Topic (large or small group). “The Holocaust killed only German Jews.” Leaving aside modern hate groups that claim, against all evidence, that the Holocaust never happened, many people have only a fuzzy notion of what was involved. A common misconception is that the Nazis’ “Final Solution” only targeted Jews, and in particular only the Jews of Germany. To broaden students’ perspective and to help them imagine the horrors of the Holocaust experienced by the much more numerous Jewish populations of Eastern Europe, as well as by Gypsies, homosexuals, and other groups, give the class one or two excerpts from Holocaust survivors’ testimonies. The Fortunoff Video Archive for Holocaust Testimonies at www.library.yale.edu/testimonies/index.html includes a variety of testimony excerpts.

Classroom Activities

1. Close-reading exercise (small group). “Visualizing fascism.” The Mandeville Special Collections Library at the University of California, San Diego, has a very interesting collection of posters from the Spanish Civil War, available online at http://orpheus.ucsd.edu/ speccoll/visfront/index.html. Show some of these posters, helping students to “read” them for their propaganda agenda.

2. Map-analysis exercise (large or small group). “The battles of World War II.” Using a large world map, show where the most important battles of World War II were fought. These battles include:


•
the Atlantic


•
Berlin


•
Britain


•
the Bulge


•
El Alamein


•
Guadalcanal


•
Iwo Jima


•
Kursk


•
Leningrad


•
Leyte Gulf


•
Midway


•
Milne Bay


•
Normandy


•
Okinawa


•
Operation Barbarossa


•
Operation Torch


•
Pearl Harbor


•
Philippine Sea


•
Stalingrad 

Then discuss the significance of their geographic distribution.

3. Clicker question. Which was a greater shock to Europe: World War I or World War II?

Key Terms

blitzkrieg: German term meaning “lightning war,” used to describe Germany’s novel military tactics in World War II, which involved the rapid movement of infantry, tanks, and airpower over large areas. (pron. BLITS-kreeg)
European Economic Community: The EEC (also known as the Common Market) was an alliance formed by Italy, France, West Germany, Belgium, the Netherlands, and Luxembourg in 1957 and dedicated to developing common trade policies and reduced tariffs; it gradually developed into the European Union.
European Union: The final step in a series of arrangements to increase cooperation between European states in the wake of World War II; the EU was formally established in 1994, and twelve of its members adopted a common currency in 2002.
fascism: Political ideology marked by its intense nationalism and authoritarianism; its name is derived from the fasces that were the symbol of magistrates in ancient Rome. (pron. FASH-iz-uhm)
flappers: Young middle-class women who emerged as a new form of social expression after World War I, flouting conventions and advocating a more open sexuality.
Fourteen Points: Plan of U.S. president Woodrow Wilson to establish lasting peace at the end of World War I; although Wilson’s views were popular in Europe, his vision largely failed.
Franco-Prussian War: German war with France (1870–1871) that ended with the defeat of France and the unification of Germany into a single state under Prussian rule.
Franz Ferdinand, Archduke: Heir to the Austrian throne whose assassination by a Serbian nationalist on June 28, 1914, was the spark that ignited World War I.
Great Depression: Worldwide economic depression that began in 1929 with the New York stock market crash and continued in many areas until the outbreak of World War II.


Great War: Name originally given to the First World War (1914–1918).
Hitler, Adolf: Leader of the German Nazi Party (1889–1945) and Germany’s head of state from 1933 until his death.
Holocaust: Name commonly used for the Nazi genocide of Jews and other “undesirables” in German society; Jews themselves prefer the term Shoah, which means “catastrophe,” rather than Holocaust (“offering” or “sacrifice”).
Kristallnacht: Literally, “crystal night”; name given to the night of November 9, 1938, when Nazi-led gangs smashed and looted Jewish shops throughout Germany. (pron. kris-TAHL-nakht)
League of Nations: International peacekeeping organization created after World War I; first proposed by U.S. president Woodrow Wilson as part of his Fourteen Points.

Manchukuo: Japanese puppet state established 
in Manchuria in 1931. (pron. man-CHEW-
coo-oh)
Marshall Plan: Huge U.S. government initiative to aid in the post–World War II restoration of Europe that was masterminded by U.S. secretary of state George Marshall and put into effect in 1947.
Mussolini, Benito: Charismatic leader of the Italian fascist party (1883–1945) who came to power in 1922. (pron. ben-EE-toe moos-oh-LEE-nee)
Nanjing, Rape of: The Japanese army’s systematic killing, mutilation, and rape of the Chinese civilian population of Nanjing in 1938. (pron. nahn-JING)
NATO: The North Atlantic Treaty Organization, a military and political alliance founded in 1949 that committed the United States to the defense of Europe in the event of Soviet aggression.
Nazi Germany: Germany as ruled by Hitler and the Nazi Party from 1933 to 1945, a fascist state dedicated to extreme nationalism, territorial expansion, and the purification of the German state.
Nazi Party: Properly known as the National Socialist Democratic Workers’ Party, the Nazi party was founded in Germany shortly after World War I and advocated a strongly authoritarian and nationalist regime based on notions of racial superiority.
New Deal: A series of reforms enacted by the Franklin Roosevelt administration between 1933 and 1942 with the goal of ending the Great Depression.

Nuremberg Laws: Series of laws passed by the Nazi-dominated German parliament in 1935 that forbade sexual relations between Jews and other Germans and mandated that Jews identify themselves in public by wearing the Star of David.

Revolutionary Right (Japan): Also known as Radical Nationalism, this was a movement in Japanese political life ca. 1930–1945 that was marked by extreme nationalism, a commitment to elite leadership focused around the emperor, and dedication to foreign expansion.
total war: War that requires each country involved to mobilize its entire population in the effort to defeat the enemy.
Treaty of Versailles: 1919 treaty that officially ended World War I; the immense penalties it placed on Germany are regarded as one of the causes of World War II. (pron. vare-SIGH)
Triple Alliance: An alliance consisting of Germany, Austria, and Italy that was one of the two rival European alliances on the eve of World War I.
Triple Entente: An alliance consisting of Russia, France, and Britain that was one of the two rival European alliances on the eve of World War I.
United Nations: International peacekeeping organization and forum for international opinion, established in 1945.
Weimar Republic: The weak government that replaced the German imperial state at the end of World War I; its failure to take strong action against war reparations and the Great Depression provided an opportunity for the Nazi Party’s rise to power. (pron.VIE-mahr)
Wilson, Woodrow: President of the United States from 1913 to 1921 who was especially noted for his idealistic approach to the end of World War I, which included advocacy of his Fourteen Points intended to regulate future international dealings and a League of Nations to enforce a new international order. Although his vision largely failed, Wilson was widely respected for his views.

