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Part Five
The European Moment in World History

1750–1914


Chapter 17—Atlantic Revolutions and Their Echoes, 1750–1914 


Chapter 18—Revolutions of Industrialization, 1750–1914 


Chapter 19—Internal Troubles, External Threats: China, the Ottoman Empire, and Japan, 1800–1914 


Chapter 20—Colonial Encounters, 1750–1914 

Outline: The Big Picture: European Centrality and the Problem of Eurocentrism

I.
Two major phenomena mark the “long nineteenth century” (1750–1914):


A.
the creation of “modern” human societies, an outgrowth of the Scientific, French, and Industrial revolutions (Chapters 17–18)


B.
the ability of these modern societies to exercise enormous power and influence over the rest of the world


1.
colonial empires founded in some places


2.
informal control (economic, military, diplomatic, and missionary) established in others


C.
The two phenomena gave Western Europe (and to some extent North America) more prominence in world history than ever before.

II.
Eurocentric Geography and History


A.
Europe’s new power included the ability to center human history and geography on Europe.


1.
Europe was placed at the center of the world on maps


2.
Europe was regarded as a continent in its own right


3.
the rest of the world was defined in terms of distance from Europe (e.g., the Far East)


4.
longitude was measured from the “prime meridian,” running through Greenwich, England


B.
History textbooks were Eurocentric.


1.
non-European peoples were regarded as static and unchanging


2.
general view that “backward” peoples must either Europeanize or go extinct


3.
Eurocentrism wasn’t really challenged until around 1950


C.
The discipline of world history emerged after World War II with a goal of counteracting Eurocentrism.

III.
Countering Eurocentrism—five answers to the problem of European centrality


A.
We need to remind ourselves how recent the European moment in world history has been.


B.
Europe rose to dominance within an international context.


1.
only the withdrawal of the Chinese fleet allowed European domination of the Indian Ocean (sixteenth century)


2.
disease and internal divisions of Native Americans made the European takeover of the Americas possible


3.
the Scientific Revolution drew on Islamic science and information from around the world


4.
the Industrial Revolution benefited from New World resources and markets


5.
local elites cooperated in European domination


C.
Europe’s rise to global dominance was not easy or automatic.



D.
Peoples of the world used Europeans and their ideas for their own purposes.


1.
adaptation of borrowings to local circumstances


2.
encounters between culturally different peoples are the most interesting stories of modern world history


E.
Europeans were not the only game in town—Asians, Africans, and Middle Easterners had other concerns, too.

IV.
Yes, the European moment in world history is significant, but it’s best understood in a larger context of interaction and exchange. 


Chapter

17
Atlantic Revolutions and Their Echoes

1750–1914

Chapter Overview

Chapter Learning Objectives


•
To make students aware of the number and diversity of Atlantic revolutions in the eighteenth and nineteenth centuries


•
To explore the cross-pollination between revolutionary movements


•
To investigate the real impact of the Atlantic revolutions


•
To consider the broader long-term implications of the revolutionary movements for sweeping social change 

Chapter Outline

I.
Opening Vignette


A.
In 1989, celebration of the bicentennial of the French Revolution coincided with the Chinese government’s crackdown on demonstrators in Tiananmen Square.


1.
The French Revolution was the centerpiece of a revolutionary process all around the Atlantic world between 1775 and 1875


2.
Atlantic revolutions had an impact far beyond the Atlantic world


a.
French invasions of Egypt, Poland, and Russia


b.
inspired efforts to abolish slavery, give women greater rights, and extend the franchise in many countries


c.
nationalism was shaped by revolutions


d.
principles of equality eventually gave birth to socialism and communism

II.
Comparing Atlantic Revolutions 


A.
The revolutions of North America, Europe, Haiti, and Latin America influenced each other.


1.
they also shared a set of common ideas


2.
grew out of the European Enlightenment


a.
notion that it is possible to engineer, and improve, political and social life


b.
traditional ways of thinking were no longer sacrosanct


3.
the core political idea was “popular sovereignty”—that the authority to govern comes from the people, not from God or tradition


4.
except in Haiti, the main beneficiaries 
of revolution were middle-class white males


a.
but in the long term, the revolution gave ammunition to groups without political rights


b.
goal was to extend political rights further than ever before, so can be called “democratic revolutions”


5.
considerable differences between the Atlantic revolutions


B.
The North American Revolution, 1775–1787 

1.
basic facts of the American Revolution are well known


2.
a bigger question is what it changed


3.
American Revolution was a conservative political movement


a.
aimed to preserve colonial liberties, rather than gain new ones


b.
for most of seventeenth and eighteenth centuries, the British North American colonies had much local autonomy


c.
colonists regarded autonomy as their birthright


d.
few thought of breaking away from Britain before 1750


4.
colonial society


a.
was far more egalitarian than in Europe


b.
in manners, they were republican well before the revolution


5.
Britain made a new drive to control the colonies and get more revenue from them in the 1760s


a.
Britain needed money for its global war with France


b.
imposed a number of new taxes and tariffs on the colonies


c.
colonists were not represented in the British parliament


d.
appeared to deny the colonists’ identity as true Englishmen


e.
challenged colonial economic interests


f.
attacked established traditions of local autonomy


6.
British North America was revolutionary for the society that had already emerged, not for the revolution itself



a.
no significant social transformation came with independence from Britain


b.
accelerated democratic tendencies that were already established


c.
political power remained in the hands of existing elites


7.
Many Americans thought they were creating a new world order


a.
some acclaimed the United States as “the hope and model of the human
race”


b.
declaration of the “right to revolution” inspired other colonies around the world


c.
the U.S. Constitution was one of the first lasting efforts to put Enlightenment political ideas into practice


C.
The French Revolution, 1789–1815 

1.
thousands of French soldiers had fought for the American revolutionaries


2.
French government was facing bankruptcy


a.
had long attempted to modernize the tax system and make it fairer, but was opposed by the privileged classes


b.
King Louis XVI called the Estates General into session in a new effort to raise taxes


3.
when the Estates General convened in 1789, Third Estate representatives broke loose and declared themselves the National Assembly


a.
drew up the Declaration of the Rights of Man and Citizen


b.
launched the French Revolution


4.
unlike the American Revolution, the French rising was driven by pronounced social conflicts


a.
titled nobility resisted monarchic efforts to tax them


b.
middle class resented aristocratic privileges


c.
urban poor suffered from inflation and unemployment



d.
the peasants were oppressed


5.
Enlightenment ideas gave people a language to articulate grievances


6.
French Revolution was violent, far-reaching, and radical


a.
ended hereditary privilege


b.
even abolished slavery (for a time)


c.
the Church was subjected to government authority


d.
king and queen were executed (1793)


e.
the Terror (1793–1794) killed tens of thousands of people regarded as enemies of the revolution


