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Chapter

24
Accelerating Global 
Interaction

Since 1945

Chapter Overview

Chapter Learning Objectives


•
To consider the steps since 1945 that have increasingly made human populations into a single “world” rather than citizens of distinct nation-states


•
To explore the factors that make it possible to speak now of a true “world economy”


•
To explore the debate about economic globalization


•
To raise student awareness of global liberation movements, especially feminism, and their implications for human life


•
To investigate the “fundamentalist” religious response to aspects of modernity


•
To consider environmentalism as a matter that cannot help but be global because the stakes are so high for all humankind


•
To step back and ponder the value of studying history 

Chapter Outline

I.
Opening Vignette


A.
The discussion of Barbie and Ken dolls shows the power of global commerce 
today.


1.
but it also shows reaction to the values portrayed by Barbie/Ken elsewhere in the world, e.g., Iran


2.
Iran created new dolls (Sara and Dara) that displayed Iranian Muslim values and practices 


3.
but the Sara/Dara dolls and the Barbie/Ken dolls were all made in China


B.
Throughout the twentieth century, a dense web of political relationships, economic transactions, and cultural influences increasingly bound the world together.


1.
by the 1990s, this process of accelerating engagement was known as globalization


2.
globalization has a long history upon which twentieth-century globalization was built


3.
pace of globalization increased rapidly after World War II

II.
Global Interaction and the Transformation of the World Economy 


A.
Most commonly, “globalization” refers to international economic transactions.

1.
has come to seem inevitable to many since 1950


2.
global economic linkages contracted significantly in the first half of the twentieth century, especially between the two world wars


3.
the capitalist winners of WWII were determined not to repeat the Great Depression


a.
Bretton Woods (New Hampshire) agreements (1944):


b.
technology also helped accelerate economic globalization


4.
1970s: major capitalist countries dropped many controls on economic activity; increasingly viewed the world as a single market


a.
this approach was known as neo-liberalism


b.
favored reduction of tariffs, free global movement of capital, a mobile and temporary workforce, privatization of state enterprises, less government regulation of the economy, tax and spending cuts


c.
neo-liberalism was imposed on many poor countries as a condition for giving them loans


d.
the breakdown of communist state-controlled economies furthered the process


B.
Reglobalization 

1.
global economic transactions quickened dramatically after WWII


2.
world trade skyrocketed ($57 billion in 1947; over $7 trillion in 2001)


3.
money became highly mobile globally


a.
foreign direct investment (FDI), especially after 1960


b.
short-term investment in foreign currencies or stocks


c.
international credit cards, allowing easy transfer of money to other countries (e.g., in 2003, MasterCard was accepted in 210 countries or territories)


4.
central to the process are transnational corporations (TNCs), huge global businesses that operate in many countries simultaneously


a.
some TNCs have greater economic clout than many countries


b.
by 2000, 51 of the world’s 100 largest economic units were TNCs, not countries


5.
large numbers of workers, both laborers and professionals, have moved all over the world from poor countries to richer ones


a.
millions more people have sought refuge in the West from oppression or civil war at home


b.
hundreds of millions of short-term international travelers and tourists


C.
Growth, Instability, and Inequality

1.
economic globalization accompanied, and maybe helped generate, the greatest economic growth spurt in world history; immense creation of wealth


a.
life expectancies rose nearly everywhere, infant mortality declined


b.
literacy rates increased


c.
great decline in poverty


2.
massive chasm has developed between rich industrialized countries and everyone else


a.
ratio between the income of the top and bottom 20 percent of world’s population was 3:1 in 1820; 86:1 in 1991


b.
the great disparity has shaped almost everyone’s life chances


c.
growing disparities between the developing countries made common action difficult


3.
growing economic inequality within individual states, both rich and poor


a.
the United States lost millions of manufacturing jobs, forcing factory workers into lower-paying jobs, while others prospered in high-tech industries


b.
northern Mexico (with links to the United States) became much more prosperous than southern Mexico


c.
in China, urban income by 2000 was three times that of rural income


4.
growing popular movement against globalization emerged in the 1990s


a.
involves people from both rich and poor countries



b.
they argue that free-trade, market-driven corporate globalization:


c.
attracted global attention with massive protest at World Trade Organization meeting in Seattle (1999) 


d.
2001: alternative globalization activists created the World Social Forum to coordinate strategy and share experiences


D.
Globalization and an American Empire 

1.
for many, opposition to corporate free-trade globalization = opposition to growing U.S. power and influence in the world


a.
often seen as an “American Empire”


b.
most Americans deny that America is an empire


c.
perhaps best described as an “informal empire” like those exercised by Europeans in China and the Middle East in the nineteenth century


2.
the collapse of the Soviet Union and the end of the cold war left the United States without any equivalent power in opposition


a.
the United States was able to act unilaterally against Afghanistan and Iraq after being attacked by Islamic militants on September 11, 2001


b.
establishment of a lasting peace is more elusive


c.
the United States is in a new global struggle, to contain or eliminate Islamic “terrorism”


3.
the United States has faced growing international economic competition since about 1975


a.
U.S. share of overall world production: about 50 percent in 1945; 20 percent in the 1980s


b.
sharp reversal of U.S. trade balance: U.S. imports now far exceed its exports


4.
armed struggle against U.S. intervention in Vietnam, Cuba, Iraq, etc.


a.
during the cold war, some states turned toward the USSR to limit U.S. influence; France even withdrew from NATO in 1967


b.
intense dislike of American “cultural imperialism”


c.
by 2000, widespread opposition to U.S. international policies


5.
the global exercise of American power has also caused controversy within the United States


a.
the Vietnam War split the country worse than anything since the Civil War


b.
the U.S. invasion of Iraq provoked similar protests and controversies

III.
The Globalization of Liberation: Comparing Feminist Movements 


A.
The idea of liberation traveled around the world in the twentieth century.


1.
the 1960s in particular saw a convergence of protest movements around the world, suggesting a new global culture of liberation


a.
United States: civil rights, youthful counterculture, antiwar protests


b.
Europe: protests against unresponsive bureaucracy, consumerism, middle-class values (especially in France in 1968)


c.
communist world: attempt to give socialism a human face in Czechoslovakia (“Prague spring,” 1968)


d.
China: Cultural Revolution


2.
development of the idea of a third world


a.
dream of offering an alternative to both capitalism and communism; cultural renewal


b.
third world ideology exemplified by Che Guevara (d. 1967): effort to replicate the liberation of the Cuban revolution through guerrilla warfare in Africa and Latin America 


3.
among all the liberation movements, feminism had the most profound potential for change 


a.
rethinking of basic relationships between men and women


b.
began in the West in the nineteenth century (suffrage)


B.
Feminism in the West


1.
organized feminism revived in the West (1960s) with a new agenda


a.
against historic understanding of women as “other” or deviant


b.
demanded right of women to control their own bodies


c.
agenda of equal rights in employment and education


2.
“women’s liberation”: broad attack on patriarchy as a system of domination


a.
consciousness raising: becoming aware of oppression


b.
open discussion of issues involving sexuality


3.
black women emphasized solidarity with black men, not separation from them


C.
Feminism in the Global South


1.
women had been welcomed in communist and revolutionary movements but were sidelined after movements’ success


2.
many African feminists (1970s) thought Western feminists were too individualistic and too focused on sex


a.
resented Western feminists’ interest in cultural matters like female circumcision and polygamy


b.
many African governments and many African men identified feminism with colonialism


3.
not all women’s movements dealt explicitly with gender


a.
Kenya: women’s group movement supported individual women and communities


b.
Morocco: feminist movement targeted laws defining women as minors; women finally obtained legal equality in 2004


c.
Chile: women’s movement during Augusto Pinochet’s dictatorship (1973–1990) crossed class and party lines, helped groups survive economically, exposed human rights abuses


d.
South Korea: women joined a mass popular movement that brought democracy by the late 1980s


D.
International Feminism


1.
the “woman question” became a global issue in the twentieth century


a.
patriarchy lost some of its legitimacy


b.
UN declared 1975 as International Women’s Year


c.
and declared 1975–1985 as the Decade for Women


d.
UN sponsored a series of World Conferences on Women


e.
by 2006, 183 nations had ratified the UN Convention to Eliminate Discrimination against Women


2.
sharp divisions within global feminism


a.
Who has the right to speak on behalf of women?


b.
conflict between developed and developing nations’ interests


c.
third world groups often disagreed


3.
global backlash

IV.
Religion and Global Modernity


A.
Modernity presented a challenge to the world’s religions.


1.
“advanced” thinkers of the eighteenth to twentieth centuries believed that supernatural religion was headed for extinction


2.
sharp decline in religious belief and practice in some places


3.
spread of scientific culture convinced small minorities that the only realities worth considering were those that could be measured scientifically


4.
but the most prominent trends of the last century have been the further spread of major world religions, their resurgence in new forms, and their attacks on elements of a secular and global modernity