World War I: The “Great War” (1914–1918), in essence a European civil war with global implications that was marked by massive casualties, the expansion of offensive military technology beyond tactics and means of defense, and a great deal of disillusionment with the whole idea of “progress.” 
World War II in Asia: A struggle essentially to halt Japanese imperial expansion in Asia, fought by the Japanese against primarily Chinese and American foes.
World War II in Europe: A struggle essentially to halt German imperial expansion in Europe, fought by a coalition of allies that included Great Britain, the Soviet Union, and the United States.
zaibatsu: The huge industrial enterprises that dominated the Japanese economy in the period leading up to World War II. (pron. zye-BOT-soo)

Chapter Questions

Following are answer guidelines for the Big Picture questions and Margin Review questions that appear in the textbook chapter, and answer guidelines for the chapter’s two Map Activity questions located in the Online Study Guide at bedfordstmartins.com/ strayer. For your convenience, the questions and answer guidelines are also available in the Computerized Test Bank.

Big Picture Questions


1.
What explains the disasters that befell Europe in the first half of the twentieth century?


•
A variety of factors lay behind the disasters. For example, the numerous competitive states that were a force in driving Europe’s expanding influence in the world over the previous four centuries became a liability as they turned on one another in devastating wars within Europe.

•
The industrial production that underpinned Europe’s wealth and power was used to fight destructive wars within Europe.

•
The growing power of governments and the resources of their colonial empires were directed toward warfare between European powers.

•
Nationalism, communism, and fascism all provided ideological motivations for war.

•
The Great Depression had an impact on all European economies, further destabilizing the region and adding to tensions within societies.


2.
In what ways were the world wars a motor for change in the history of the twentieth century?


•
The destructive national hostilities between European states that had led to the wars were dissipated following the Second World War.



•
The world wars led to the collapse of European colonial empires; they also brought the United States to center stage as a global power.


•
The needs of total war led to the expansion of government authority; the destruction wrought by the wars led to a widespread disillusionment among European intellectuals with their own civilization; the political map of the world was radically altered; and communism emerged as an important political movement.


3.
To what extent were the two world wars distinct and different conflicts, and in what ways were they related to each other? In particular, how did the First World War and its aftermath lay the foundations for World War II?


•
The wars were distinct in that the Second World War was a more genuinely global conflict with independent origins in both Asia and Europe. New leaders, political structures, and ideologies underpinned the aggressive states in the Second World War.


•
However, the aftermath of World War I did lay many of the foundations for World War II, including the Treaty of Versailles’s humiliating terms for Germany, which created immense resentment in that country.

•
The treaty imposed heavy reparation payments on Germany that made the economic crisis of the Great Depression even worse and thus strengthened the Nazi party.


•
The aftermath of World War I also laid the basis for a series of naval treaties that Japanese leaders felt did not reflect Japan’s status as a first-rank power; and it increased Japanese colonial ambitions.


•
The Great Depression also strengthened the conservative forces in Japan.


4.
In what ways did Europe’s internal conflicts between 1914 and 1945 have global implications?


•
They led to a decline of European influence on the world stage.


•
They facilitated the decolonization movements in Asia and Africa after World War II.


•
They facilitated the spread of communism.


•
The decline of Western Europe due to the strains of these conflicts transferred leadership of the West to the United States.


Margin Review Questions


Q.
What aspects of Europe’s nineteenth-century history contributed to the First World War?


•
Aspects of Europe’s nineteenth-century history that contributed to the First World War include the emergence of Germany and Italy as unified states, which disrupted the fragile balance of power between Europe’s major countries that had been established after the defeat of Napoleon in 1815; 


•
Growing popular nationalism in Europe; industrialization and industrialized militarism; and competition among European powers for colonial empires also played a significant role.


Q.
In what ways did World War I mark new departures in the history of the twentieth century?


•
The needs of total war led to the expansion of government authority.

•
The destruction of life and property wrought by the war led to a widespread disillusionment among European intellectuals with their own civilization.

•
The political map of Europe was radically altered with the collapse of the German, Russian, and Austrian empires, creating space for new nations in Central Europe, including Poland, Czechoslovakia, and Yugoslavia, all of which were formed around an ideology of national self-determination.

•
In Russia, the strains of war triggered a vast revolutionary upheaval that launched world communism.

•
The Treaty of Versailles, which brought the war to a close, also established the conditions that generated the Second World War.

•
The massacre and deportation of one million Armenians by the Ottoman Empire set a precedent on which Nazi Germany later built.

•
The collapse of the Ottoman Empire during World War I resulted in the political fragmentation of the Middle East and the emergence of the states of Turkey, Syria, Iraq, Jordan, and Palestine.

•
Conflicting promises made by the British to both Arabs and Jews concerning Palestine set the stage for an enduring struggle over that ancient and holy land.

•
Millions of colonial subjects who had participated in the war had gained new military skills and political awareness and returned home with less respect for their rulers and with expectations for better treatment as a reward for their service.

•
In East Asia, Japan had emerged strengthened from the war, with European support for its claim to take over German territory and privileges in China.

•
Japan’s increased influence in China enraged Chinese nationalists and among a few sparked an interest in Soviet-style communism, for only the new Communist rulers of Russia seemed willing to end the imperialist penetration of China.

•
World War I brought the United States to center stage as a global power.


Q.
In what ways was the Great Depression a global phenomenon?


•
Industrial production from Europe and especially the United States required foreign markets, and when those markets dried up, industrial production collapsed.


•
Countries or colonies tied to exporting one or two commodities to industrial countries were especially hard-hit as the market for their exports dried up.


Q.
In what ways did fascism challenge the ideas and practices of European liberalism and democracy?


•
Where fascism arose, it sought to revitalize and purify the nation and to mobilize people for a grand task. Fascists condoned violence against enemies, exalted action rather than thought and reflection, and looked to a charismatic leader for direction. They condemned individualism, liberalism, feminism, and parliamentary democracy, all of which, they argued, divided and weakened the nation.