7.
effort to create a wholly new society


a.
1792 became Year I of a new calendar


b.
briefly passed a law for universal male suffrage


c.
France was divided into 83 territorial departments


d.
created a massive army (some 800,000 men) to fight threatening neighbors


e.
spurt of nationalism, with revolutionary state at the center


f.
radicals especially pushed the idea of new beginnings


8.
influence of French Revolution spread through conquest


a.
Napoleon Bonaparte (r. 1799–1814) seized power in 1799


b.
preserved many moderate elements of the revolution


c.
kept social equality, but got rid of liberty


d.
subdued most of Europe


e.
imposed revolutionary practices on conquered regions


f.
resentment of French domination stimulated national consciousness throughout Europe


D.
The Haitian Revolution, 1791–1804


1.
Saint Domingue (later called Haiti) was a French Caribbean colony


a.
regarded as the richest colony in the world


b.
vast majority of population were slaves


2.
example of the French Revolution sparked a spiral of violence


a.
but revolution meant different things to different people


b.
massive slave revolt began in 1791


c.
became a war between a number of factions


d.
power gradually shifted to the slaves, who were led by former slave Toussaint Louverture


3.
the result was a unique revolution—the only completely successful slave revolt in world history


a.
renamed the country Haiti (“mountainous” in Taino)


b.
identified themselves with the original native inhabitants


c.
declared equality for all races


d.
divided up plantations among small farmers


4.
Haiti’s success generated great hope and great fear


a.
created new “insolence” among slaves elsewhere, inspired other slave rebellions


b.
caused horror among whites, led to social conservatism


c.
increased slavery elsewhere, as plantations claimed Haiti’s market share


d.
Napoleon’s defeat in Haiti convinced him to sell Louisiana Territory to the United States


E.
Spanish American Revolutions, 1810–1825


1.
Latin American revolutions were inspired by earlier revolutionary movements


2.
native-born elites (creoles) in Spanish colonies of Latin America were offended at the Spanish monarchy’s efforts to control them in the eighteenth century


3.
reasons why Latin American independence movements were limited at first


a.
little tradition of local self-government


b.
society was more authoritarian, with stricter class divisions



c.
whites were vastly outnumbered


4.
creole elites had revolution thrust upon them by events in Europe


a.
1808: Napoleon invaded Spain and Portugal, put royal authority in disarray


b.
Latin Americans were forced to take action


c.
most of Latin America was independent by 1826


5.
longer process than in North America


a.
Latin American societies were torn by class, race, and regional divisions


b.
fear of social rebellion from below shaped the whole independence movement


6.
leaders of independence movements appealed to the lower classes in terms of nativism: all free people born in the Americas were Americanos

a.
many whites and mestizos regarded themselves as Spanish


b.
but many leaders were liberals, influenced by the ideals of the Enlightenment and the French Revolution


c.
in reality, lower classes, Native Americans, and slaves got little benefit from independence


7.
it proved impossible to unite the various Spanish colonies, unlike the United States


a.
distances were greater


b.
colonial experiences were different


c.
stronger regional identities


8.
after Latin America gained independence, its traditional relationship with North America was gradually reversed


a.
the United States grew wealthier and more democratic, became stable


b.
Latin American countries became increasingly underdeveloped, impoverished, undemocratic, and unstable

III.
Echoes of Revolution 


A.
Smaller European revolutions occurred in 1830, 1848, and 1870.


1.
led to greater social equality and liberation from foreign rule


2.
enlarged voting rights: by 1914, major states of Western Europe, the United States, and Argentina had universal male suffrage


3.
even in Russia, there was a constitutional movement in 1825


4.
abolitionist, nationalist, and feminist movements arose to question other patterns of exclusion and oppression


B.
The Abolition of Slavery 

1.
slavery was largely ended around the world between 1780 and 1890


2.
Enlightenment thinkers were increasingly critical of slavery


a.
American and French revolutions focused attention on slaves’ lack of liberty and equality


b.
religious groups, especially Quakers and Protestant evangelicals, became increasingly vocal in opposition to slavery 

c.
growing belief that slavery wasn’t necessary for economic progress


3.
three major slave rebellions in the British West Indies showed that slaves were discontent; brutality of suppression appalled people


4.
abolitionist movements were most powerful in Britain


a.
1807: Britain forbade the sale of slaves within its empire


b.
1834: Britain emancipated all 
slaves


c.
other nations followed suit, under growing international pressure


d.
most Latin American countries abolished slavery by 1850s


e.
emancipation of the Russian serfs (1861)


5.
resistance to abolition was vehement among interested parties


6.
abolition often didn’t lead to the expected results


a.
usually there was little improvement in the economic lives of former slaves


b.
unwillingness of former slaves to work on plantations led to a new wave of global migration, especially from India and China


c.
few of the newly freed gained anything like political equality


d.
most former Russian serfs remained impoverished


e.
more slaves were used within Africa to produce export crops


C.
Nations and Nationalism 

1.
revolutionary movements gave new prominence to more recent kind of human community—the nation


a.
idea that humans are divided into separate nations, each with a distinct culture and territory and deserving an independent political life


b.
before the nineteenth century, foreign rule in itself wasn’t regarded as heinous


c.
most important loyalties were to clan, village, or region


2.
independence movements acted in the name of new nations


3.
erosion of older identities and loyalties


a.
science weakened the hold of religion


b.
migration to cities or abroad weakened local allegiances


c.
printing standardized languages


4.
nationalism was often presented as a reawakening of older cultural identities


5.
nationalism was enormously powerful in the nineteenth century


a.
inspired political unification of Germany and Italy


b.
inspired separatist movements by Greeks, Serbs, Czechs, Hungarians, Poles, Ukrainians, the Irish, and Jews


c.
fueled preexisting rivalry among European states


d.
efforts to instill national loyalty in citizens


6.
nationalism took on a variety of political ideologies


a.
“civic nationalism” identified the “nation” with a particular territory, encouraged assimilation


b.
some defined the nation in racial terms (e.g., Germany)


7.
nationalism was not limited to Europe


D.
Feminist Beginnings 

1.
a feminist movement developed in the nineteenth century, especially in Europe and North America 