5.
Buddhist ideas and practices were well received in the West


a.
Christianity spread even further; majority of Christians are no longer in Europe and the United States


b.
Islam also spread widely


c.
religious pluralism on a level never before seen


B.
Fundamentalism on a Global Scale 

1.
“fundamentalism” is a major reaction against modernization and globalization


a.
a militant piety, defensive and exclusive


b.
has developed in every major religious tradition


2.
many features of the modern world appear threatening to established religion


a.
have upset customary class, family, and gender relationships


b.
nation-states (often associated with a particular religion) were undermined by the global economy and foreign culture


c.
disruption was often caused by foreigners from the West


3.
fundamentalists have responded with selective rejection of modernity


a.
actively use modern communication technology


4.
the term “fundamentalism” comes from U.S. religious conservatives in the early twentieth century; called for a return to the fundamentals of Christianity


a.
many saw the United States on the edge of a moral abyss


b.
in the 1970s, began to enter the political arena as the religious right


5.
another fundamentalism, called Hindutva, or Hindu nationalism, developed in India in the 1980s


a.
formed a political party (Bharatiya Janata Party)


b.
opposed state efforts to cater to Muslims, Sikhs, and the lower castes


c.
BJP promoted a distinct Hindu identity in education, culture, and religion



C.
Creating Islamic Societies: Resistance and Renewal in the World of Islam


1.
Islamic fundamentalism is the most prominent fundamentalism of the late twentieth century


a.
Osama bin Laden and the attack on the World Trade Center on September 11, 2001


b.
WTC destruction is only one sign of a much bigger phenomenon


2.
great disappointments in the Muslim world by the 1970s


a.
new states (e.g., Egypt, Iran, Algeria) pursued basically Western and secular policies


b.
new policies were largely unsuccessful


c.
foreign intrusion continued


3.
growing attraction of an Islamic alternative to Western models


a.
foundations laid early in the century (e.g., Mawlana Mawdudi, Sayyid Qutb)


b.
effort to return to true Islam was labeled “jihad”


4.
penetration of fundamentalist thought in the Islamic world


a.
increase in religious observance


b.
many women voluntarily adopted modest dress and veils 


c.
many governments used Islamic rhetoric and practice as anchor


d.
series of Islamic organizations 
were formed to provide social 
services


e.
Islamic activists became leaders in unions and professional organizations


f.
entry into politics


5.
some groups sought overthrow of compromised regimes


a.
the Egyptian Islamic Jihad assassinated Anwar Sadat in 1981


b.
in 1979, a radical Islamic group in Mecca tried to overthrow the Saudi government



c.
Islamic movements took power in Iran (1979) and Afghanistan (1996); implemented radical Islamization


6.
attacks on hostile foreign powers


a.
Hamas (Palestine) and Hezbollah (Lebanon) targeted Israel


b.
response to Soviet invasion of Afghanistan (1979)


c.
in 1998, al-Qaeda issued a fatwa (religious edict) declaring war against America 


d.
attacks on Western interests in East Africa, Indonesia, Great Britain, Spain, Saudi Arabia, Yemen


e.
the “great enemy” was irreligious Western-style modernity, U.S. imperialism, and economic globalization


D.
Religious Alternatives to Fundamentalism


1.
militancy isn’t the only religious response to modernity


2.
considerable debate within the Islamic world


3.
other religious traditions responded to global modernity


a.
e.g., Christian groups were concerned with the ethical issues of economic globalization


b.
liberation theology (especially in Latin America) advocated Christian action in areas of social justice, poverty, human rights


c.
growing movement of “socially engaged Buddhism” in Asia


4.
World Peace Summit (2000): more than 1,000 religious and spiritual leaders explored how to confront conflicts in the world

V.
The World’s Environment and the Globalization of Environmentalism 


A.
The Global Environment Transformed


1.
three factors have magnified the human impact on the earth



a.
world population quadrupled in the twentieth century


b.
massive use of fossil fuels (coal in the nineteenth century, oil in the twentieth)


c.
enormous economic growth


2.
uneven spread of all three over the world


a.
but economic growth came to appear possible and desirable almost everywhere


3.
human environmental disruptions are now of global proportions


a.
doubling of cropland and corresponding contraction of forests and grasslands


b.
numerous extinctions of plant and animal species


c.
air pollution in many major cities and rivers


d.
chlorofluorocarbons (CFCs) thinned the ozone layer


4.
by 2000, scientific consensus on the occurrence of global warming as the result of burning of fossil fuels and loss of trees


B.
Green and Global


1.
environmentalism began in the nineteenth century as a response to the Industrial Revolution


a.
did not draw a mass following


2.
environmentalism only became a global phenomenon in the second half of the twentieth century 


a.
began in the West with Rachel Carson’s Silent Spring (1962)


b.
impetus for action came from the grass roots and citizen protest


c.
in Germany, environmentalists entered politics as the Green Party


3.
environmentalism took root in developing countries in 1970s–1980s


a.
tended to be more locally based, involving poorer people


b.
more concerned with food security, health, and survival



c.
more focused on saving threatened people, rather than plants and animals


d.
environmentalists sometimes have sought basic changes in political and social structure of their country (e.g., Philippine activism against foreign mining companies)


4.
environmentalism became a matter of global concern by end of twentieth century


a.
legislation to control pollution in many countries


b.
encouragement for businesses to become “green”


c.
research on alternative energy sources


d.
conferences on global warming


e.
international agreements on a number of issues


5.
sharp conflicts between the Global North and South


a.
Northern efforts to control pollution and global warming could limit the South’s industrial development


b.
developing countries perceive the developed ones as unwilling to give up their extravagance and really help matters


c.
controversy over export of hazardous wastes by rich countries


6.
nonetheless, global environmentalism has come to symbolize focus on the plight of all humankind


a.
it’s a challenge to modernity itself, especially commitment to endless growth


b.
growing importance of ideas of sustainability and restraint

VI.
Final Reflections: Pondering the Uses of History 


A.
What’s the good of studying history?


1.
many have used history to explore the significance of human experience


2.
most contemporary historians are skeptical of grand understandings of the past, especially those that claim to discern a purpose in human history


B.
It is possible to detect some general directions in the human story.


1.
growing populations, linked to greater control over the environment


2.
growing complexity of human societies


3.
increasing pace of change


4.
greater global connections


C.
But human changes didn’t happen smoothly, evenly, or everywhere.


1.
numerous ups and downs, reversals, and variations


2.
“direction” is an observation; “progress” is a judgment


D.
Political authorities have used the past to inculcate national, religious, civic, patriotic, or other values.


E.
Studying history is a way to ponder matters of the heart and spirit.


1.
e.g., history provides vast evidence of human suffering


2.
perhaps historical study can foster compassion


3.
the historical record offers encouragement, with examples of those who have fought to rectify injustice, sometimes successfully


F.
Studying history helps prevent insularity.

Lecture Strategies

Lecture 1: The United States and the world: An evil empire?
This is a sensitive lecture topic. Many Americans have a strong inclination to bristle at any hint of criticism of U.S. policies. Nonetheless, helping students to understand why many people throughout the world hate the United States, and exploring the justice or injustice of their complaints, is a valuable service you can provide to students. The objectives of this lecture strategy are:


•
to encourage understanding of the United States as an economic as well as a political/ military force in the modern world


•
to explore the roots and development of America’s understanding of itself as the policeman of the world


•
to consider what aspects of American culture are most offensive to people in other parts of the world


•
to examine why the United States waged the Gulf War and the Iraq War


•
to investigate what the implications of those two wars have been in perceptions of the United States abroad 

Begin at the simplest level: the stereotype of the “ugly American.” Travel anywhere beyond the boundaries of the United States, and you’ll see dirty looks aimed at the American tourist, who is perceived as being loud, intrusive of other people’s space, critical, pushy, certain that everyone can understand English if it’s spoken loudly enough, and generally obnoxious. Of course, all American tourists aren’t like that, but it has become such an integral part of the experience of American tourists that if you don’t behave like that abroad you’re likely to be singled out for praise. Explore this stereotype (a Google image search will produce some interesting illustrations) as a starting point to consider American attitudes toward the rest of the world, or, more importantly, how Americans are perceived abroad.


After this point, you can include a wide range of material, depending on your interests and your students’ interests. Some points to consider are:


•
how large an impact a multinational corporation can have on a developing nation (e.g., sweatshops, environmental impact, interference in governments)


•
the effect on the United States of being the only superpower left in the world


•
the sort of American culture that is being exported, and the question of whether the most visible exports (the Barbies mentioned in the textbook, popular music, Hollywood movies, McDonald’s, etc.) actually reflect the reality of American culture or whether they give a distorted picture


•
the United States’ role as host of the United Nations and as a member of the Security Council, and whether the United States believes it is bound by UN decisions


•
the United States’ extraordinary record of giving massive amounts of money and manpower to charitable causes throughout the world


•
what caused the Gulf War, and how that war affected perceptions of the United States 
abroad


•
what the Iraq War has done to change foreign attitudes about the United States (including such issues as the UN’s vote not to support the war, the failure to find weapons of mass destruction in Iraq, and the ongoing violence in Iraq)

A balanced and evenhanded approach is key to making this lecture work. The United States, both as a nation and in the form of its many citizens, has done a great deal of good in the modern world; don’t forget to include that in the picture you develop. Also, be careful not to engage in direct attacks on a political leader or party—it’s important to remember objectivity, particularly with this topic.

Lecture 2: The other sex: Making women visible

The purpose of this lecture strategy is to develop the history of global feminism that was briefly covered in this chapter. Its objectives are:


•
to help students understand the revolutionary nature of the current women’s movement


•
to examine how far the movement has gone in various parts of the world


•
to consider problems the movement has faced and continues to face in the modern world 

Begin with the typical household in the developed world. Encourage your students to discuss things invented within the past century that have made it easier for women to work outside the home or have significantly reduced the amount of work that has to be done inside it. It is particularly useful to bring along a list of inventions, including the year each item was invented, to add to the discussion and to help emphasize the extreme modernity of frozen foods, microwave ovens, vacuum cleaners, myriad processed foods that can be bought ready to eat, and so on. It’s also useful to consider that reliable feminine hygiene products and the availability of aspirin make it easier for women to work consistently outside the home, as does day care. Get your students to consider the percentage of time housework takes now compared to even a century ago.