Q.
What was distinctive about the German expression of fascism? What was the basis of popular support for the Nazis?


•
German-style fascism was distinct because the Nazis were able to assume police powers more thoroughly than their Italian counterparts were able to achieve, which limited opposition.

•
Far more so than in Italy, Adolf Hitler and the Nazis used Jews as a symbol of the urban, capitalist, and foreign influences that were supposedly corrupting “true” German culture.

•
Emphasis on a racial revolution was a central feature of the Nazi program and differed from the racial attitudes in Italy.


•
In terms of popular support for Nazism, war veterans who had felt betrayed by German politicians after World War I formed an important base of support.

•
The Nazis also gradually drew support from the middle classes as well as from conservative landowners because of the ruinous inflation of 1923 and then the Great Depression.

•
By the late 1930s, the Nazis apparently had the support of a considerable majority of the population, in large measure because their policies successfully brought Germany out of the Depression.


Q.
How did Japan’s experience during the 1920s and 1930s resemble that of Germany, and how did it differ?


•
Their experiences were similar in that both countries were newcomers to great-power status; had limited experience with democratic politics; moved toward authoritarian government and a denial of democracy at home; launched aggressive programs of territorial expansion; and enacted policies that included state-financed credit and large-scale spending on armaments and public works projects to bring their respective countries out of the Depression quite quickly.


•
Their experiences differed in that Japan remained, at least internally, a less repressive and more pluralistic society than Germany; no right-wing party was able to seize power in Japan; Japan produced no charismatic leader on the order of Mussolini or Hitler; and Japanese conceptions of their racial purity and uniqueness were directed largely against foreigners rather than an internal minority.


Q.
In what way were the origins of World War II in Asia and in Europe similar to each other? How were they different?


•
Both Japan and Germany were dissatisfied with their positions in the international power structure. Both expanded their territories through force, causing tensions with other powers.


•
However, Japanese leaders felt that they were not being treated as an equal power on the world stage because of racism, while Germans felt that they were being treated unfairly because of their defeat in World War I.

•
Japan’s initial conquests were driven primarily by a desire to acquire raw materials and other resources, whereas Germany’s were driven primarily by strategic rivalries with neighboring powers.



Q.
How did World War II differ from World War I?


•
More than World War I, World War II was a genuinely global conflict with independent origins in both Asia and Europe.

•
The Second World War was more destructive, with some 60 million deaths—six times the deaths in World War I.


•
More than half the casualties of World War II were civilians, reflecting a nearly complete blurring of the traditional line between civilian and military targets as compared to World War I.


•
In World War II, governments mobilized their economies, their people, and their propaganda machines even more extensively than in World War I.


•
The Holocaust of World War II was an act of genocide that outstripped even the Armenian genocide of World War I in scale.


•
World War II rearranged the architecture of world politics even more than had World War I.


•
After World War II, Europe was effectively divided, with its western half operating under an American umbrella and the eastern half subject to Soviet control.


•
In contrast to the aftermath of World War I, Europe’s role in the world was greatly diminished in the decades that followed World War II, with European colonies in Asia and Africa achieving their independence.


•
World War II allowed for the consolidation and extension of the communist world in a way that World War I did not.


•
More effective worldwide organizations like the United Nations and the World Bank took shape after World War II, as compared to the League of Nations that was created after World War I.


•
The United States took on a more dominant presence on the world stage after World War II as compared to the post–World War I era.


Q.
How was Europe able to recover from the devastation of war?


•
Europe’s industrial societies proved to be resilient.


•
The major Western European countries 
took steps to integrate their recovering 
economies.



•
The United States was in a position to take a leadership role in the West and served as a reservoir of military manpower, economic resources, and political leadership for the West as a whole.

Map Activity 1

Map 21.3: Europe and the Middle East after World War I

Reading the Map: Which new countries were created out of the Austrian Empire?

Model Answer:

•
Austria, Hungary, Romania, Poland, Yugoslavia, and Czechoslovakia.

Connections: Where is the demilitarized zone in Germany? Why was it placed there in particular?

Model Answer:

•
It follows the border between France and Germany along the Rhine River. It was put there to protect France from being invaded again by Germany. 

Map Activity 2

Map 21.4: World War II in Asia

Reading the Map: Which allies were involved in the Pacific war against Japan?

Model Answer:

•
The United States, Australia, Britain, and the USSR.

Connections: Which American and European colonial territories were conquered by Japan, and why?

Model Answer:

•
Burma, French Indochina, Netherlands East Indies, Philippines, and Hong Kong. These Asian territories were claimed by Europeans for their resources, which the Japanese wanted to control.

Using the Documents and Visual Sources Features

Following are answer guidelines for the headnote questions and Using the Evidence questions that appear in the Documents and Visual Sources features located at the end of the textbook chapter. Classroom Discussion and Classroom Activity suggestions are also provided to help integrate the Documents and Visual Sources features into the classroom. 

Documents Headnote Questions

Document 21.1: Mussolini on Fascism


Q.
To what ideas and historical circumstances is Mussolini reacting in this document?


•
Mussolini is reacting against pacifism, socialism, democracy, and liberalism.


•
He is also reacting to what he views as the rise of Italy after a period of abasement and foreign servitude.


Q.
What is his criticism of pacifism, socialism, democracy, and liberalism?


•
Mussolini denounces pacifism as “an act of cowardice in the face of sacrifice” (p. 1011).


•
He rejects the concepts of Marxist socialism that the history of human civilization can be explained through class struggle, that actions are influenced solely by economic considerations, and that well-being equals happiness.


•
As for democracy and liberalism, Mussolini rejects that the majority can best direct human society and that democratic systems really lead to sovereignty of the people. He finds political assemblies irresponsible.

Q.
How does Mussolini understand the state? What is its relationship to individual citizens?


•
The fascist state is revolutionary not reactionary. It is a strong, organic body that rests on broad popular support.

•
It anticipates the solution of political problems that in other systems have to be settled by rivalry between political parties in excessively powerful Parliamentary regimes.

•
It meets economic problems through a system of syndicalism.

•
It enforces order, discipline, and obedience to the extent they are determined by the moral code of the country.


•
About the state’s relationship to the individual, Mussolini believes “The Fascist state organizes the nation, but leaves a sufficient margin of liberty to the individual...” (p. 1012).

•
The individual is deprived of all useless, potentially harmful freedom, but retains what Mussolini deems essential.


•
He makes clear that the deciding power concerning individual freedoms lays with the State alone.