2.
European Enlightenment thinkers sometimes challenged the idea that women were innately inferior


a.
during the French Revolution, some women argued that liberty and equality must include women


b.
more educational opportunities and less household drudgery for middle-class women


c.
women increasingly joined temperance movements, charities, abolitionist movements, missionary work, etc.


d.
maternal feminism: argued women’s distinctive role as mothers


3.
first organized expression of feminism: women’s rights conference in Seneca Falls, New York, in 1848


4.
feminist movement was transatlantic from the beginning


5.
by the 1870s, movements focused above all on suffrage


a.
became a middle-class, not just elite, movement


b.
most worked through peaceful protest and persuasion


c.
became a mass movement in the most industrialized countries by turn of century


6.
by 1900:


a.
some women had been admitted to universities


b.
women’s literacy rates were 
rising


c.
some U.S. states passed laws allowing women to control their property and wages


d.
some areas liberalized divorce laws


e.
some women made their way into new professions


f.
1893: New Zealand was the first to grant universal female suffrage


7.
the movement led to discussion of the role of women in modern society


a.
taboo sexual topics were aired


b.
deep debates over women’s proper roles


8.
bitter opposition


a.
some argued that strains of education and life beyond the home would cause reproductive damage


b.
some saw suffragists, Jews, and socialists as “a foreign body” in national life


9.
feminism spread beyond Europe and the United States, but less widely than nationalism

IV.
Reflections: Revolutions Pro and Con


A.
The legacies of the Atlantic revolutions are still controversial.


1.
to some people, they opened new worlds of human potential


2.
but the revolutions also had many victims, critics, and opponents


a.
conservatives believed that societies were organisms that should evolve slowly; radical change invited disaster


b.
argued that revolutions were largely unnecessary


B.
Historians also struggle with the pros and cons of revolutionary movements.

Lecture Strategies

Lecture 1: What makes a successful colonial revolution? Looking at the Americas—and Ireland
This chapter rightly focuses on successful revolutions, the ones that changed the world in significant ways. To understand the revolutionary processes themselves, however, it is useful to examine a failed revolution—in this case, the 1798 Rising against British rule in Ireland—so that students have a better sense of the forces that confronted revolutionaries. The objectives of this lecture strategy are:


•
to introduce students to the topic of Ireland as a British colony and the long struggle for Irish independence


•
to use the case of “the ’98” as a springboard from which to review and compare the course of revolution in the Americas


•
to employ the case of Ireland’s failed rebellion to explore in greater depth the issues that lay behind oppression by colonial powers 
Begin with England’s successful conquest of Ireland, beginning with the loose overlordship established by Henry II in the 1170s and going on to consider the Nine Years’ War (1594–1603), English/ Scottish plantations in Ireland, Cromwell’s devastation of the island, and the success of William of Orange there. From that point, some important points to include are:


•
anti-Catholic legislation


•
efforts to abolish the Irish language


•
the Penal Laws


•
Catholic resettlement in Connacht


•
massive Catholic emigration to the continent, especially as soldiers 


•
the role of the United Irishmen


•
the influence of American and French revolutionary ideas


•
Irish hope for help from the French revolutionary government


•
atrocities on both sides in the conflict 

As you work your way through the course of the Irish rising, make comparisons as appropriate to the colonial risings in North and South America.

Lecture 2: One nation under God: Revolutions and nationalist movements 

The purpose of this lecture strategy is to review and expand on the textbook’s coverage of nascent nationalism in the eighteenth and nineteenth centuries, exploring in particular the relationship between revolutionary movements and nationalism. Its objectives are:


•
to make students conscious of the ways in which nationalist movements reimagine and romanticize the past


•
to increase student awareness of the power of historical consciousness in nationalist movements


•
to explore the ways in which both resistance groups and government authorities can lead people to a sense of nationalism 

Begin with Napoleon Bonaparte—not by reassessing his campaigns but by considering how he encouraged nationalism among the French and in other countries. For French nationalism, some important points to consider are:


•
the military draft


•
the creation of the Napoleonic Code


•
the ways in which national triumphs were celebrated (e.g., the Arc de Triomphe)


•
Napoleon’s appropriation of the past (everything ranging from his use of the symbolism from a sixth-century Frankish royal tomb to stealing columns from Charlemagne’s Palatine Chapel in Aachen)

For the ways in which resistance to Napoleon encouraged nationalism elsewhere, consider:


•
the English hero-worship of Horatio Nelson


•
the ways in which England celebrated victories over Napoleonic armies


•
German anti-Napoleon movements


•
Spanish resistance to French occupation 

Move from Napoleon to the ways in which the idea of “nation” gradually won the hearts and minds of citizens of Western Europe, the United States, Japan, India, and Turkey. Depending on which regions you choose to emphasize, this topic could be approached in a variety of ways. It would be useful to address the following:


•
the ways in which the popular press and popular art interpreted great “national” heroes of the past and the present


•
what the most important symbols of nationalism were—flags, coinage, public art, rousing speeches advocating a return to an earlier age, public buildings, the ruler, a particular form of religious expression, etc.


•
the ways in which nationalists rewrote the past to establish the “natural right” of a particular population or ideal


•
who advocated nationalism, and how nationalist thought could be used either by a government or against it


•
issues that emerged as truly “national”


•
language reforms and standardization 
It may be useful to refer to the chapter’s Documents and Visual Sources features, particularly Documents 17.1, 17.3, and 17.5 and Visual Source 17.5, during your lecture. 
Lecture 3: At last—a woman’s voice 

The intent of this lecture strategy is to take a long look at women’s lives in nonindustrial societies (industrialism comes later) and to consider the factors that led small women’s movements to emerge in some of these societies. Its objectives are:


•
to encourage student awareness of the role women have played in social, economic, and cultural history, even when they were not very visible in the world of politics


•
to explore the factors that began to give nonroyal women a public voice in parts of the world 

Begin by looking at what concerned the everyday life of most of the population in most parts of the world—agriculture. It is tempting to treat women’s history as a “history of oppression,” but it can be much more useful to include women among the “voiceless” people of world history more generally, those with no say in politics, who usually lived close to the subsistence level, and who had little in the way of personal freedoms.
 
Points to include are:


•
whether life at the subsistence level on a farm has room for anything but a “partnership marriage,” in which the labor of both wife and husband are essential for survival


•
what women’s work was in a typical farming economy, and how very much work there was before the invention of modern labor-saving devices


•
the odd circumstance that leisure-class females in world history have usually suffered much more restraint than have their poorer sisters (Did Chinese peasants bind their daughters’ feet? Were impoverished Athenian women socially secluded?)