From there, go on to examine the second wave of feminism. Some issues to consider are:


•
the relationship between the feminist movement and the civil rights movement in the United States


•
the leaders of the movement in the Western world and their goals


•
whether the sexual liberation preached by the women’s movement is new in world history or just new women


•
what the role of biology is in all this—the fact that women and men are anatomically and genetically different, and that women have the babies


•
homosexuality, both female and male 

Move beyond the Global North to consider in greater detail some of the issues of international feminism raised by the textbook. Some specific points you might care to consider are:


•
how female political leaders (Margaret Thatcher, Indira Gandhi, Sonia Gandhi, Benazir Bhutto, Golda Meir, etc.) have managed to gain and retain power


•
traditional strictures that prevent men from regarding women as equals


•
the issue of women’s spheres and men’s spheres of work that have proven hard to overturn 

Lecture 3: Re-greening the world

The modern environmental movement is a tale of desperate worry about the fate of the planet, but it also shows human resilience and hope at many levels. The objectives of this lecture strategy are:


•
to consider the factors that have caused the earth’s current environmental fears


•
to examine the role of both governments and nongovernmental organizations in taking responsibility for the environment


•
to raise student awareness of environmental issues 

Begin with Nobel laureate Wangari Maathai of Kenya, the first environmental activist to win the Nobel Peace Prize (in 2004). Her Green Belt Movement planted 30 million trees in Africa, aiming to slow deforestation and help poor people gain access to firewood and building materials. Move from Maathai to the problem of deforestation around the world and what is being done to combat it. Beyond that point, there are many possible approaches you could take. Perhaps the most straightforward approach is a thematic one. Some possible themes are:


•
protection of endangered plants and animals (including legislation like the Environmental Protection Act in the United States, NGOs like the World Wildlife Fund that buy and preserve habitats, and direct-action groups like Greenpeace, with their history of throwing themselves between whaling ships and threatened whales)


•
advocacy for environmentally friendly products (detergents, recycled products, etc.)


•
efforts to force or convince corporations to adopt environmentally friendly policies (protests against specific polluters and legislation such as the U.S. Environmental Protection Act)


•
fear of global warming (including discussion of what is going on and efforts to combat it, such as bans on CFCs and greenhouse gases; the Kyoto protocol and why the United States refused to ratify it; and international conferences on the subject)

Things to Do in the Classroom

Discussion Topics

1. Comparison (large or small group). “Reglobalization.” Ask students to examine the Snapshot on page 1138 entitled “Indicators of Reglobalization.” Have them discuss in particular the significance of three of the statistics found in the Snapshot: What differences does it make to the world and our experience in it that these vast waves of growth have taken place? Conclude by having each student write a paragraph on the significance of one item, and then share their statements with the whole class.

2. Misconception/Difficult Topic (large or small group). “Religious extremism is a Muslim matter.” Students usually regard the militant religious extremism of groups like al-Qaeda as a unique phenomenon that in some way shows the basic irrationality of Islam. Ask students each to come to class on discussion day with an example they have found of non-Muslim religious extremism, either historical or contemporary (e.g., ancient Jewish zealots, or cults like Heaven’s Gate or Aum Shinrikyo in Japan). Discuss their examples, going on to consider the dividing line between fundamentalism and extremism.

3. Contextualization (large or small group). “Thinking green.” How far have environmental concerns penetrated into your community? Ask students to discuss the ways environmentalism has had an impact on their own lives.

Classroom Activities

1. Analysis exercise (large or small group). “A global economy.” Ask students to identify the country of origin of the objects around them in the classroom, including their own clothing and any snacks they might have in their backpacks. Mark the sources on a projected map, and then encourage discussion of why goods are brought such long distances instead of being produced closer to home.

2. Close-reading exercise (small group).  “The letter to America.” Predistribute to the class copies of Osama bin Laden’s “Letter to America” of November 24, 2002 (readily available on the Internet). Ask students to list the major complaints against the United States contained in the letter. Then ask them to discuss the these complaints in light of what they know about the history of the United States and the world in the twentieth and early twenty-first centuries. Do they think the charges are fair? Do the charges have an element of truth but not the complete truth? Do any of your students believe the charges are entirely false? Make sure that students discuss the evidence, not just their feelings.

3. Clicker question. Are you in general optimistic or pessimistic about the future of the human species?

Key Terms

al-Qaeda: International organization of fundamentalist Islamic militants, headed by Osama bin Laden. (pron. al-KIGH-dah or al-KAHY-dah)

antiglobalization: Major international movement that protests the development of the global economy on the grounds that it makes the rich richer and keeps poor regions in poverty while exploiting their labor and environments; the movement burst onto the world stage in 1999 with massive protests at a meeting of the World Trade Organization in Seattle.

bin Laden, Osama: The leader of al-Qaeda, a wealthy Saudi Arabian who turned to militant fundamentalism. (pron. oh-ZAHM-ah bin LAWD-n)

Bretton Woods system: Named for a conference held at Bretton Woods, New Hampshire, in 1944, this system provided the foundation for postwar economic globalization, including the World Bank and the International Monetary Fund; based on the promotion of free trade, stable currencies, and high levels of capital investment.

environmentalism: Twentieth-century movement to preserve the natural world in the face of spiraling human ability to alter the world environment.

fundamentalism: Occurring within all the major world religions, fundamentalism is a self-proclaimed return to the “fundamentals” of a religion and is marked by a militant piety and exclusivism.

globalization: Term commonly used to refer to the massive growth in international economic transactions from around 1950 to the present.

global warming: A worldwide scientific consensus that the increased burning of fossil fuels and the loss of trees have begun to warm the earth’s atmosphere artificially and significantly, causing climate change and leading to possibly catastrophic results if the problem is not addressed.

Guevara, Che: Ernesto “Che” Guevara was an Argentine-born revolutionary (1928–1967) who waged guerrilla war in an effort to remedy Latin America’s and Africa’s social and economic ills. (pron. chay gah-VAHR-ah)

Hindutva: Fundamentalist Hindu movement that became politically important in India in the 1980s by advocating a distinct Hindu identity and decrying government efforts to accommodate other faith groups. (pron. hin-DOOT-vah)

Islamic renewal: Large number of movements in Islamic lands that promote a return to strict adherence to the Quran and the sharia in opposition to key elements of Western culture.

jihad: Term used by modern militant Islamic groups to denote not just the “struggle” or “striving” that the word originally meant but also the defense of authentic Islam against Western aggression. (pron. ji-HAHD)

Kyoto protocol on global warming: International agreement to reduce greenhouse gas emissions in an effort to slow global warming; as of November 2007, 174 countries had subscribed to the agreement, but the United States’ refusal to ratify the protocol has caused international tensions.

liberation theology: Christian movement that is particularly active in Latin America and that argues the need for Christians to engage in the pursuit of social justice and human rights.

neo-liberalism: An approach to the world economy, developed in the 1970s, that favored reduced tariffs, the free movement of capital, a mobile and temporary workforce, the privatization of industry, and the curtailing of government efforts to regulate the economy.

North/South gap: Growing disparity between the Global North and the Global South that appears to be exacerbated by current world trade practices.

Pinochet, Augusto: Military dictator of Chile from 1973 to 1990 who was known for his widespread use of torture and for liquidating thousands of opponents of his regime. (pron. ow-GOOS-toe pin-oh-SHAY)

Prague spring: Sweeping series of reforms instituted by communist leader Alexander Dubcek in Czechoslovakia in 1968; the movement was subsequently crushed by a Soviet invasion.

reglobalization: The quickening of global economic transactions after World War II, which resulted in total world output returning to the levels established before the Great Depression and moving beyond them.

religious right: The fundamentalist phenomenon as it appeared in U.S. politics in the 1970s.

second-wave feminism: Women’s rights movement that revived in the 1960s with a different agenda than earlier women’s suffrage movements; second-wave feminists demanded equal rights for women in employment and education, women’s right to control their own bodies, and the end of patriarchal domination.

socially engaged Buddhism: A growing movement in Asia that addresses the needs of the poor through social reform, educational programs, and health services.

transnational corporations: Huge global businesses that produce goods or deliver services simultaneously in many countries; often abbreviated as TNCs.

World Trade Organization: International body representing 149 nations that negotiates the rules for global commerce and is dedicated to the promotion of free trade.

Chapter Questions

Following are answer guidelines for the Big Picture questions and Margin Review questions that appear in the textbook chapter, and answer guidelines for the chapter’s two Map Activity questions located in the Online Study Guide at bedfordstmartins.com/ strayer. For your convenience, the questions and answer guidelines are also available in the Computerized Test Bank.

Big Picture Questions


1.
To what extent did the processes discussed in this chapter (economic globalization, feminism, fundamentalism, environmentalism) represent something new in the twentieth century? In what respects did they have roots in the more distant past?


•
Economic globalization was a long-term process that began early in human history. It increased in scope and intensity after 1500 as a new global network anchored in Europe took shape and industrialization further spurred economic contact between regions. Nonetheless, after a decline in global trade during the Great Depression, developments after World War II— including population growth, technological advances, and the fostering of global trade by the leading powers of the capitalist world—have all led to further rapid economic globalization.


•
Feminism in the twentieth century had its roots in the ideals of the Atlantic revolutions and the first feminist movements of the nineteenth century. However, the spread of feminism outside the Western world and the emergence of the women’s liberation movement within the Western world during the twentieth century mark important new developments.


•
Fundamentalism at its core was a reaction to the modernity that took shape during the nineteenth century, and elements of this reaction can be found in that century. Nonetheless, fundamentalism in the twentieth century became better defined and more widespread than before.