Q.
Why might these ideas have been attractive to many in Italy of the 1920s and 1930s?

Possible answers:


•
Italians might have found Mussolini’s ideas attractive, because his vision gave meaning to the recent unification of their country. 


•
They supported his imperialist ambitions.

•
Communist and socialist movements in the 1920s threatened the established order.

•
Mussolini’s ideas provided an alternative to ineffectual democratic rule.

•
Mussolini promised to bring order to the streets; end bickering party-based politics; and maintain the traditional social order.

Document 21.2: Hitler on Nazism


Q.
What larger patterns in European thinking does Hitler’s book reflect and what elements of European thought does he reject? Consider in particular his use of social Darwinism, then an idea with wide popularity in Europe.

Possible answers:


•
Hitler’s book reflects social Darwinism.


•
He rejects Marxist and socialist thought, as well as parliamentary democracy.


Q.
How does Hitler distinguish between Aryans and Jews? How does he understand the role of race in human affairs?


•
Hitler believed that Aryans were the founders of all higher humanity.

•
All human culture, results of art, science and technology today were the creative product of the Aryans.


•
Hitler states that Jews never possessed their own culture.

•
They lack an idealistic attitude and possess no will to self-sacrifice beyond the instinct of self-preservations.

•
Their id is driven by nothing but naked egoism of the individual.

•
He believed Jews actively sought to destroy the racial foundations of superior races, through intercourse and Marxism.

•
In economics, Jews undermined the 
state, taking over financial control of social enterprises. They also undermined and contaminated the culture of superior societies.

•
According to Hitler, race and in particular the maintenance of pure race in a society is essential, otherwise a society risks decay or collapse, as did Germany during World War I.


Q.
What kind of political system does Hitler advocate?


•
Hitler advocates a system that rejects the parliamentarian principle of majority vote invested in the population.

•
Instead, he substitutes a system based on personal responsibility, “which makes it quite natural for the best brains to reach a position of dominant importance and influence in the community” (p. 1014), and in which no decisions are made by majority vote—rather, people of unusual talent are counseled but left to make decisions on their own.

Q.
What goals for Germany—both domestic and foreign—did Hitler set forth in Mein Kampf?


•
Hitler wished to create a state that would preserve and protect the Aryan race; prepare youths for racial struggle; bring all Aryans under a single state; and conquer and colonize territories in Russia and its vassal border states.


Q.
What aspects of Hitler’s thinking might have had wide appeal in Germany during the 1930s?


•
Hitler’s ideas about Aryans defined Germans as a superior race, which would certainly appeal to them after the loss, concessions, and economic climate following World War I.

•
His ideas about Jews provided an explanation for German failure in World War I.

•
He envisioned a political system with strong leadership that could potentially replace the ineffectually parliamentary democracy in Germany.


•
He provided an alternative to Marxian socialism.

Q.
How do you think Mussolini and Hitler might have responded to each other’s ideas? 

Possible answers:


•
Mussolini and Hitler would have found common ground in their rejection of Marxist and democratic parliamentary systems; their advocacy for strong government; their emphasis on the education of the youth; their advocacy of imperial expansion and rejection of pacifism; and limitations on the individual in favor of the state.


•
Mussolini does not frame the struggle in terms of race in the same way, nor does he share the same level of concern about the impact of Jews on society. He may have objected to Hitler’s assertions of Aryan supremacy.
Document 21.3: The Japanese Way


Q.
According to Cardinal Principles, what was kokutai? How did the document define the national essence of Japan? How did its authors compare Japan to the West?


•
Kokutai is a series of principles that defined a distinctly Japanese set of cultural values and might be translated as national identity or national essence.


•
The national essence of Japan was defined through loyalty and reverence to the Emperor; the subjugation of the individual to the State; loyalty as a basis of national morality; filial piety within one’s family, to the Emperor, and to the nation; and a spirit of harmony among citizens, reflected in the country’s martial spirit and defined through bushido.


•
In comparison with the West, Japan possesses a system of public morality based on the loyalty of the individual to emperor, the result of a long tradition and the model of filial piety.

•
It is also based on a spirit of harmony among citizens, secured by the fountainhead of shared reverence for the emperor: “The Way of the subjects exists where the entire nation serves the Emperor united in mind” (p. 1016).

•
In contrast, Western thought privileges the liberty and equality of individuals, creating societies that are conglomerations of separate individuals independent of each other who give support to a ruler.

•
In the Western system there exists no deep relationships between ruler and citizen that unite them.

Q.
What was the ideal role of the individual in Japanese society?


•
The will of the individual is subjugated to 
the will of the emperor: “offering our lives for 
the sake of the Emperor does not mean so-called self-sacrifice, but the casting aside of our little 
selves to live under his august grace and the enhancing of the genuine life of the people of a State” (1016).

•
An individual belongs to the state.

•
Loyalty to the state defines self.

Q.
What were the major tasks confronting Japan in the 1930s, according to the document?


•
Japan had to sweep aside the corruption of spirit that arrived from the West during the Meiji restoration.

•
Japan also needed to restore and renew older concepts of the individual that define self in terms of loyalty to the Emperor and state.


Q.
How might this document have been used to justify Japan’s military and territorial expansion?
Possible answers:


•
The virtues of loyalty and submission to the emperor made it imperative that citizens participate in wars sanctioned by the emperor.

•
The spirit of offering one’s life for the sake of the emperor and the enhancing of the genuine life of the people and state was an ideology well suited to wartime sacrifices.

•
The upholding of the bushido code as an “outstanding characteristic of our national morality” (p. 1017) also defined loyal military service as a virtue.


Q.
Why do you think the American occupation authorities banned the document?

Possible answers:


•
It promoted the value system of the recently defeated expansionist military regime.

•
It promoted the complete submission of individuals to the state.

•
It opposed the ideal of individual liberty, which was a basic principle of the new Japanese constitution drafted after the country’s surrender.


Q.
What aspects of this document might Hitler have viewed with sympathy, and what parts of it might he have found distasteful or offensive?

Possible answers:


•
Hitler would most likely have approved of the rejection of Western ideals of individual equality and freedom, and the emphasis on the submission of the individual to the state.


•
He would have sympathized with the concern of cultural contamination weakening society.

•
He would have approved of the assertions of distinctive national characteristics, even though he would likely have expressed these ideas in more explicitly racist terms.


•
Hitler may have taken issue with the role of the emperor in this system unless the emperor was particularly talented.