•
the frustrations of urban life and women’s exclusion from its public sphere


•
the question of what a woman who has servants to take care of all the work does with her time 

From there discuss the role of women in Enlightenment and revolutionary movements, along with the role of men who accepted the premise that liberty should extend to the female of the species. It may be useful to refer to the chapter’s Documents feature, particularly Documents 17.2, and 17.5. 
Things to Do in the Classroom
Discussion Topics
1. Misconception/Difficult Topic (large or small group). “The American Revolution was ‘revolutionary.’” Ask students to discuss the chapter’s argument that there was very little about the American Revolution that was actually revolutionary and to compile a list of the main reasons the text gives to support that contention. Then, ask them to list any arguments that they can come up with for why it was revolutionary.

2. Contextualization (large or small group). “Why abolish slavery?” Ask students to draw up a list of reasons why people were increasingly willing to abolish slavery in the eighteenth and nineteenth centuries, organizing them under the following headings:


•
economic reasons


•
political reasons


•
cultural/religious reasons 

When the students have finished, ask them to consider which of these reasons were new or had become noticeably more central in the abolitionist era.

3. Comparison (large or small group). “Nationalist expressions of the nineteenth century.” Display several nationalist images of the nineteenth century. Some readily available examples are:


•
the statue of Vercingetorix at Alesia


•
the statue of Alfred the Great at Winchester


•
the statue of Hermann the German in the Thuringian Forest 

Encourage students to discuss the following questions:


•
When did the figure depicted actually live?


•
What did he do?


•
Why would he have become a nationalist rallying point in the nineteenth century?

Classroom Activities

1. Timeline exercise (large or small group). “Revolutions and ideas.” With your students, make a timeline of the major revolutionary movements covered in this chapter. Add to it important events in the history of the Enlightenment, as presented in Chapter 16. Then lead a discussion of what significance the chronological intersection of events might have.

2. Role-playing exercise (small group). “What to do with Louis XVI.” The class is the French National Assembly, convened to consider what to do with the deposed French king Louis XVI (and with his wife, Marie Antoinette). Choose three groups of advocates to argue the case for (1) execution, (2) exile, or (3) acquittal, and then have the Assembly as a whole vote on the appropriate sentence.

3. Clicker question. Revolutions did more harm than good. Agree or disagree.

Key Terms

abolitionist movement: An international movement that between approximately 1780 and 1890 succeeded in condemning slavery as morally repugnant and abolishing it in much of the world; the movement was especially prominent in Britain and the United States.
creoles: Native-born elites in the Spanish colonies. (pron. KREE-ohls)
Declaration of the Rights of Man and Citizen: Document drawn up by the French National Assembly in 1789 that proclaimed the equal rights of all men; the declaration ideologically launched the French Revolution.
Declaration of the Rights of Woman: Short work written by the French feminist Olympe de Gouges in 1791 that was modeled on the Declaration of the Rights of Man and Citizen and that made the argument that the equality proclaimed by the French revolutionaries must also include women.
Estates General: French representative assembly called into session by Louis XVI to address pressing problems and out of which the French Revolution emerged; the three estates were the clergy, the nobility, and the commoners.
Freetown: West African settlement in what is now Sierra Leone at which British naval commanders freed Africans they rescued from illegal slave ships.
French Revolution: Massive dislocation of French society (1789–1815) that overthrew the monarchy, destroyed most of the French aristocracy, and launched radical reforms of society that were lost again, though only in part, under Napoleon’s imperial rule and after the restoration of the monarchy.

gens de couleur libres: Literally, “free people of color”; term used to describe freed slaves and people of mixed racial background in Saint Domingue on the eve of the Haitian Revolution. (pron. zhahn deh koo-LUHR LEE-bruh)
Haiti: Name that revolutionaries gave to the former French colony of Saint Domingue; the term means “mountainous” or “rugged” in the Taino language.
Haitian Revolution: The only fully successful slave rebellion in world history; the uprising in the French Caribbean colony of Saint Domingue (later renamed Haiti) was sparked by the French Revolution and led to the establishment of an independent state after a long and bloody war (1791–1804).
Hidalgo-Morelos rebellion: Socially radical peasant insurrection that began in Mexico in 1810 and that was led by the priests Miguel Hidalgo and José Morelos. (pron. ee-DAHL-goe moh-RAY-lohs)

Latin American revolutions: Series of risings in the Spanish colonies of Latin America (1810–1826) that established the independence of new states from Spanish rule but that for the most part retained the privileges of the elites despite efforts at more radical social rebellion by the lower classes.
Louverture, Toussaint: First leader of the Haitian Revolution, a former slave (1743–1803) who wrote the first constitution of Haiti and served as the first governor of the newly independent state. (pron. too-SAN loo-ver-TOUR)
maternal feminism: Movement that claimed that women have value in society not because of an abstract notion of equality but because women have a distinctive and vital role as mothers; its exponents argued that women have the right to intervene in civil and political life because of their duty to watch over the future of their children.

Napoleon Bonaparte: French head of state from 1799 until his abdication in 1814 (and again briefly in 1815); Napoleon preserved much of the French Revolution under an autocratic system and was responsible for the spread of revolutionary ideals through his conquest of much of Europe.
nation: A clearly defined territory whose people have a sense of common identity and destiny, thanks to ties of blood, culture, language, or common experience.

nationalism: The focusing of citizens’ loyalty on the notion that they are part of a “nation” with a unique culture, territory, and destiny; first became a prominent element of political culture in the nineteenth century.
North American Revolution: Successful rebellion conducted by the colonists of parts of North America (not Canada) against British rule (1775–1787); a conservative revolution whose success assured property rights but established republican government in place of monarchy.
petit blancs: The “little” (or poor) white population of Saint Domingue, which played a significant role in the Haitian Revolution. (pron. pay-TEE blawnk)

Seneca Falls Conference: The first organized women’s rights conference, which took place at Seneca Falls, New York, in 1848.
Stanton, Elizabeth Cady: Leading figure of the early women’s rights movement in the United States (1815–1902).
Terror, the: Term used to describe the revolutionary violence in France in 1793–1794, when radicals under the leadership of Maximilien Robespierre executed tens of thousands of people deemed enemies of the revolution.
Third Estate: In prerevolutionary France, the term used for the 98 percent of the population that was neither clerical nor noble, and for their representatives at the Estates General; in 1789, the Third Estate declared itself a National Assembly and launched the French Revolution.
Tupac Amaru: The last Inca emperor; in the 1780s, a Native American rebellion against Spanish control of Peru took place in his name. (pron. TOO-pahk ah-MAH-roo)

Chapter Questions

Following are answer guidelines for the Big Picture questions and Margin Review questions that appear in the textbook chapter, and answer guidelines for the chapter’s two Map Activity questions located in the Online Study Guide at bedfordstmartins.com/ strayer. For your convenience, the questions and answer guidelines are also available in the Computerized Test Bank.