•
Environmentalism began in the nineteenth century as Romantic poets like William Blake and William Wordsworth denounced the “dark satanic mills” of the industrial era, which threatened the “green and pleasant land” of an earlier England. The “scientific management” of nature, both in industrializing countries and in European colonies, represented another element of emerging environmental awareness among a few. So did the “wilderness idea,” which aimed to preserve untouched areas from human disruption. But none of these movements attracted the mass following or provoked the global response that the environmental movement of the twentieth century achieved.


2.
In what ways did the global North/South divide find expression in the twentieth and early twenty-first centuries?


•
Global economic development has increased the divide between a rich North and poor South.


•
It has resulted in a “brain drain” from the Global South to the Global North


•
It has found expression in differing priorities in otherwise international feminist and environmentalist movements.


3.
What have been the benefits and drawbacks of globalization since 1945?


•
Globalization brought economic growth and it put the peoples of the world in closer contact.


•
However, it left a world deeply divided; made it more unequal; and has led to violence.


4.
Do the years since 1914 confirm or undermine Enlightenment predictions about the future of humankind?


•
The years since 1914 confirmed some Enlightenment predictions, though these ideas were taken in new directions. There has been a continued effort by women in feminist movements to make all humankind equal. The potential of scientific and technological developments continues to prove important. The idea of self-determination continues to have an impact in the twentieth and twenty-first centuries.


•
Nevertheless, these years also undermined Enlightenment predictions as the idea of steady progress toward a more democratic world was challenged by the emergence of fascism and communism. Environmental problems and growing disparities between the rich and poor muddied for some the meaning and perceived positive nature of the Enlightenment concept of progress.


5.
“The twentieth century marks the end of the era of Western dominance in world history.” What evidence might support this statement? What evidence might contradict it?


•
To support the statement, students might note the end of European colonial empires and the emergence of national self-determination; the weakening of European powers because of the two world wars; the rise of a number of developing nations, including India and China; the reaction against Western cultural influences, especially in the Islamic world; and the emergence of communism as a rival system to the Western capitalist model.


•
Evidence that contradicts the statement includes the continued influence of Europe and the United States as political and military powers and on the world economy; the continued cultural influence of Europe and the United States; and the collapse of communist states in the final decades of the twentieth century.


6.
To what extent do you think the various liberation movements of the twentieth and early twenty-first centuries— communism, nationalism, democracy, feminism, internationalism—have achieved their goals?


•
Communism achieved a great deal before the 1970s, but it has since largely disintegrated as a movement.


•
Nationalism continues to flourish, with national self-determination still accepted as an idea in the international community. That said, the rise of globalization decreased the centrality of the nation-state as an identity.


•
Democracy has enjoyed mixed results, having an important impact in places like India while failing, at least initially, elsewhere (such as Africa). However, the democratic movement has gained in strength, especially over the last several decades with the disintegration of the communist world and the expansion of democracy in Africa.


•
Feminism grew as a movement in the twentieth century. In the West, it developed distinctive new strands, including women’s liberation and a movement among women of color. Perhaps more importantly, feminism moved beyond the Western world, with distinctive strands developing across the globe.


•
Internationalism certainly increased alongside globalization, with new organizations like the United Nations emerging and with new mass organizations that cross borders (like Greenpeace) taking shape.


7.
Based on material in Chapters 21, 22, and 24, how might you define the evolving roles of the United States in the twentieth and early twenty-first centuries?


•
In Chapter 21, the United States emerged as the preeminent power in the capitalist West. It cast off its isolationist tendencies, especially after World War II, to take a leading role in the world. One of its key contributions was its role in the revival of Western Europe after World War II, both through its willingness to maintain troops in Europe and through the Marshall Plan, which contributed to the revival of Western European economies.


•
In Chapter 22, the United States emerged as one of two world superpowers and as the leader of the capitalist West in a global competition with the communist East known as the cold war. Ultimately, the United States emerged as the sole superpower in the world following the collapse of the Soviet Union in the early 1990s.


•
In Chapter 24, the United States established an “informal empire” by using economic penetration, political pressure, and periodic military action to create societies and governments compatible with the values and interests of the United States, but without directly governing large populations for long periods of time. A central means of accomplishing this was through economic muscle, creating an “empire of production” that drew on the United States’ immense wealth to entice or intimidate potential collaborators. Another form of power that critics cite is the “soft power” of the United States’ cultural attractiveness, its political and cultural freedoms, the economic benefits of cooperation, and the general willingness of many to follow the American lead voluntarily.

Margin Review Questions


Q.
What factors contributed to economic globalization during the twentieth century?


•
The capitalist victors in World War II were determined to avoid a return to Depression-era conditions.


•
They forged a set of agreements and institutions (the World Bank and the International Monetary Fund) that laid the foundations for postwar globalization. This “Bretton Woods system” set the rules for commercial and financial dealings among the major capitalist countries, while promoting relatively free trade, stable currency values linked to the American dollar, and high levels of capital investment.


•
Technology also contributed to economic globalization; containerized shipping, huge oil tankers, and air express services dramatically lowered transportation costs, while fiber optic cables and later the Internet provided the communication infrastructure for global interaction.


•
Population growth, especially when tied to growing economies and modernizing societies, further fueled globalization as dozens of new nations, eager for modern development, entered the world economy.


•
In the 1970s and after, major capitalist countries like the United States abandoned many earlier political controls on economic activity as their leaders and businesspeople increasingly viewed the entire world as a single market. Powerful international lending agencies imposed similar free-market and pro-business conditions on many poor countries if they were to qualify for much-needed loans.


•
The collapse of the communist world only furthered such unrestricted global capitalism.


Q.
In what ways has economic globalization linked the world’s peoples more closely together?


•
World trade skyrocketed in the second half of the twentieth century.

•
Money as well as goods achieved an amazing global mobility through foreign direct investment, the short-term movement of capital, and the personal funds of individuals.


•
Companies have become increasingly transnational.

•
Workers have been on the move more than ever.


Q.
What new or sharper divisions has economic globalization generated?


•
It has increased the gap between rich and poor in the world.


•
It has also increased gaps in many other areas, including educational and employment opportunities and access to medical care and the Internet.


•
It has created important disparities among developing countries, which are dependent in large part on their role in the world economy.


•
It has also generated economic inequalities within individual countries, both rich and poor ones.


•
It has created a split between those who support globalization and those who oppose it.


Q.
What distinguished feminism in the industrialized countries from that of the Global South?


•
In the industrialized countries, feminism focused on questions of equal rights (especially in employment and education) and women’s liberation (which took aim at patriarchy as a system of domination), and a distinctive strain emerged among women of color that focused on racism and poverty.


•
Many feminists in the Global South felt that feminism in the industrialized countries was too individualistic, overly focused on sexuality, and insufficiently concerned with issues of motherhood, marriage, and poverty to be of much use.


•
In the Global South, the feminist movement took up a variety of issues, not all of which were explicitly gender-based, including the creation in East Africa of small associations of women who supported one another in a variety of ways. In Morocco, the feminist movement targeted the changing of the Family Law Code. In South Korea, women’s mobilization contributed to a “mass people’s movement” that brought a return to democracy by the late 1980s.


•
The differences between the Northern and Southern movements sometimes surfaced at international conferences such as the Mexico City gathering in 1975; the United States attempted to limit the meeting’s agenda to matters of political and civil rights for women, while delegates from third world and communist countries wanted to include issues of economic justice, decolonization, and disarmament.


Q.
In what respect did the various religious fundamentalists of the twentieth century express hostility to global modernity?


•
In the United States, fundamentalists at first sought to separate themselves from the secular world in their own churches and schools, but from the 1970s on, they entered the political arena as the religious right, determined to return America to a “godly path.”


•
In India in the 1980s, a Hindu fundamentalist movement known as Hindutva entered the political arena, seeking to counter efforts by secular governments to cater to the interests of Muslims, Sikhs, and the lower castes.


•
In the late twentieth century in the Islamic world, fundamentalist Muslims expressed hostility in a number of ways, including the adoption of more observant forms of Islam, the foundation of Islamic organizations that operated legally to provide social services that the state offered inadequately or not at all, violent opposition to foreign powers that encroached on the Islamic world, and the launching of terrorist attacks on Western interests—defining the enemy not as Christianity itself or even Western civilization but as irreligious Western-style modernity, U.S. imperialism, and an American-led economic globalization.



Q.
From what sources did Islamic renewal movements derive?


•
There were several factors that gave strength to Islamic activism. Political independence had given rise to major states such as Egypt, Iran, and Algeria that pursued essentially Western and secular policies of nationalism, socialism, and economic development, often with only lip service to an Islamic identity. These policies were not very successful, with many states beset by endemic problems that ran counter to the great expectations that had accompanied the struggle against European domination.


•
Foreign intrusion also played a role. Israel, widely regarded as an outpost of the West, had been reestablished as a Jewish state in the very center of the Islamic world in 1948. Broader signs of Western cultural penetration also appeared frequently in the Muslim world.


•
Islamic alternatives to Western models of modernity provided inspiration; in particular, the teachings of Mawlana Mawdudi and Sayyid Qutb asserted that the Quran and the sharia provided a guide for all of life and a blueprint for a distinctly Islamic modernity not dependent on Western ideas.


Q.
In what different ways did Islamic renewal express itself?


•
At the level of personal life, many people became more religiously observant, attending mosque, praying regularly, and fasting. Substantial numbers of women, many of them young, urban, and well educated, adopted modest Islamic dress and the veil quite voluntarily. Participation in Sufi mystical practices increased.


•
Many governments sought to anchor themselves in Islamic rhetoric and practice.


•
Across the Muslim world, renewal movements spawned organizations that operated legally to provide social services that the state offered inadequately or not at all. Islamic activists took leadership roles in unions and professional organizations of teachers, journalists, engineers, doctors, and lawyers. Such people embraced modern science and technology but sought to embed these elements of modernity within a distinctly Islamic culture.