•
He would have rejected the idea that Japan had in the past constructively borrowed from other “races” including India, China, and the West.
Visual Sources Essay Questions

Visual Source 21.1: Women and the War

Q.
How would you describe the posture of the woman in this poster? What image of a woman does it seek to convey?

Possible answers:


•
With her arms outstretched, the woman in the poster beckons the viewer toward her. The posture might be interpreted as pleading, as if she is asking the viewer to join her.


•
Her image is of a young woman dressed in white, giving a sense of youthful purity of purpose. The artist may also be incorporating the symbolism that associates women with peacemaking.

Q.
What message does the backdrop of the poster communicate? Notice the church and city in flames.
Possible answers:


•
The war is a crisis that is tearing Europe apart, and therefore is worth investing in ending.


•
The backdrop reminds the viewer of the impact of war to complement the message that the viewer can put an end to it.


•
It elicits an emotional response by emphasizing the destruction, loss, and suffering of war.

Q.
In appealing for sacrifice or public support in time of war, why might a feminine image be more effective than a masculine image?

Possible answers:


•
A feminine image feeds into gender stereotypes of motherhood.


•
It depicts women as peacemakers; as more compassionate than men; as personifications of liberty in American iconography; and as victims of war.

Q.
Compare this poster with the British one shown on page 982 in this chapter. What different message about the role of women does this image convey? To what kind of audience did each of these posters appeal?

Possible answers:


•
In the image on page 982, woman are encouraging other women to take direct action to support the war effort by working in munitions factories; in Visual Source 21.1, the woman is pleading with an audience to purchase bonds.


•
The image on page 982 is designed to appeal to women, inspiring them to enter the public workforce for patriotic reasons, while Visual Source 21.1 is intended to appeal primarily to men, who were the most likely to possess the resources to purchase bonds.
Visual Source 21.2: Defining the Enemy


Q.
What does the poster convey by presenting Germany as Thor?

Possible answers:


•
The poster conveys the image of Germany as a violent, destructive, irreligious society.

•
The artist may also have intended that the viewer understand that German culture was at its roots barbaric and destructive, both demonic and anti-Christian.

Q.
Note the Prussian imperial eagle standing on a bomb. What impression of German goals does that convey?

Possible answers:


•
Germany was intent on war and destruction.

•
The German imperial state was built on war and destruction.

Q.
How do you understand the religious imagery of this French print? Notice Thor preparing to destroy a church with his hammer as well as the broken cross between his feet at the bottom.

Possible answers:


•
This imagery may depict what the author sees as a clash of civilizations between barbaric Germany, with its roots in pagan religion, and Christian France.

•
It represents a perceived threat to Christianity in German imperialism.

•
Christianity may be a metaphor for civilization, with the destruction of churches and crosses representing the threat to Western civilization posed by Germany.

•
It also depicts the wanton destruction of Christian holy sites by German troops.


•
The broken cross between Thor’s feet may represent the repudiation of Christ’s teachings by a Germany engaged in an aggressive imperialist war.

Q.
To whom do you think such images were directed and for what purpose?

Possible answers:


•
The poster was intended for the general French population, and in particular those in France with strong religious beliefs.


•
The purpose of the image was to rally French citizens to the war effort; to demonize the Germans and their reasons for going to war; and to frighten French viewers regarding the implications of a German victory.

Visual Source 21.3: War and the Colonies 


Q.
What image of African soldiers does the poster suggest? How might this image be at variance with that of earlier European stereotypes of their African subjects?

Possible answers:


•
The poster suggests that the Africans are capable and enthusiastic fighters for the cause, and are partners and allies with France in the war against Germany.


•
The soldier bears some resemblance to the African troops depicted in Visual Source 20.2.

•
The soldier’s pose and demeanor might play to European stereotypes of Africans as more emotional and less rational than Europeans.

Q.
What is conveyed by the juxtaposition of an African soldier and his French counterpart fighting together?

Possible answers:


•
The African soldiers were partners in the war.

•
French soldiers, regardless of race, contributed in the same ways to the fight.

•
African soldiers were critical and integral to the French war effort.

Q.
Why might the French have set aside a special day to honor colonial troops?

Possible answers:


•
to boost the morale of French colonial troops by recognizing their contribution


•
to advertise to the French population the importance of African troops to the war effort


•
to use it as a tool to recruit further troops in its colonies


•
to foster better relations with its colonial subjects

Q.
How might the experience of fighting in Europe have affected the outlook of a West African soldier?

Possible answers:


•
Sacrifice for the French state on the battlefield may have led West African soldiers to feel that Africans should have a greater say in the French state.

•
The experience of fighting may have disillusioned African soldiers about Europe and what it represented in terms of modernity.

•
African soldiers may have decided to demand equal treatment and the same pay and benefits as their native French counterparts.

•
The experience of fighting may have led some soldiers to seek greater autonomy for their homelands.
Visual Source 21.4: The Battlefield


Q.
What posture toward the war does this image convey? Do you think Nash’s military superiors were pleased by the painting?

Possible answers:


•
The postures convey a sense of hopelessness; a lack of enthusiasm for the attack; and a sense of resignation.


•
It is doubtful that the military superiors were pleased.

Q.
How does the painting portray the attitude of the soldiers?

Possible answers:


•
The painting portrays the soldiers’ attitude by body posture, with their shoulders slumped and heads tilted downward.

•
The nervousness or excitement one would associate with the beginning of an attack is not depicted.

Q.
What does war do to human beings? 
What answer to this question does this image suggest?

Possible answers:


•
War places human beings in dangerous situations that are hard to cope with both physically and mentally.


•
The image suggests that when placed in a hopelessly dangerous situation, a possible response is resignation to one’s fate.

Q.
How might you imagine the response of those who created the first three images to John Nash and this portrayal of trench warfare?

Possible answers:


•
Other artists might believe that this feature would fail to rally people to the war.

•
It might be counterproductive to the war effort.


•
It offers a more realistic depiction of the war.
Visual Source 21.5: The Aftermath of War


Q.
How does the painting describe the situation of the veterans?
Possible answers:


•
The painting depicts two veterans with amputations, reflecting the legacy of war.

•
The veteran at the top center of the image is receiving change, indicating that he is destitute and begging.

•
Behind him is a store selling prosthetic limbs, but neither of the veterans in front of the store have access to such medical help.

•
The men and women walking by represent the rest of society who were unaffected by the war and who, unlike the veterans, were able to continue with their everyday lives.