Big Picture Questions


1.
Make a chart comparing the North American, French, Haitian, and Spanish American revolutions. What categories of comparison would be most appropriate to include?


•
A number of different categories could be successfully used to construct a chart, including grievances, racial and religious factors, political, social, and cultural outcomes and their influence on other revolutions.


2.
Do revolutions originate in oppression and injustice, in the weakening of political authorities, in new ideas, or in the activities of small groups of determined activists?


•
Revolutions originate for all of these reasons. For instance, oppression and injustice lay at the heart of the Haitian Revolution.

•
The weakening of political authorities played a particular role in the Latin American and French revolutions.

•
The new ideas of the Enlightenment influenced the American, French, Haitian, and Latin American revolutions.

•
The activities of small groups of determined people were especially central to the feminist revolution.


3.
“The influence of revolutions endured long after they ended.” To what extent does this chapter support or undermine this idea?


•
This chapter strongly supports this assertion—the opening pages reflect on the impact of the French Revolution on the Tiananmen Square demonstration in China in 1989.


•
The Reflections section at the end of the chapter also emphasizes the long-term implications of the French Revolution when it opens with a comment by the Chinese revolutionary leader Zhou Enlai, who in 1976 famously said that it was still “too early to say” what he thought about the French Revolution.


•
Within the chapter, the Echoes of Revolution section focuses on long-term repercussions of the Atlantic revolutions in the abolition of slavery, the rise of nations and nationalism, and the emergence of the feminist movement.


4.
In what ways did the Atlantic revolutions and their echoes give a new and distinctive shape to the emerging societies of nineteenth-century Europe and the Americas?


•
In regions like France, the United States, and Latin America, governments based on popular sovereignty emerged, although in the case of 
France the government did revert to monarchy at times.


•
The ideas of the revolutions, along with social pressures, pushed major states to enlarge their voting publics.


•
The concept of the nation-state and nationalism strengthened, shaping popular identities.


•
The Atlantic revolutions provided some of the ideological and intellectual underpinnings for the abolitionist and feminist movements.

Margin Review Questions


Q.
In what ways did the ideas of the Enlightenment contribute to the Atlantic revolutions?


•
The Enlightenment promoted the idea that human political and social arrangements could be engineered, and improved, by human action.


•
New ideas of liberty, equality, free trade, religious tolerance, republicanism, human rationality, popular sovereignty, natural rights, the consent of the governed, and social contracts developed during the Enlightenment, providing the intellectual underpinnings of the Atlantic revolutions.


Q.
What was revolutionary about the American Revolution, and what was not?


•
The American Revolution was revolutionary in that it marked a decisive political change.


•
It was not revolutionary in that it sought to preserve the existing liberties of the colonies rather than to create new ones.


Q.
How did the French Revolution differ from the American Revolution?


•
While the American Revolution expressed the tensions of a colonial relationship with a distant imperial power, the French insurrection was driven by sharp conflicts within French society.


•
The French Revolution, especially during its first five years, was a much more violent, far-reaching, and radical movement than its American counterpart.


•
The French revolutionaries perceived themselves as starting from scratch in recreating the social order, while the Americans sought to restore or build upon earlier freedoms.


•
Unlike the American Revolution, the French Revolution led to efforts to create a wholly new society, symbolized by such things as a new calendar, a new administrative system, and new street names.


•
The French Revolution also differed from the American Revolution in the way that its influence spread. At least until the United States became a world power at the end of the nineteenth century, what inspired others was primarily the example of its revolution and its constitution. French influence, by contrast, spread primarily through conquest.


Q.
What was distinctive about the Haitian Revolution, both in world history generally and in the history of Atlantic revolutions?


•
Its key distinctive feature in both world history and the history of Atlantic revolutions was that it was the only completely successful slave revolt.


Q.
How were the Spanish American revolutions shaped by the American, French, and Haitian revolutions that happened earlier?


•
Napoleon conquered Spain and Portugal, deposing the monarchs who ruled over Latin America and forcing Latin Americans to take action.


•
Enlightenment ideas that had inspired earlier revolutions also inspired the revolutions in Latin America.


•
The violence of the French and Haitian revolutions was a lesson to Latin American elites that political change could easily get out of hand and was fraught with danger.


Q.
What accounts for the end of Atlantic slavery during the nineteenth century?


•
Enlightenment thinkers in eighteenth-century Europe had become increasingly critical of slavery as a violation of the natural rights of every person, and the public pronouncements of the American and French revolutions about liberty and equality likewise focused attention on this obvious breach of those principles.


•
Some Christians in Britain and the United States felt that slavery was incompatible with their religious beliefs.


•
There was a growing belief that slavery was not essential for economic progress.


•
The actions of slaves, including the successful slave rebellion in Haiti and unsuccessful rebellions elsewhere, hastened the end of slavery by making slavery appear politically unwise.


•
Abolitionist movements brought growing pressure on governments to close down the trade in slaves and then to ban slavery itself.



Q.
How did the end of slavery affect the lives of the former slaves?


•
In most cases, the economic lives of the former slaves did not improve dramatically.


•
Outside of Haiti, newly freed people did not achieve anything close to political equality.


•
The greatest change was that former slaves were now legally free.


Q.
What accounts for the growth of nationalism as a powerful political and personal identity in the nineteenth century?


•
The Atlantic revolutions declared that sovereignty lay with the people.


•
Increasingly, populations saw themselves as citizens of a nation, deeply bound to their fellows by ties of blood, culture, or common experience.


•
Other bonds weakened during the nineteenth century as science weakened the hold of religion on some, and migration to industrial cities or abroad diminished allegiance to local communities. At the same time, printing and the publishing industry standardized a variety of dialects into a smaller number of European languages, which allowed a growing reading public to think of themselves as members of a common linguistic group or nation.


•
Nationalism was often presented as a reawakening of older linguistic or cultural identities and certainly drew upon songs, dances, folktales, historical experiences, and collective memories of earlier cultures.


•
Governments throughout the Western world claimed to act on behalf of their nations and deliberately sought to instill national loyalties in their citizens through schools, public rituals, the mass media, and military service.


•
Nationalism took on a variety of political ideologies as groups across the political spectrum tried to channel nationalism for their own purposes.