•
Some sought the violent overthrow of what they saw as compromised regimes in the Muslim world, succeeding in both Iran and Afghanistan.



•
Islamic revolutionaries also took aim at hostile foreign powers, targeting Israel and, after the Soviet invasion of 1979, Afghanistan.


•
Others sought to attack Western interests, defining the enemy not as Christianity itself or even Western civilization but as irreligious Western-style modernity, U.S. imperialism, and an American-led economic globalization.


Q.
How can we explain the dramatic increase in the human impact on the environment in the twentieth century?


•
The dramatic increase in the human impact on the environment can be attributed to the explosion in the human population, the new ability of humankind to tap the energy potential of fossil fuels, and the phenomenal economic growth as modern science and technology immensely increased the production of goods and services.


Q.
What differences emerged between environmentalism in the Global North and that in the Global South?


•
Both activists and governments in the developing countries have often felt that Northern initiatives to address atmospheric pollution and global warming would curtail their industrial development, leaving the North/South gap intact.


•
Another North/South difference arose over the export of hazardous wastes generated in rich Northern countries to disposal sites in the developing countries.

Map Activity 1

Map 24.4: The Islamic World in the Early Twenty-first Century

Reading the Map: Which are the four countries with the highest total number of Muslims, in order? How many Muslims are in each country? Added together, what percentage of the world’s Muslims does this equal, approximately?

Model Answer:

•
Indonesia (181 million), Pakistan (141 million), India (124 million), and Bangladesh (111 million). Combined, these countries contain just under half of the world's Muslim population.

Connections: Which European country has the highest percentage of its population as Muslims, and what is this percentage (range)? What historical circumstances explain this fact?

Model Answer:

•
Albania, with 50–74 percent of its population belonging to Islam. Albania, as well as the rest of southeast Europe, was a province of the Muslim Ottoman Empire for several centuries.

Map Activity 2


Map 24.5: Carbon Dioxide Emissions in the Twentieth Century

Reading the Map: Which two regions produce the most carbon dioxide emissions, what are their contributions to global CO2 emissions by percentage, and added together, what percentage of the world’s total CO2 emissions do they constitute?

Model Answer:

•
The United States (30.3%) and Europe (27.7%). Together they constitute 58% of the world’s carbon dioxide emissions.

Connections: Which region in the developing world has the highest figure of carbon dioxide emissions as a percentage of the world's total, and what is this percentage? Was this region more or less successful in economic development after independence in comparison to other former colonial areas? 

Model Answer:

•
China, India, and Developing Asia produces 12.2% of the world’s total CO2 emissions. This area has also been the most successful of the former colonial territories in achieving economic success and growth.

Using the Documents and Visual Sources Features

Following are answer guidelines for the headnote questions and Using the Evidence questions that appear in the Documents and Visual Sources features located at the end of the textbook chapter. Classroom Discussion and Classroom Activity suggestions are also provided to help integrate the Documents and Visual Sources features into the classroom. 

Documents Headnote Questions
Document 24.1: A Secular State for an Islamic Society in Turkey

Q.
On what grounds did Atatürk justify the abolition of the caliphate?


•
Atatürk claimed it was an unattainable goal to unite all of Islam under one ruler.

•
Turkey should not expend its resources on such an impossible task


•
Other states were sovereign and could not be expected to recognize the authority of a caliph.


Q.
What additional actions did he take to remove Islam from a public or political role in the new Turkish state?


•
He sought to replace Shari’a law with secular laws thereby ensuring freedom of conscience.

•
He shut down the Tekkes, convents, and mausoleums, and abolished all sects and all kinds of religious titles.


Q.
What can you infer about Atatürk’s view of Islam?

Possible answers:


•
Atatürk believed that Islam hindered the development of Turkey, and Islamic institutions and leaders hindered the “progress and awakening” of Turkey (p. 1168).


•
He believed that the Islamic idea of a caliph and caliphate were illusions that drained Turkish resources in pursuit of an impossible dream.

•
In his view, Shari’a law should not be the law of the state.

•
In general, it was his view that Islam should be excluded from public life.


Q.
How did Atatürk’s conception of a Turkish state differ from that of Ottoman authorities? In what ways did he build upon Ottoman reforms of the nineteenth century? (See pp. 889–894 in Chapter 19.)

Possible answers:


•
Aratürk rejected the idea of the caliphate, the notion that Turkey should take a leading role in a Pan-Islamic world, and the position that Turkey was an Islamic state.


•
Both Atatürk and Ottomans accepted the need to modernize Turkey through Western models; experimented with Western-style law codes and courts; and sought to integrate non-Muslim subjects. Atatürk also built upon the idea among some Ottoman reformers, including the Young Turks, that Turkey was a secular state. Both favored constitutional regimes.


Document 24.2: Egypt’s Muslim Brotherhood

Q.
How did the Muslim Brotherhood understand the proper role of government as well as the appropriate relationship of individuals and the state?

Possible answers:


•
Government should enforce Islamic law, be manned by officials imbued with an Islamic spirit, and act in conformity to the law and to Islamic principles.


•
The state should regulate all aspects of an individual’s life in accordance with Islamic principles.


Q.
What problems in Egyptian society did the Muslim Brotherhood seek to correct? 


•
to replace current law with Islamic law


•
to address the lack of Islamic spirit in government officials


•
to suppress various vices that currently occur in society, including prostitution, gambling, drinking, other drugs, immodest relations between men and women, and dancing


•
to increase censorship of theatre, films, music, radio programs, articles and books


•
to reform cafe culture


•
to address the failure of some to observe Muslim practices


•
to promote to a greater extent than was currently the teaching of Islam and Arabic in schools


•
to regulate fashion


•
to combat foreign customs that are currently found in Egyptian society


•
to improve current public health


•
to improve on current rural development


•
to address social welfare needs through a new tax


•
to address the problem of usury


•
to expand the current economic base to create more jobs


•
to teach skills currently possessed by foreigners to native workers


•
to change and then enforce the laws regulating abusive monopolies


•
to address the pay differentials between workers and managers


•
to improve the current situation of industrial and agricultural workers


•
to better utilize certain natural resources



Q.
How does this document understand the proper relationship of the sexes?


•
Women and men should be segregated from one another.

•
Any relationship between unmarried men and women is wrong unless approved.

•
The relationship between men and women should be regulated by Islamic law and custom.


Q.
What aspects of Western and modern culture did the Muslim Brotherhood reject and which might it have embraced?

Possible answers:


•
The Muslim Brotherhood rejected the idea of separation of church and state; freedom of expression in dance, theatre, films, radio shows, and music; freedom of the press; and freedom of religion.


•
They objected to some forms of individualism as indicated in article 26, which explores the idea of mandating identical dress.

•
They also rejected cafe culture and capitalism, especially usury.


•
The Muslim Brotherhood might have embraced the importance of education and literacy, public health, social welfare programs run by the government, some of the West’s economic ideas that were socialist in conception, and rural development.


Q.
How might Atatürk (Document 24.1) have responded to the Muslim Brotherhood’s vision of a good society? 

Possible answers:


•
Atatürk would have objected to the idea that the law should be entirely in accordance with Islamic legal practice.

•
He would have disagreed with the Muslim Brotherhood’s  desire for Pan-Islamism and perhaps the revival of the Caliphate, and their desire for Islam to be the basis of government.

•
He would have rejected punishing people for failing to practice the Islamic faith to certain standards or for breaking the laws of Islam.

•
He would also have rejected religious instruction in schools and the combating of foreign customs.


•
Atatürk likely would have supported education for women; the Muslim’s Brotherhood’s concern for the population’s well-being; and their concern for economic development, even if he might object to some specific initiatives.

Document 24.3: The Ideas of the Ayatollah Khomeini

Q.
How does Khomeini define the enemies of Islam?


•
In Khomeini’s view, any anti-Islamic government—or nonreligious power—is an enemy of Islam.

•
The Jewish people and Western imperialists are also enemies.


Q.
How would you summarize his case against European imperialism and the Shah’s government? 

Possible answers:


•
The Europeans actively seek to undermine the Ottoman Empire’s struggle to achieve Islamic unity.

•
They seek to keep the Islamic world in a backward state of poverty so that day-to-day problems stop the people from becoming aware of the laws of Islam.


•
Europeans promote Christian missionaries who infiltrate Muslims cultures, creating Christians and atheists.


•
They exploit the natural resources and labor of the Islamic world, and use the wealth to lead shallow lives.


•
The Shah’s government create hotbeds of vice. It is capricious and despotic, and promotes Western fashion and Western values.


Q.
In what ways does Khomeini seek to apply Islamic principles in the public life of Iran? What is his view of Iranian popular culture? How do his prescriptions for an Islamic society compare with those of Hassan al-Banna in Document 24.3?

Possible answers:


•
Khomeini believes Islamic law should become the law of the land.


•
The government should be democratic but the constitution, civil code, and the criminal code should be inspired only by Islamic laws.

•
Religion and politics should be intimately connected.

•
Clergy should play an active role in the government and public life of the country.


•
Khomeini sees the current theatres, cinemas, dancing, music, and radio as promoting immorality.

•
Western fashion and drinking should be 
ended for moral reasons; also morally wrong are women who are scantily clad and do not wear the veil.


•
Both Khomeini and Hassan al-Bana are similar in that both seek an Islamic government that upholds Islamic principles and Islamic law; reject more secular approaches to government; suppress aspects of popular culture like music and dance that they believe promote immorality; censor theatres, radio, and other forms of mass entertainment; and combat Western customs.


•
However, Hassan al-Bana pays more attention to the education of the people, especially women, and to economic matters.