Q.
On the left, the arm of a wealthy man drops a coin into the outstretched hand of a maimed veteran, while on the right a well-dressed woman in a pink dress and high heels walks by with her dog. What do these features add to the portrayal of the plight of the veterans?

Possible answers:


•
These features serve to emphasize the plight of the war veterans; the rich who were not maimed by the war were able to go about their lives, while the wounded veterans could not.

•
The rich bystanders provide a stark contrast to the destitute state of the wounded war veterans.

Q.
Notice the leaflet on the skateboard of the legless cripple at the bottom. It reads “Juden raus (Jews out).” What does this suggest about the political views of these veterans? Keep in mind that Hitler, although not maimed, was a disillusioned veteran of World War I, as were many of his early followers.


Possible answers:


•
The pamphlet suggests that these war veterans had anti-Semitic and perhaps fascist views.


•
Like Hitler, they did not accept that they were defeated and instead sought a scapegoat for their loss, in this case the Jews.

Q.
What do the images in the store windows suggest?

Possible answers:


•
The images in the window suggest that the suffering of these wounded war veterans could potentially be alleviated through prosthetic limbs, wigs, and other aids.

•
However, the two war veterans in the painting will continue to suffer as they possess none of these aids.

Q.
What commentary does this painting make on German society after the country’s defeat in World War I? How does it foreshadow what was to come?

Possible answers:


•
The war left a sharp contrast that was reflected in the streets between the rich who were not harmed in the war and the destitute war veterans who were ruined.

•
Some war veterans were not being taken care of.

•
Some war veterans held anti-Semitic beliefs.


•
It suggests that the persecution of Jews will continue, a belief realized catastrophically in the Holocaust of World War II.
Using the Evidence Questions

Documents: Ideologies of the Axis Powers


1.
Making comparisons: What similar emphases can you find in these three documents? What differences can you identify? Consider especially the relationship of individuals and the state.
Possible answers:


•
Similarities include a rejection of parliamentary democracy, a rejection of Marxist socialism, and a rejection of Enlightenment ideas of 

equality and inalienable personal freedoms. All three subjugate the liberties and rights of the individual to the needs of the state.

•
Differences include the emphasis by Mussolini and Hitler on imperial expansion, the emphasis by Hitler on race and racial purity, and the emphasis of Japan on kokutai and the Emperor.


2.
Criticizing the West: In what ways did Mussolini, Hitler, and the authors of Cardinal Principles find fault with mainstream Western societies and their political and social values?
Possible answers:


•
All three reject parliamentary democracy, majority rule, and sovereignty resting exclusively in the population as a whole.

•
They all reject Marxist socialism.

•
They all found fault with Enlightenment ideas of universal equality and inalienable personal freedoms not subjugated to the needs of the state.

•
They would not agree with the Western value of the primacy of the individual.


•
Both Mussolini and Hitler also reject the permanence of state boundaries.


•
Mussolini rejects pacifism and multiparty political culture.

3.
Considering ideas and circumstances: From what concrete conditions did the ideas expressed in these documents arise? Why did they achieve such widespread popularity? You might even consider using these documents to make the case in favor of fascist or authoritarian government from the viewpoint of the 1930s.

Possible answers:


•
Concrete conditions include the economic crisis of the 1930s; the emergence of Marxist socialist and Democratic socialist movements in Germany and Italy; ineffectual post–World War I democratic governments in Italy and Germany; bitterness at the loss of World War I in Germany; and reaction against Western influences in Japan.

•
They may have achieved popularity because they promised stability in uncertain times; explained recent disappointments and provided positive visions of the future; and offered a clear identity for societies that had recently underwent profound changes.

•
They emerged relatively swiftly out of the economic depression of the 1930s.

•
They also provided reasons for recent defeats, periods of weakness, or periods of rapid social change that implicated not the population but outside influences like the foreign dominance of Italy, Hitler’s assertions about Jews, or the Cardinal Principle’s concerns about Western influences.


4.
Considering ideas and action: To what extent did the ideas articulated in these documents find expression in particular actions or policies of political authorities? 

Possible answers:


•
In Italy, the alternative political systems that Mussolini criticized were suppressed. He did undertake an ambitious imperialist expansion; and instituted many of the policies, such as a system of syndicalism, that he argued made the fascist state revolutionary rather than reactionary.

•
In Germany, Hitler did strive to bring all “Aryan” peoples into the same Reich. He sought through military action to secure lands in Eastern Europe for the Aryan race; persecuted Jews through a series of measures culminating in the Holocaust; and reformed the state under his rule, suppressing parliamentary democracy.

•
The Japanese government in the 1930s arrested many people for political crimes and punished them by “resocializing” them to a “Japanese way” that reflected the Cardinal Principles. Also, the Cardinal Principles became the official textbook used in all classrooms.


5.
Noticing continuity and change: To what extent were the ideas in these documents new and revolutionary? In what respects did they draw on long-standing traditions in their societies? In what ways did they embrace modern life and what aspects of it did they reject it? Have these ideas been completely discredited or do they retain some resonance in contemporary political discourse?

Possible answers:


•
The ideas were new or revolutionary in that their rejection of Enlightenment ideas of equality and freedom were framed differently than earlier criticisms.


•
All three documents drew on established nationalist traditions.

•
Mussolini drew on an imperial idea that had its origins in ancient Rome.

•
Hitler drew on an older anti-Semitic tradition in Germany, and on long-standing German imperial ambitions in eastern Europe. He drew in part 
on ideas about an Aryan race derived from the nineteenth-century German romantic move-
ment.

•
Japan drew heavily on well-established ideas about the authority of the emperor, traditions of loyalty to the emperor, and established conceptions of filial piety and bushido.


•
The three documents embraced industrial society and the increased role of the state in society.


•
They rejected modern parliamentary democracy, majority rule, Enlightenment ideas of universal rights and liberties, individualism, and Marxist socialism.

•
Mussolini rejected pacifism.


•
In terms of the discrediting or continued resonance of these ideas in contemporary political discourse, the attraction of a strong ruler and state persists in circumstances of political uncertainty or ineffectual multiparty parliamentary democracy.

•
Some strains of nationalism continue to promote the subjugation of personal liberties to the needs of the state, but the excesses of the German, Italian, and Japanese regimes before and during World War II has resulted in many aspects of such discourses remaining outside mainstream political thought.