Q.
What were the achievements and limitations of nineteenth-century feminism?


•
The achievements of the women’s movement include the admission of small numbers of women to universities and growing literacy rates among women overall.

•
In the United States, a number of states passed legislation allowing women to manage and control their own property and wages, separate from their husbands.


•
Divorce laws were liberalized in some places.

•
Professions such as medicine opened to a few women, while teaching beckoned to many more.

•
Nursing was professionalized in Britain and attracted thousands of women into it, and social work, soon to be another female-dominated profession, took shape in the United States.

•
The movement prompted an unprecedented discussion about the role of women in modern society.


•
As far as limitations, aside from New Zealand, women failed to secure the right to vote in the nineteenth century.


•
Nowhere did nineteenth-century feminism have really revolutionary consequences.

Map Activity 1

Map 17.1: The Expansion of the United States

Reading the Map: Which territories were gained by the United States as purchases? About how much of the total territory of the United States does the purchased land comprise?

Model Answer:

•
The United States purchased Louisiana, Florida, and southern Arizona. These territories appear to comprise roughly a third of the continental United States.

Connections: Who sold territory to the United States, and why? 

Model Answer:

•
Spain sold Florida, Mexico sold the Gadsden purchase, and France sold Louisiana. All three of these countries needed money and did not see much value in the territories they sold to the United States. 

Map Activity 2

Map 17.2: Napoleon's European Empire

Reading the Map: Which states or regions belonged to the French Empire, which were allied with Napoleon, and which were dependent states?

Model Answer:

•
The French Empire itself included France, the Netherlands and Belgium, the Illyrian Provinces, and part of western Italy, including Rome. Allied with the French Empire were the Austrian Empire, Prussia, and the Kingdom of Norway and Denmark.


Spain, the Confederation of the Rhine, Switzerland, the Kingdom of Italy, the Kingdom of Naples, and the Grand Duchy of Warsaw were all dependent states.

Connections: Which two powers that remained at war with the French Empire, and what were their geographic features that enabled them to continue fighting France?

Model Answer:

•
Great Britain and Russia remained enemies of Napoleon’s Empire. Geographically, Britain was an island, and its navy kept it safe and maintained control of the seas, whereas the vast amount of territory that protected St. Petersburg from the eastern border of the French Empire, as well as its far northern location, made reaching the Russian capital too difficult for Napoleon's forces. 

Using the Documents and Visual Sources Features

Following are answer guidelines for the headnote questions and Using the Evidence questions that appear in the Documents and Visual Sources features located at the end of the textbook chapter. Classroom Discussion and Classroom Activity suggestions are also provided to help integrate the document and visual source essays into the classroom. 

Documents Headnote Questions

Document 17.1: The French Revolution and the “Rights of Man”

Q.
What purposes did the writers of the Declaration expect it to fulfill?

Possible answers:


•
The document lays out the relationship between personal rights and the state, and the equality of rights among all citizens.


•
It reins in specific abuses associated with the previous regime, including arrest and detention without charge and censorship.

•
It defines how the law as agreed to by all citizens will protect each citizen’s liberties; the 
law will become the arbiter when one citizen’s liberties potentially infringe on the liberties of another.

Q.
What specific rights are spelled out in this document? What rights does it omit?


•
The Declaration presents rights to liberty, property, security and resistance to oppression; the liberty to do whatever does not harm another; the right to take part in the creation of laws; the right to be exempt from arbitrary arrest, and presumed innocence before the law.


•
It guarantees freedom of thought and religion as long as public order is not disturbed; freedom of communication; equal distribution of tax obligations; and protection of property.


•
In determining what rights were omitted, some students might use the American Bill of Rights for reference, and note that the Declaration of the Rights of Man and Citizen do not include, for example, the right to bear arms or the prohibition on unreasonable search and seizure. They are only indirectly addressed through references to the right to resist oppression (item 2) and the sacred right to property (item 17).


•
Students might also point to stipulations from more modern documents, such as the UN charter on human rights, which guarantee economic and cultural freedoms not included in this Declaration. 


•
Students might also note that the document does not explicitly address women’s rights or the rights of slaves.

Q.
What was revolutionary about the Declaration? What grievances against the old regime did the declaration reflect? 
Possible answers:


•
The document was revolutionary in that it asserts that every citizen was equal under the law; every citizen had rights that the government could not infringe upon; and sovereignty rested solely in the general will of the citizens.


•
The Declaration addresses grievances against the old regime when it explicitly prohibits the arrest or detention of citizens without charge; asserts the freedom of religion and freedom of communication; and stipulates equal distribution of taxation and the protection of property rights.

Q.
What grounds for debate or controversy can you identify within the Declaration?

Possible answers:


•
Controversy or debate might arise over the difference between equality under the law and equality based on common utility. 


•
The line between liberty and infringing on other people’s liberties may not always be clear


•
The meaning of equal distribution of the tax burden was likely to be debated.


•
More broadly, the passages in the document focus primarily on defining the rights of citizens rather than explicitly stating what the government cannot do, as in the American Bill of Rights. This difference leaves some rights ambiguous.

•
The assertion that the law is the expression of the general will that all will agree on (item 6), along with the assertion of a right of resistance to oppression (item 2), have been identified by some scholars as opening the way to the political culture of the Terror.
Document 17.2: The Rights of Women

Q.
On what basis does Wollstonecraft argue for the rights of women? To what extent were her arguments based on the principles of the French Declaration?


•
Wollstonecraft argues that if women are educated they will become better companions for men. 


•
She points out that as Talleyrand himself notes, there is no abstract principle that explains the exclusion of half the human race from political life.

•
She argues that repression leads to women being unsatisfied with their situation and to meddle, however unprepared, in affairs that they were prohibited from.

•
Current marriage customs lead to poor matches, marital infidelity, and a lack of dedication by parents to the raising of children, all of which could be remedied to the benefit of society.


•
Her arguments speak to the spirit of the Declaration of the Rights of Man, particularly her assertion that women should be allowed to judge for themselves what will make them happy rather than have these decisions made for them; her assertion that fathers of families crush the rights of women in a manner similar to tyrants; her call for civil and political rights for women; her belief in the preparation of women so that marriages would occur because of affection between the couple; and, in the final lines of the selection, her call for justice.


Q.
In what kind of rights does she seem most interested? What problems do the denial of those rights generate? 


•
Wollstonecraft is most interested in rights to education, participation in political life, civil rights, freedom from domination by fathers, and the freedom to choose a spouse.