Q.
What kind of government does Khomeini foresee for Iran? Why does he believe that a proper Islamic government “cannot be totalitarian or despotic but is constitutional and democratic”?


•
Khomeini believes Islamic law should become the law of the land.

•
The government should be democratic, but the constitution, civil code, and the criminal code should be inspired only by Islamic laws.

•
Religion and politics should be intimately connected.

•
Clergy should play an active role in the government and public life of the country.


•
An Islamic government cannot be totalitarian because its constitution, civil code, and criminal code are established solely by the Qur’an and the Sunnah [Traditions] of the Prophet.


Q.
To whom might Khomeini’s views be most appealing?

Possible answers:


•
to Islamic fundamentalists and those who support the imposition of Islamic law and government


•
anti-imperialists


•
those who desire a more conservative moral code to regulate public morality


•
opponents of the Shah


•
opponents of secular government in the Islamic world


•
those who support active clerical participation in government


•
perhaps those who seek democracy rather than authoritarian rule

Document 24.4: A Liberal Viewpoint from an Islamic Woman

Q. 
On what basis does Bhutto argue that “Islam provides justice and equality for women?”


•
The Quran refers to both men and women, and endows both men and women with the same attributes.

•
As creatures of God all humans have certain rights, duties, and obligations.


Q.
How does she account for the manifest inequality of women in so many Muslim societies?


•
This inequality is a man-made creation that emerged in Islam after the Prophet’s death.

•
It reflects the reassertion of the patriarchal society, as religion was used to justify the norms of tribal society.

•
This inequality runs counter to the Prophet’s teachings concerning the umma.


•
It is not Islam that is averse to women, it is men.


Q.
How do you think Kemal Atatürk, Hasan al-Banna, and the Ayatollah Khomeini might respond to her ideas?

Possible answers:


•
Kemal Atatürk would likely support Bhutto’s interpretation of Islam because it opposes the authority of Muslim clerics, makes Islam primarily a religion of private faith, and allows a freer role for women in society.


•
Hassan al-Banna may have supported some of Bhutto’s ideas because in Document 24.2, Chapter 2, article 2 he calls for a solution to the problems of women that protects them and allows them to progress while conforming to Islamic principles. However, his own reform program does not go as far as Bhutto’s in envisioning a greater public role for women, although he does strongly advocate for the education of girls.


•
The Ayatollah Khomeini may have approved of Bhutto embracing Islam as a guiding force in her life.  He would likely have objected to her rejection of the authority of Muslim clerics. His support for the role of clerics in interpreting public law would also have put him at odds Bhutto, who argues that it is these clerical interpretations that have perverted the teachings of the Prophet. Her views on the status and role of women in society contradict Khomeini’s passages concerning women.

Document 24.5: Islam and 9/11

Q.
Against what charges does Sheikh Kabir seek to defend Islam? How does this document reflect the experience of 9/11?


•
Sheikh Kabir defends Islam against charges that it is a violent and intolerant religion. Of the charges of intolerance, he notes that Islamic societies have long guaranteed the rights of religious minorities, pointing to the examples of fourteen centuries of Islamic rule in Jerusalem and the multicultural society in Islamic Spain in the Middle Ages. He goes on to state the Qur’an forbids war in general and that the relationship between Muslims and non-Muslims should be “based on peace and fairness.”


•
The document reflects the experience of 9/11 in that he is trying to make non-Muslims understand that the actions of suicide bombers are a recent phenomenon and that the bombers represent a “small minority of the world’s one and a half billion Muslims.”


Q.
In what ways are Sheikh Kabir’s views critical of radical or “fundamentalist” Islamic ideas and practices?


•
The actions of fundamentalists have resulted in millions of Muslims who have migrated to the West becoming the objects of hatred and profiled as terrorists.

•
Nascent democratic movements in Muslim countries have been set back decades.

•
Fundamentalists have used wealth to sponsor terror and murder rather than promoting learning or creativity; they promote destruction rather than creation.

•
They look to war as the first option and reject freedom of thought and rational thinking.


•
The extremists are poisoning the relationship between Islam and the rest of the humanity.


Q.
How does this document, together with Document 24.4, articulate the major features of a more progressive or liberal Islam? What kinds of arguments are employed to make their case?


•
Documents 24.4 and 24.5 express hopes for democratic movements and the emergence of strong civil societies in the Islamic countries.

•
They define Ijtihad as a way of life “that allows Islam to reign supreme in the heart and the mind to experience unfettered freedom of thought.” 


•
The documents aim to create a society that treats people with dignity and respect; where people aspire to an ethical life because it is desirable; and where a city of virtue is created through the internalization of the message of Islam.


•
Both documents 24.4 and 24.5 invoke 
the Quran in advocating for Muslim women (Document 24.4) and defending Islam 
against charges of intolerance and violence (Document 24.5).

Q.
To whom might these arguments appeal? What obstacles do they face in being heard within the Islamic world?


•
The arguments might appeal to educated Muslims who support democratic renewal and strong civil society, and to non-Muslims seeking to improve relations with the Muslim world.


•
Many Muslim states have autocratic regimes that oppose these changes. Fundamentalists seek to more strictly define Islam and its meaning in society. Less educated Muslims would find it difficult to engage with such an intellectual or elite-oriented set of ideas.


Q.
How might the Muslim Brotherhood (Document 24.2), Ayatollah Khomeini (Document 24.3) or Osama bin Laden respond to the arguments in this document? In what ways does this vision of a “liberal” or “moderate” Islam differ from those of Kemal Atatürk (Document 24.1)?

Possible answers:


•
Khomeini might argue that his form of Islamic state was democratic and so he could agree with this aspect of the reform program. He might have taken issue with Anwar Ibrahim’s downplaying of American and Israeli policies in this crisis. He might also have argued that Muqtedar Khan’s vision of society and the creation of a virtuous city could only be fulfilled in the type of Islamic state that Khomeini advocated.


•
Osama bin Laden would likely reject Anwar Ibrahim’s downplaying of American and Israeli policies and Muqtedar Khan’s interpretation of jihad and its role in a Muslim’s life. He would point to failures to renew Islam through these policies. He would stress the need to overthrow through violence the repressive powers both within and outside of Islam before a renewed Islamic society could emerge.

•
The biggest difference between Sheikh 
Kabir’s vision of Islam and that of Atatürk rests 
in Kabir’s reliance on the Quran to make his case. 
In contrast, Atatürk relies on a more secular argument, eschewing specific references to the Quran.

Visual Sources Essay Questions
Visual Source 24.1: Globalization and Work

Q.
Why might China, itself the site of many foreign-owned factories, place such a factory in Africa? What does this suggest about the changing position of China in the world economy? What is the significance of the blue jeans for an understanding of contemporary globalization?

Possible answers:


•
A Chinese company might place such a factory in Africa because labor is cheaper, because of government incentives and proximity to markets, and to avoid tariffs.

•
As the Chinese economy grows it is changing from an economy that sought foreign investment to one that invests in foreign economies.


•
The photo depicts an American product (blue jeans) being produced by a Chinese company in an African factory, illustrating how the global economy links multiple regions in the same enterprise.


Q.
Does this photograph conform to your image of a sweatshop? Why or why not?

Possible answers:


•
Students could argue that this is a sweatshop by noting that the employees are wearing coats and hats, implying a cold work environment, and that the workers must work on their feet.


•
Students could also claim that it is not a sweatshop by comparing the image to Visual Source 18.4. They might note the well-lit and clean working conditions, and the well-ordered working environment that lacks any obvious workplace dangers.


Q.
Why might many developing countries accept foreign-owned production facilities, 
despite the criticisms of the working conditions 
in them?

Possible answers:


•
The state gains revenues by taxing the factory.

•
The enterprise provides work for people who otherwise have few job opportunities.

•
Developing countries lack the capital and 
the domestic companies to make these 
investments.



Q.
Why do you think most of the workers in this photo are women? How might you imagine their motivations for seeking this kind of work? Keep in mind that the unemployment rate in Lesotho in the early twenty-first century was 45 percent.

Possible answers:


•
Historically, women are paid less than men, and they often work in the production of clothing.


•
Women may seek this sort of work to survive or get ahead, to support their families, or to earn a cash income to supplement other types of subsistence production that they engage in.

•
To support their answers, students might refer to Document 23.4, which describes the typical responsibilities and opportunities for women in South Africa.


Q.
What differences can you observe between the workers in this assembly factory and those in the Indian call center shown on page 1135? What similarities might you identify?


•
These workers shown on page 1135 
are engaged in a different type of labor, providing 
a service rather than a product. They are in an 
office rather than a factory, and are dressed differently.


•
In both images, the people are working in large settings with an open floor plan and are lined up at tables.

Visual Source 24.2: Globalization and Consumerism

Q.
In what ways might these images be used to illustrate Westernization, modernization, globalization, and consumerism?

Possible answers:


•
Visual Source 24.2 illustrates Westernization by depicting a man dressed in Western attire, and in the way it associates happiness and success with material goods.

•
The motor bike is a form of modern transport, illustrating modernization, and manufactured under license of a Japanese company, illustrating globalization.


•
The image illustrates by promoting the purchase of a motorbike; it implies that happiness and success are wrapped up in the purchase of consumer items.



•
In the photo on p. 1053, the patrons are eating in a Western fast-food establishment and consuming Western food and drink, such as Pepsi.

•
This is a modern fast-food restaurant, and the patron in the foreground is using a cell phone, illustrating modernization.


•
The establishment is American in inspiration, and the Pepsi products are manufactured by an American company, suggesting globalization.

•
Everyone in the picture is consuming fast food and the woman in the foreground is using a cell phone; both points illustrate consumerism.