•
The Social Darwinism at the heart of Hitler’s ideas about race has remained largely discredited.

Visual Sources: Propaganda and Critique in World War I

1.
Describing the war: Based on these visual sources, how would you define the novel or distinctive features of World War I compared to earlier European conflicts?

Possible answers:


•
Visual Sources 21.1 and 21.2 both show the unprecedented impact of total war on the home front in World War I.

•
Visual Source 21.3, through its depiction of the African soldier, shows the distinctive scale and global reach of World War I as compared to earlier wars.

•
Visual Sources 21.4 and 21.5 both reveal how warfare in the industrial age brought unprecedented death, carnage, and destruction as compared to earlier conflicts.

2.
Considering war and progress: How do you think Otto Dix and John Nash might have responded to the ideas of Condorcet contained in Document 16.2, pages 752–54?

Possible answers:


•
They likely would have questioned Condorcet’s optimism about the future, his very positive understanding of human nature, and his prediction that war would end as Enlightenment ideas spread.

•
Alternatively, they may have concurred with Condorcet’s principles but lamented the failure of humankind to develop and successfully use human reason to avoid World War I.


3.
Images as propaganda and criticism: This selection of visual sources contains a mix of those that express essentially government-sponsored messages and those that convey the outlook of individual artists. What ideas about the war did governments seek to inculcate in their citizens? How do the paintings of John Nash and Otto Dix respond to those ideas?

Possible answers:


•
Government promoted the idea of a war of good against evil; extolled ideals of self-sacrifice for the war effort; demonized the enemy; and idealized participation in the war effort.

•
The paintings by Nash and Dix focus on the results of sacrifice on the individual, and the death and suffering caused by war.

4.
Seeking further evidence: What other kinds of visual sources would be useful in constructing a visual history of World War I?
Possible answers:


•
photographs


•
art by African soldiers who participated in the war


•
German propaganda posters


•
depictions of the war by women artists
Class Discussion for the Documents and Visual Sources Features
Comparison (large or small group): Perspectives on Fascism and Socialism

The final bullet point questions for Documents 21.2 and 21.3 provide an ideal framework through which students can explore the idea of fascism as a movement. Ask students to identify the key principles put forward by Mussolini in his document. Then ask them whether Hitler would have supported all of these principles. Which would he approve of and which would he take issue with? What are the critical differences that separate the ideas of these two leaders? Then ask students to list the key ideas put forward in Document 21.3. What part of the Japanese approach to fascism would Mussolini or Hitler be likely to embrace? What would they have taken issue with? Conclude by asking students what such an analysis can tell us about the nature of fascism. Is it any more or less coherent than the socialist movement explored in Chapter 18’s documents?
Contextualization (large or small group): World War I and the Emergence of Fascism

Encourage students to examine the emergence of fascism in the post–World War I environment through the Documents and Visual Sources features in this chapter. First, ask students to identify the key ideas advanced by Mussolini and Hitler in the documents. Then ask students to view the visual sources through the eyes of these fascist thinkers. Some questions to consider include:


•
If you discount the country of origin of these visual sources, are there any features that these leaders might approve of?


•
Are there aspects that they would reject?

•
In Visual Sources 21.1 and 21.2, how do the artists seek to define the relationship between the individual and the state?


•
In Visual Source 21.3, how might Hitler’s ideas on race impact his understanding of this poster?


•
In Visual Source 21.5, what might Hitler have approved of in this image despite his disapproval of Dix’s pacifism?
Conclude by asking what elements of fascism are depicted in these visual sources and therefore predate the fascist movement?
Classroom Activities for the Documents and Visual Sources Features
Analysis (large or small group): What Is Fascism?

Expand on Using the Evidence question 1 by asking students to read all three documents and create lists of the basic ideas put forth in each. Then ask students to correlate the three lists. Are they able to draw up an ideology that all three could agree with or do critical disagreements make a shared coherent ideology impossible? What is distinctive about each approach? Conclude by asking students to decide whether lumping all three approaches under the common term “fascism” is helpful or whether the differences between the three traditions are more important.
Contextualization (large or small groups): Writing a History of World War I

Ask students to write a history of World War I using just these images as sources. After they have completed their history, have them consider the following questions:


•
What aspects of the war were they able to cover?


•
What aspects did their accounts leave out?

•
What can such a history tell them about the strengths and weaknesses of visual sources for historians?
Additional Resources for Chapter 21

Bedford/St. Martin’s Resources

Computerized Test Bank

This test bank provides over thirty exercises per chapter, including multiple-choice, fill-in-the-blank, short-answer, and full-length essay questions. Instructors can customize quizzes, add or edit both questions and answers, and export questions and answers to a variety of formats, including WebCT and Blackboard. The disc includes correct answers and essay outlines.

Instructor’s Resource CD-ROM

This disc provides instructors with ready-made and customizable PowerPoint multimedia presentations built around chapter outlines, as well as maps, figures, and images from the textbook, in both jpeg and PowerPoint formats:


•
Map 21.1: The World in 1914 (p. 978)


•
Map 21.2: Europe on the Eve of World War I (p. 980)


•
Map 21.3: Europe and the Middle East after World War I (p. 983)


•
Map 21.4: World War II in Asia (p. 998)


•
Map 21.5: World War II in Europe (p. 1000)


•
Map 21.6: The Growth of European Integration (p. 1007)


•
Let's End It—Quick with Liberty Bonds 
(p. 1020)


•
Thor (p. 1022)


•
Journée de l’Armée d’Afrique (p. 1023)


•
Otto Dix, “Prague Street” (p. 1026)

Documents and Essays from Worlds of History: A Comparative Reader, Third Edition (Volume 2)

The following documents, essays, and illustrations to accompany Chapter 21 are available in Volume 2, Chapters 10 and 11 of this reader by Kevin Reilly: 

From Chapter 10:


•
Sally Marks, The Coming of the First World War


•
Erich Maria Remarque, from All Quiet on the Western Front


•
Siegfried Sassoon, Base Details

•
Wilfred Owen, Dulce et Decorum Est


•
Rosa Luxemburg, The Junius Pamphlet

•
V. I. Lenin, from War and Revolution

•
Woodrow Wilson, Fourteen Points 

From Chapter 11:


•
Joachim C. Fest, The Rise of Hitler


•
Heinrich Himmler, Speech to the SS

•
Jean-François Steiner, from Treblinka

•
Iris Chang, from The Rape of Nanking
Online Study Guide at bedfordstmartins.com/strayer

The Online Study Guide helps students synthesize the material from the textbook as well as practice the skills historians use to make sense of the past. Each chapter contains specific testing exercises, including a multiple-choice self-test that focuses on important conceptual ideas; an identification quiz that helps students remember key people, places, and events; a flashcard activity that tests students on their knowledge of key terms; and two interactive map activities intended to strengthen students’ geographic skills. Instructors can monitor students’ progress through an online Quiz Gradebook or receive email updates.