•
Denial leads to women seeking to 
participate in public life without being prepared, to coquetry, neglect of children, efforts by women to obtain illicit privileges, and the disturbing of orderly affairs by women intent on participating despite prohibitions.


Q.
Should Wollstonecraft be considered 
a feminist in the contemporary sense of insisting 
on the complete equality of women and men in 
every sphere of life? Keep in mind that the term “feminism” itself was not in use when she wrote 
in 1792.
Possible answers:


•
Wollstonecraft should not be considered a feminist because her arguments do not advocate complete equality. Instead they focus on securing appropriate, not equal, education for women; a role but not the same role as men in political life; and marriages based on affectionate relationships between spouses.


•
Students might note that her primary rationale for advocating change was to make society and the family more stable and productive, but the final lines of the document, where she demands these changes for justice’s sake and asserts that there are distinct “Rights for Woman,” could arguably be viewed as a precursor to modern feminist ideas. 
Document 17.3: Rights and National Independence

Q.
What understanding of “rights” informed Bolívar’s demand for independence?

Possible answers:


•
Bolívar defines the rights of those of part-European origin in the Americas as legitimate proprietors of the region.

•
He believes they should have rights with regard to public affairs, which in the past had been denied to them.

•
He also states that they should also have the right to develop industries and use their lands and resources as they pleased.

•
Because their rights were denied, their 
fight for freedom was legitimate and similar to the claim in Document 17.1 of the right to resist oppression.


Q.
What were his chief objections to Spanish rule? 


•
The Spanish kept the Americas in a passive state, by which Bolívar meant that by not allowing residents to manage their domestic affairs and internal administration, the Spanish kept them out of public affairs.


•
Locals were limited to positions no better than serfs or mere consumers by restrictions that forbid them from growing European crops, storing products that were royal monopolies, or establishing factories—even factories that had no equivalents on the Iberian Peninsula.


•
They had to put up with trade barriers between American provinces and trading privileges enjoyed by Iberian merchants.

•
Local people were excluded from important positions in the state, army, and church.

Q.
What difficulties did Bolívar foresee in achieving the kind of stable and unified independence that he so much desired? 

•
Bolívar foresaw that as they gained independence, different regions would form different types of governments.


•
He realized that the Spanish provinces in the Americas were separated by climatic differences, geographic diversity, conflicting interests, and dissimilar characteristics.

Q.
What might you infer from Bolívar’s statements, or his silences, about his willingness to apply human rights thinking to people of Native American, African, or mixed-race ancestry?

Possible answers:


•
The passage “ . . . in short, being Americans by birth and endowed with rights from Europe—find ourselves forced to defend these rights against the natives while maintaining our position in the land against the intrusion of the invaders” (p. 811) indicates that Bolívar sees his racial grouping in potential conflict with indigenous Americans.

•
When Bolívar refers to “we” he is speaking for Americans by birth who possess European ancestry; therefore, his statements do not include a majority of the population of Spanish colonial America. The implication is that he sees mixed-race, African, and Native American people as separate groups, and may not have intended his human rights statements to apply to them.

Document 17.4: Rights and Slavery

Q.
On what basis does Douglass demand the end of slavery? How do his arguments relate to the ideology of the American Revolution?


•
Douglass demands the end of slavery so that America will live up to the ideas and ideals on which it was founded; and to end the hypocrisy and inconsistency that undermines the values of the nation.


•
He draws directly on the principles of political freedom and natural justice in the Declaration of Independence to emphasize how slavery undermines them.

Q.
How would you describe the rhetorical strategy of his speech? 

Possible answers:


•
Douglass uses the Fourth of July celebration to contrast the ideals on which the nation was founded with the realities of slave holding.

•
He chooses to speak about the Fourth of July holiday from the perspective of a slave to highlight the inequity and inconsistency of the country’s founding principles in contrast to slave holding.


•
He uses irony to make his points.

•
Douglass shifts rhetorical strategies at the end to offer hope for change as a means of remedying current injustices.

Q.
What does Douglass mean when he says “it is not light that is needed, but fire?”

Possible answers:


•
Douglass may be referring to the fact that the inequity that he describes is glaringly obvious and does not need further “light shed on it,” rather, it needs to move people to action, symbolized here by “fire.” 


•
In this interpretation, his scorching irony is designed to raise passions at the injustice of the situation.

Q.
In what ways does he argue that slavery has poisoned American life? 


•
It has made celebrations of founding principles a sham, claims of liberty “an unholy license,” and claims of national greatness vanity.


•
It also undermines American denunciations of tyrants and destroys American moral authority abroad; makes shouts of liberty and equality hollow and claims of republicanism a sham; and makes claims of humanity base pretence and claims of Christianity a lie.

•
It corrupts politicians and is an antagonistic force in government that threatens to tear the country apart.


•
It fetters progress and inhibits education, breeds insolence, promotes vice, fosters pride, and shelters crime.

Q.
Why, in the end, can Douglass claim that “I do not despair of this country?” How would you evaluate the following assertion in the last paragraph: “There are forces in operation, which must inevitably work the downfall of slavery”? What forces was he referring to?

Possible answers:


•
Douglass may have claimed not to despair of the country because he was speaking to an antislavery meeting, which represented a movement for change.


•
He may have referred to the Declaration of Independence and the genius of American institutions because he believed that through them the blatant injustices that he noted in his speech could be recognized and changed.


•
By asserting that modernizing changes will lead to the downfall of slavery, he is likely expressing his hope that, with increased international trade and communication, abolitionist movements in other nations will have an impact on America.
Document 17.5: Rights in the Colonial World 


Q.
Although Kartini did not directly use the language of “rights,” what evidence in the letter suggests that she might have been influenced by the idea of human rights? 


•
Her references to the activities of European feminists indicate an understanding of the rights that European women were pressing for.

•
Her reference to the idea of emancipation and the related concepts of freedom and independence intersect with the concept of human rights.

•
Her reaction to her confinement from age twelve to sixteen speaks to a sense of deprivation that might be associated with human rights.

•
Her description of her parents officially presenting her with her freedom to attend the investiture celebrations of Queen Wilhelmina indirectly touches on the idea of human rights.

•
Her longing “to be able to stand alone, to study, not to be subject to any one, and, above all, never, never to be obliged to marry” could be construed as a desire to assert her human rights (p. 815).


Q.
What elements of European thinking are most compelling to Kartini? 

Possible answers:


•
Kartini finds compelling European feminist thinking, and the breaking with long-established traditions that was an important component of European modernity.