Q.
How might the young people on the motorcycle and those in the KFC restaurant understand their own behavior? Do you think they are conscious of behaving in Western ways or have these ways become Chinese? What is the significance of a Chinese couple riding a Suzuki motorcycle, a Japanese product probably manufactured in China under a license agreement?

Possible answers:


•
The young people likely see themselves as enjoying the benefits of economic success and partaking in what the globalized world economy has to offer.


•
Students could argue that the young people are making a conscious choice to consume Western goods. However, they might also argue that those depicted are not driven by a desire to behave in a Western manner but by a desire to purchase goods that they believe improve their lives. The young people are participating in a form of consumption that has been advertised to them in a Chinese context.


•
The motorcycle represents the global economy and the spread of consumerism.


Q.
Beyond consumerism, how does this poster reflect changes in relationships between men and women in China after Mao? Is this yet another face of globalization or does it remain a distinctly Western phenomenon?

Possible answers:


•
The couple appear in public together without supervision and as relative equals. The woman appears as confident and outgoing as the communist woman depicted in Visual Source 22.3.


•
The image may be another face of globalization because China developed a new conception of women under the Maoist system. As indicated in Document 17.5, Western ideas about women impacted other cultures as globalization intensified.


Q.
How might these images be read as a celebration of Chinese success? How might they be used to criticize contemporary Chinese society?

Possible answers:


•
China is growing more prosperous, and Chinese citizens have access to more goods and services than before.


•
However, China has become too tied to consumerism; it is embracing this destructive feature of globalization. It is losing its distinctive identity.

Visual Source 24.3: Globalization and Migration

Q.
How might different readings of “la frace” convey different meanings of the poster? On what principles do you think this protest is based? Do they derive from France or from the world of Islam? 


•
If the term should be “France,” then its meaning conveys that Muslim immigrants have the same rights as any other French citizens. If the term is read as “race,” then the meaning conveys that these immigrants have a right to their cultural heritage. If the term read as “face,” the meaning could be that the women have the right to choose whether or not they veil their faces.


•
Collectively, these meanings of “la frace” convey that as French citizens the Muslim women have the right to decide whether they would like to participate in the cultural traditions of their (or their families’) homeland.


•
The protest is based on the premise that 
as French citizens they have the right to observe 
their cultural heritage. It is also based on the principles of free assembly and protest, and individual rights.


•
The protestors rights derive from French ideas of individual rights, but the action for which they are protesting derives from their Muslim faith.


Q.
The smaller sign behind it says, “The ignorance of people is the door that undermines our freedom.” How might you understand this statement?

Possible answers:


•
The general population’s lack of understanding of Muslim cultural traditions has led to the denial of Muslims’ individual freedoms as guaranteed by French law.


Q.
In what respect do these young women seem to be “French” or “European” and in what ways are they Muslim and North African? 


•
The women are French or European in that they are taking advantage of the rights to public assembly and peaceful protest, and they are using French to express themselves.


•
They are Muslim or North African in their dress and in their demand for the right to wear the veil.

Q.
What groups of people might find the demands of these protesters unacceptable? How might such critics have responded to the protesters?


•
Groups who might find the demands unacceptable include those French who take the strict separation of church and state seriously; members of other religious groups who conform to French laws on public display; and French who fear the dilution or decline of French culture because of immigrant influences.


•
Such critics might emphasize that immigrants who live in France must conform to French law, and that the protestors’ demands would undermine a central principle of the French republic.


Q.
What outcomes and tensions of globalization does this image reflect?

Possible answers:


•
Outcomes include cultural mixing and immigration from developing to developed world.


•
Tensions include those between secular states and religions and between immigrants and native cultures.

Visual Source 24.4: Globalization and Protest

Q.
How does this image reflect the concerns of globalization’s many critics? What political message does it convey? Do you think it expresses more clearly the political agenda of the Global North or the Global South?


•
This visual source reflects the concerns of opponents who believe the global economy is responsible for the great disparities of wealth in the world; the concerns of those who object to the terms under which world trade is practiced and development aid distributed; and the concerns of environmentalists who oppose the new global economy because of its impact on the environment.

•
The image effectively presents the concern that the World Trade Organization represents the values and interests of corporations rather than people, and that only direct action will bring change.


•
It only indirectly represents the concerns of feminist and religious groups that oppose globalization.

•
In terms of whether this visual source represents more clearly the Global North or the Global South, it would be argued both ways: it represents those people in the Global North who are at odds with the concentration of wealth into the hands of a few and the attendant destruction of the environment. It represents the position of the Global South in that it is within the Global South that people and nature are most exploited.

Q.
Why have these criticisms come to focus so heavily on the activities of the World Trade Organization?


•
The World Trade Organization (WTO) is perceived as representing the values and interests of corporations rather than people, and therefore has become symbolic of the pro-globalization forces.


•
The WTO conducts a meeting that provides a focus for protestors.

•
It potentially possesses the authority to make changes to the system.


Q.
To what groups of people might such images be most compelling? How might advocates of corporate globalization respond to these protesters?

•
The image would be compelling to many Westerners and some in the developing world who oppose world trade and the current trading system and its impact on the developing world, as well as to those concerned about the impact of globalization on the environment.


•
Advocates of corporate globalization would point to the benefits in both the developed and developing world of trade and the growth in overall wealth on the planet. They would object to this characterization of their activities.

Visual Source 24.5: Globalization: One World or Many

Q.
To what extent has your thinking about the earth and its inhabitants been shaped by images such as this?

Possible answers:


•
A student is likely to react to the introduction, which notes several ways in which such images help us to conceive of the planet as a whole rather than split into states or other units.

•
A student might also note how this image reflects the disparities in wealth between regions of the earth, as reflected in electricity consumption.


Q.
Based on the electrification evident in this photo, what does this image show about the economic divisions of the world in the early twenty-first century? 


•
Developed and rapidly developing countries stand out because they are the most electrified regions.

•
Large parts of the world have not been electrified, indicating that economic development is less pronounced in these regions.

•
North America, Europe, India, the Middle East, the coast of Brazil, and parts of East Asia appear to be the most developed regions of the world.


Q.
Does this image support or contradict Map 24.2, page 1140? What features of this image do you find surprising? 

Possible answers:


•
The image supports Map 24.2 because many of the electrified areas on this map reflect those regions with the highest per capita incomes.


•
The image also supports the population distribution map; the huge populations of India and China are reflected in the relative electrification of these regions.


•
How little of the earth is electrified is surprising. So too are the great discrepancies between regions and the tendency for electrification to be particularly intense along the coasts.

Using the Evidence Questions

Documents: Contending Islam


1.
Understanding the uses of history: How does each of these authors use history to make his or her arguments? To what different historical contexts do they appeal?


•
Atatürk cites the Ottoman experience to argue that an Islamic caliphate is an impossible dream.

•
al-Banna writes about the future with reference to an ideal society; nevertheless, many of his points use history to criticize the recent past.

•
Khomeini uses history to explain why the Islamic world is in a bad state and why his revolution is necessary for a brighter future.

•
Bhutto focuses on the early years of Islam and specifically to the experiences of Bibi Khadija to argue that the teachings of Islam, particularly those concerning women, have been distorted by man’s influences.

•
Anwar Ibrahim uses history to contrast Muslims’ sponsorship of learning in the glory days of the Islamic world with Bin Laden’s sponsorship of destruction.

•
Sheikh Kabir offers a vision that relies on Islam’s tradition of religious tolerance and avoidance of war. He rejects the actions of the 9/11 terrorists and argues that they do not represent the sentiments of most Muslims.

•
In terms of different historical contexts, Atatürk appeals to the failures of the past to support Turkey’s embracing of a modernist future.

•
al-Bana and Khomeini both offer their visions in the context of internal reform within autocratic Islamic states.

•
Bhutto writes about women in the context of modern Islamic societies.

•
Both Ibrahim and Helminski write in the aftermath of 9/11.

2.
Identifying “fundamentalist” themes: What common emphases do you see in the two more “fundamentalist” authors represented here in Documents 24.2 and 24.3? To what extent do they reflect or diverge from themes articulated in the mid-eighteenth century by Abd al-Wahhab (Document 16.4, pp. 756–757)?

Possible answers:


•
Both authors seek an Islamic government that upholds Islamic principles and Islamic law, and reject more secular approaches to government.

•
Both seek to suppress aspects of popular culture like music and dance that they see as promoting immorality; seek to censor radio, theaters, and other forms of mass entertainment; and seek to combat Western customs.


•
The documents contain several similarities to Document 16.4, including a desire to return to what is perceived as a purer Islam by rejecting outside influences or internal corruptions, to establish Islamic states that adhere to Islamic laws, and to suppress aspects of popular leisure culture. Khomeini, like Abd al-Wahhab, envisions an important role for Islamic clerics in society.


•
However, the modern documents differ in that many are more explicitly concerned with reacting against Western influences and criticize secular Arab governments, which did not exist when al-Wahhab wrote. al-Banna’s economic ideas and concern for the education of girls are not reflected in the writings of al-Wahhab.


3.
Comparing Islamic modernists: How do you think Kemal Atatürk would respond to later Islamic modernists such as Benazir Bhutto, Anwar Ibrahim, and Muqtedar Khan?
Possible answers:


•
Kemel Atatürk would likely approve of the internal and personal conceptions of Islam expressed by the three modernist authors because he viewed Islam as a faith for the private sphere. 

•
Atatürk would approve Ibrahim and 
Khan’s condemnation of terrorist tactics and 
political violence in the name of Islam because he largely sought to exclude Islam from the public sphere.

•
Atatürk might also have approved of Ibrahim and Khan’s support for democratic reforms and a freer civil society in Muslim countries.