Further Reading

Atomic Bomb Museum, http://atomicbombmuseum.org/6_testimonies
.shtml. This site presents eye-witness testimony from survivors of the first atomic bomb attacks.

Dear, I. C. B., and M. R. D. Foot, eds. The Oxford Companion to World War II. New York: Oxford University Press, 2005. At 1,064 pages, this work is truly comprehensive.
Gilbert, Adrian, ed. World War I in Photographs. London: Macdonald Orbis, 1986. A very powerful collection of photographs that brings home the horrors of World War I.

Internet Resources for Jewish Studies, http://www2.lib.udel.edu/subj/jew/internet.htm. This site, maintained by the University of Delaware Library, provides a collection of resources on Jewish life and culture and on important subjects such as anti-Semitism and the Holocaust.
Keegan, John. An Illustrated History of the First World War. New York: Knopf, 2001. A very clear and thoughtful study.

Mills, Nicolaus. Winning the Peace: The Marshall Plan and America’s Coming of Age as a Superpower. Hoboken, NJ: Wiley, 2008. A readable, one-volume work on Europe’s recovery after World War II.
The Nizkor Project, http://www.nizkor.org/. This site is dedicated to evidence of the Holocaust; the Hebrew word nizkor means “we will remember.” 

The Roaring ’20s and the Great Depression, http://www.snowcrest.net/jmike/20sdep.html. A collection of links on the 1920s and the Great Depression in the United States, arranged by topic.
Samuel, Wolfgang W. E. The War of Our Childhood: Memories of World War II. Jackson: University Press of Mississippi, 2002. This moving book relates the memories of twenty-seven Germans who were children during World War II.
World War II, http://www.mvmhm.com/WW2.htm. An Internet museum of World War II, hosted by the Miami Valley Military History Museum.
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Camus, Albert. The Myth of Sisyphus and Other Essays. New York: Vintage, 1955. This collection of stories, first published in French in 1942, is a classic statement of European hopelessness and despair.
Chang, Iris. The Rape of Nanking. London: Penguin, 1998. Based on interviews with survivors as well as on extant documents, this is a study of the horror of the Japanese conquest of Nanjing (Nanking) in 1937–1938.
Frank, Anne. The Diary of a Young Girl. New York: Bantam, 1993. This memoir of a Jewish girl and her family in hiding in the Nazi-occupied Netherlands has been a classic ever since it was first published in 1947.
Hemingway, Ernest. For Whom the Bell Tolls. New York: Scribner, 1995. Hemingway’s experience as a journalist covering the Spanish Civil War provided the basis for this work, one of the most powerful novels ever written about war.
Mauldin, Bill. Bill Mauldin’s Army: Bill Mauldin’s Greatest World War II Cartoons. Novato, CA: Presidio Press, 1983. A great collection of U.S. army cartoons.
Remarque, Erich. All Quiet on the Western Front. New York: Ballantine Books, 1987. This 1929 novel set during World War I is a profound critique of war.
Seghers, Anna. The Seventh Cross. Boston: Little, Brown, 1942. First published in 1942, this powerful novel about Germany under the Nazis tells of a communist’s escape from a Nazi concentration camp.

Steinbeck, John. The Grapes of Wrath. London: Penguin, 2002. This classic novel, first published in 1939, gives a vivid look at the suffering and inhumanity of the American Dust Bowl migrations of the 1930s.
Wiesel, Elie. After the Darkness: Reflections on the Holocaust. New York: Schocken, 2002. Wiesel’s first book, Night (1958), told of the author’s survival of a Nazi concentration camp. After the Darkness, first published in 2002, is a short work that returns to the subject late in the author’s life.

Film

There are any number of films available on the topics covered in this chapter; the following might be of particular use.
All Quiet on the Western Front. Universal 
Studios, 1930. 132 minutes. A film depiction 
of the classic novel by Erich Maria 
Remarque.
The Battle of the Somme. Films for the Humanities and Sciences, 1994. 94 minutes. An in-depth look at this seminal battle of World War I.
Between the Wars: The Economic Seeds of World War II. Films for the Humanities and Sciences, 1997. 25 minutes. Examines the economic origins of the second World War.
Brother, Can You Spare a Dime? Films for the Humanities and Sciences. 20 minutes. Explores the global implications of the Great Depression, from the economic dislocation in the United States to the rise of the Nazi Party in Germany and Japanese expansionism.

Fascist Dictatorships. Insight Media, 1985. 36 minutes. Explores the historical and philosophical roots of fascism and traces the careers of both Benito Mussolini and Adolf Hitler.

Genocide in the First Half of the Twentieth Century. Films for the Humanities and Sciences, 2001. 57 minutes. Contextualizes the phenomenon of genocide, with segments on the Rape of Nanjing and the Holocaust.
Great Depression to Superpower: 1930–1990. Insight Media, 2000. 25 minutes. Traces the growing importance of the United States as a global power in the twentieth century.
The Hiding Place. World Wide Pictures, 1975. 134 minutes. The true and deeply moving tale of two women who helped hide Jews from the Nazis, and what happened when the Nazis found out.
Hirohito: Japan in the 20th Century. Insight Media, 1990. 58 minutes. Provides a good overview of Japanese history in the twentieth century.
How the Nazis Came to Power. Films for the Humanities and Sciences. 17 minutes. Traces the rise of the Nazi Party in Germany.

Testimony of the Human Spirit: Six Survivors of the Holocaust Tell Their Stories. Two episodes. Films for the Humanities and Sciences, 2003. 39 and 45 minutes. A moving documentary that draws on the experiences of Holocaust survivors.
World War I. Films for the Humanities and Sciences, 1990. 27 minutes. Provides a short overview of the course of the war, from its opening to the Treaty of Versailles.
World War II. Two episodes. Films for the Humanities and Sciences, 1999. 54 and 36 minutes. A two-part ABC News program anchored by Peter Jennings that surveys the course of World War II.
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