•
Atatürk would have likely sympathized with Bhutto’s ideas about women because his reform program included laws that freed women from many constraints associated with the practice of Islam in Ottoman era Turkey.


•
He may have wanted to know more about Ibrahim and Khan’s visions of democratic reforms and the emergence of a civil society to better understand whether their ideas conformed with his own vision of a secular Islamic state. 


4.
Imagining an Islamic conversation: Construct a dialog between the Islamic fundamentalists and the Islamic moderates. Can you identify any points of contact or similarity on which they might be able to agree? On which points would they probably never agree?

Possible answers:


•
All are followers of the Islamic faith and desire a strong Islamic world. They all believe Islam provides direction on how to individuals should conduct their personal lives, even if they disagree as to what role Islam should play in shaping public law and the state.

•
They would probably never agreeing on whether Islamic law should be state law in Muslim countries; whether Islamic clerics should play an active role in government; whether or when violence was acceptable or desirable; whether a caliphate was desirable; whether the adoption of Western customs or fashions is desirable; the status and roles for women in society; and what democracy and civil society should look like in the Islamic world.

5.
Considering religion and politics: How does each of these documents understand the relationship of religion and political life? How do they view the division between the public and private spheres of life?

•
Document 24.1 envisions the separation of religion and political life; religion should only influence the private sphere of life.

•
Documents 24.2 and 24.3 view the subjugation of political life to religious principles, and see religion as the defining feature of both the public and private spheres.

•
Document 24.4 is less concerned with political life but clearly sees religion as critical in defining both the public and private spheres.

•
Document 24.5 offers two moderate views of Islam that do not deny a role for religion in the state, but focus on the emergence of democratic reforms and civil society in the Islamic world. They ultimately see a role for religion in both the public and private spheres, but reject a role for violence in the name of Islam in the public sphere.

Visual Sources: Experiencing Globalization


1.
Defining differences: Based on these visual sources and the text of Chapter 24, in what different ways have various groups of people experienced globalization since the end of World War II?


•
Visual Source 24.1 reflects globalization’s impact on the working lives of many people.

•
Visual Source 24.2 reflects globalization’s impact on the material wealth and consumer life of some people.

•
Visual Source 24.3 reflects globalization’s impact on cultural mixing resulting from large-scale immigration, primarily from the developing world to the developed world.


•
Visual Source 24.4 reflects opposition to globalization by a variety of people for many different reasons.

•
Visual Source 24.5 reflects the disparities in levels of development across the globe, as reflected in relative levels of electrification.


2.
Noticing change:  Based on these visual sources and those in the text of Chapter 24 as well, in what respects does contemporary globalization differ from that of earlier times? What continuities might you observe? Consider in particular the question of who is influencing whom. Does recent globalization represent largely the impact of the West on the rest of the world or is it more of a two-way street?

•
The scale and pace of globalization has increased; new opponents of globalization have emerged; and globalization has led to greater disparities in wealth than before.

•
Certain continuities can be observed; for example, globalization continues to be driven significantly by trade, to drive the mixing of cultures and ideas, and to lead to the adoption across cultures of such things as crops and technologies.

•
As these visual sources reveal, the West has been a driving force in globalization since World War II and its influence has been felt in many parts of the world.

•
However, other regions have influenced the West and their influence is growing as Westerners become more economically dependent on them.

•
Europe played a less important role in the early stages of globalization, while regions such as China and India played more important roles.

3.
Making assessments: Opinions about contemporary globalization depend heavily on the position of observers—their class, gender, or national locations. How might you illustrate this statement from the visual sources in this chapter? 

Possible answers:


•
Some Westerners might think Visual Source 24.1 chronicles exploitation, while the workers in the photo might see themselves as embracing an opportunity.

•
Visual Source 24.2 illustrates how your position in the global economic system and your ability to benefit from its production of wealth can shape how you perceive contemporary globalization.

•
Visual Source 24.3 illustrates how your status as either an immigrant or native in a region that experienced significant immigration can shape your experience of globalization.

•
Visual Source 24.4 illustrates how your concerns, whether about economic development, environmentalism, the treatment of workers, or feminism, can impact how you view and understand organizations like the WTO.

•
Visual Source 24.5 illustrates how where you live can have a huge impact on your access to the wealth generated by globalization.

4.
Seeking further evidence: What additional visual sources might add to this effort to illustrate visually the various dimensions of globalization? What visual sources do you think might be added to it fifty or a hundred years from now?

Possible answers:


•
Visual sources that might add to this feature include images representing religious alternatives to globalization, the global feminist movement, and American imperialism, and images that more fully explore environmentalist opposition.


•
Visual sources that could be added fifty to one hundred years from now include pictures depicting global warming, images dealing with the scarcity of natural resources, and images depicting the impact of globalization on the West.

Class Discussion for the Documents and Visual Sources Features
Comparison (large or small group): Women and Modern Islam

The place of women in the modern Islamic world is addressed in Documents 24.2, 24.3, and 24.4.  Ask your students what these documents can tell us about women in the Islamic world. Documents 24.2 and 24.3 address women from a fundamentalist perspective. How do they discuss women? What are their greatest concerns about women? What basic arguments are advanced in Document 24.4? Does this selection share any underlying assumptions with Documents 24.2 and 24.3? Where do they differ the most? Do they confirm or challenge the passages concerning Islamic women in the main text? Conclude by discussing what the variety of ideas about women can tell us about the Muslim world and its engagement with Western modernity.

Contextualization (large or small group): What Is Globalization?

To help students come to terms with globalization in its many forms, ask them to identify different perspectives from which globalization can be examined. Some questions to consider include the following:


•
What global forces are at work in globalization and how might they be directly experienced by individuals?


•
How can where you live and what you do affect your understanding of globalization?


•
What can taking the perspective of a protestor against globalization add to our understanding?


•
What positive and negative aspects of globalization can you identify? Are the positive aspects clearly good, and the negative aspects clearly bad, or do they depend on your perspective?

Conclude by asking students what such an exploration can tell us about globalization. Does such an exploration explain why globalization has occurred in the manner that it has? Can it help to explain the variety of opinions concerning globalization?

Classroom Activities for the Documents and Visual Sources Features
Contextualization (large or small group): Varieties of Islam

This Document feature gives you the opportunity to explore the many interpretations of Islam and its relationship to the state found in the modern Muslim world. Ask students to draw a line and label one end “secular” and the other “fundamentalist.” What is meant by “secular”? What is meant by “fundamentalist”? Where would they place each of the documents on the spectrum? Are some harder to place than others? If so, why? Conclude by asking students whether they could construct a similar spectrum for Christian thought, or for the ideologies that developed in the West from the Enlightenment through the twenty-first century.
Contextualization (large or small group): Globalization Today

Expand on Using the Evidence question 4 by having students collect further images of globalization to share in class. Ask them to look in particular for images that they think add a new dimension to the visual sources here. Why did they choose their image(s)?  Conclude by asking the class to vote on which image they would add to the feature. What do they think is the most important aspect of globalization that is not included in the Visual Sources feature?

Additional Resources for Chapter 24

Bedford/St. Martin’s Resources

Computerized Test Bank

This test bank provides over thirty exercises per chapter, including multiple-choice, fill-in-the-blank, short-answer, and full-length essay questions. Instructors can customize quizzes, add or edit both questions and answers, and export questions and answers to a variety of formats, including WebCT and Blackboard. The disc includes correct answers and essay outlines.

Instructor’s Resource CD-ROM

This disc provides instructors with ready-made and customizable PowerPoint multimedia presentations built around chapter outlines, as well as maps, figures, and images from the textbook, available in both jpeg and PowerPoint formats:


•
Map 24.1: Globalization in Action: Foreign Direct Investment in the Late Twentieth Century (p. 1136)


•
Map 24.2: Global Inequality: Population and Economic Development (p. 1140)


•
Map 24.3: Two Faces of an “American Empire” (p. 1143)


•
Map 24.4: The Islamic World in the Early Twenty-first Century (p. 1154)


•
Map 24.5: Carbon Dioxide Emissions in the Twentieth Century (p. 1160)


•
Globalization and Work (p. 1181)


•
Globalization and Consumerism 
(p. 1183)


•
Globalization and Migration (p. 1184)


•
Globalization and Protest (p. 1185)


•
One World or Many? (p. 1186)

Documents and Essays from Worlds of History: A Comparative Reader, Third Edition (Volume 2)

The following documents, essays, and illustrations to accompany Chapter 24 are available in Volume 2, Chapter 14 of this reader by Kevin Reilly:


•
Sherif Hetata, Dollarization

•
Philippe Legrain, Cultural Globalization Is Not Americanization



•
Miriam Ching Yoon Louie, from Sweatshop Warriors: Immigrant Women Workers Take On the Global Factory

•
Benjamin Barber, from Jihad vs. McWorld

•
Global Snapshots


•
Cartogram of Global Warming


•
Satellite Photo of the Earth at Night


•
Population Density of the World, 
2004


•
GDP per Capita Growth, 1990–2001


•
John Roach, By 2050 Warming to Doom Million Species, Study Says


•
Andrew C. Revkin, Climate Data Hint at Irreversible Rise in Seas


•
Larry Rohter, With Big Boost from Sugar Cane, Brazil Is Satisfying Its Fuel Needs
Online Study Guide at bedfordstmartins.com/strayer

The Online Study Guide helps students synthesize the material from the textbook as well as practice the skills historians use to make sense of the past. Each chapter contains specific testing exercises, including a multiple-choice self-test that focuses on important conceptual ideas; an identification quiz that helps students remember key people, places, and events; a flashcard activity that tests students on their knowledge of key terms; and two interactive map activities intended to strengthen students’ geographic skills. Instructors can monitor students’ progress through an online Quiz Gradebook or receive email updates.
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