•
Also compelling are ideas of emancipation, freedom, and independence.

•
She is drawn to the concept of individually, and collectively as a nation, throwing off the limitations of established traditions.

Q.
In what ways does her encounter with European thinking generate conflict or dissatisfaction with her own society? What else provokes her desire for change?

Possible answers:


•
Kartini’s knowledge of women’s movements in Europe inspire her but also lead to dissatisfaction, since she cannot follow their lead out of deference to her parents.


•
Her familiarity with European concepts of emancipation, freedom, and independence contrast with her own situation within her culture.

•
Her attendance at a European school up to age twelve made her aware of being denied further education afterward.

•
Her public attendance of investiture celebrations for Queen Wilhelmina placed her in conflict with the social norms of her society.


•
Her desire for change is motivated by her wish not to marry and her confinement within her household from ages twelve to sixteen.

Q.
Some Indonesians have celebrated Kartini as a pioneer of both feminism and nationalism. To what extent does this letter support that view? 
Possible answers:


•
She expresses an awareness of feminism and a desire to work towards it in Indonesia. 

•
She also speaks of a time when age-old traditions in Indonesia will be loosened to give women greater freedoms.

•
Her understanding of emancipation, freedom, and independence could be interpreted as the seeds of nationalist sentiments, as could her hope that the institutions that oppose progress will be loosened for the sake of the people.


•
She calls directly for the “awakening of my country.”

Q.
How would you compare Kartini’s thinking about women’s emancipation with that of Wollstonecraft?

Possible answers:


•
Both Kartini and Wollstonecraft concern themselves with the institution of marriage; were inspired by feminist movements in Europe; and address the problem of women being confined to the private sphere and the issue of women’s education.


•
Wollstonecraft’s agenda is more clearly defined and ambitious.
Visual Sources Essay Questions

Visual Source 17.1: The Early Years of the French Revolution: “The Joyous Accord”

Q.
What changes during the first year of the revolution does this image reveal? Consider the activity portrayed in the painting and the posture of the three figures. What continuities with the past does it also suggest?
Possible answers:


•
The image reveals that social equality had replaced social deference in the interaction between the different Estates.


•
The depiction of the three figures hunting together is important, because before the revolution hunting was an activity largely restricted to the elite.


•
There is still a clearly defined difference between the elites and the peasants, as represented by their dress.


Q.
How does it portray the ideal of national unity? 


•
The ideal of national unity is portrayed through the caption; through the sharing of dinner, a very important social activity that symbolized fellowship; and through the group partaking in the activity of hunting, which once was a source of great tension between elites and peasants.

Q.
How are the representatives of the three estates distinguished from one another?


•
They are distinguished primarily by dress, with each wearing clothing that identifies their social class.


Q.
Notice the peasants hunting in the background. Keep in mind that before the revolution peasants who hunted on the estates of the nobility were subject to harsh punishment or even death. Why do you suppose the artist chose to include them in the painting?

Possible answers:


•
The hunters in the background may have been included to indicate, in conjunction with the guns and net in the foreground, that the men around the table were taking a break from hunting.
Visual Source 17.2: A Reversal of Roles: The Three Estates of the Old Regime

Q.
What different impressions of the revolution are conveyed by Visual Sources 17.1 and 17.2? 

Possible answers:


•
Visual Source 17.1 portrays a new social order, where all social classes have become social equals. Visual Source 17.2 also portrays a new social order, where the third estate has reversed roles with the nobility.


Q.
How might you interpret the meaning of the caption, which reads: “I really knew we would have our turn.” 

Possible answers:


•
This cartoon depicts a reversal of fortunes rather than a new social order based on equality. It might be interpreted as a statement of triumph by the third estate.

Q.
Compare this image with the opening picture of Chapter 17 on page 778. What changes had occurred in the relationship of the classes? How does the woman representing the third estate in Visual Source 17.2 differ from her counterpart in the earlier image? 


•
The two pictures portray two very different scenarios, with the chapter-opening image 
portraying a third estate woman carrying, or being ridden by, women representing the first and second estates.


•
The woman representing the third estate in Visual Source 17.2 is dressed in better clothing and with a finer hat; is holding a healthy-looking baby; and is holding a distaff whose shaft is not bending under weight like the one on page 778.



Q.
Notice that the woman representing the third estate in this image holds a distaff, a tool used for spinning, as well as a child. What does this suggest about the roles of women in the new order? How might Mary Wollstonecraft (Document 17.2, pp. 808–809) respond to this image?
Possible answers:


•
In the new order, women will fulfill both economic and domestic roles in society. The image indicates that very little has changed for women since the revolution, as both spinning and child rearing had long been associated with them.


•
Wollstonecraft may have found the image of motherhood a positive symbol of the new revolutionary order, for it depicts the important role that women played in raising children. She may have been encouraged by the use of female rather than male figures to depict a political shift, but disappointed by the lack of a more radical depiction of women being educated or participating in public affairs.

Visual Source 17.3: Revolution and Religion: “Patience, Monsignor, Your Turn Will Come”

Q.
How does this visual source reflect the outlook of the Enlightenment? (see pp. 742–744)

Possible answers:


•
It represents the criticism by many and rejection by some Enlightenment thinkers of supernatural religion.


•
It represents the frequent Enlightenment attacks on the church as an overly rich institution manned by gluttonous, lazy, and only superficially pious clergy.

Q.
What criticisms of the Church are suggested by this image? Why is the bishop on the left portrayed as a fat, even bloated, figure? What is the significance of efforts to “squeeze” the priests? Based on their dress, what class do you think the pressmen represent? 

Possible answers:


•
The church is bloated with wealth that it misuses.


•
The image of the bishop may represent the belief that the clergy are gluttonous and lazy, and that the church itself possesses too much wealth, which is misused.



•
The effort to squeeze the priests is most likely a metaphor for the efforts by revolutionaries to seize the wealth of the church for the use of the state. Note that the man in the press seems to be throwing up coins into a box, which most likely represents the state coffers.


•
The dress of the two men operating the press indicate that they are urban, professional men. The two men in the foreground holding the bishop are a revolutionary soldier and a man dressed in clothing associated with the legal profession.

Q.
The caption reads: “Patience Monsignor, your turn will come.” What do you imagine was the reaction of devout Catholics to such images and to the policies of de-Christianization?

Possible answers:


•
Images like these may have left devout Catholics uneasy, for they indicated both a systematic campaign against the church and, as the caption indicates, a campaign that continued to evolve and grow in its scope.

•
Alternatively, devout Catholics may have found this image acceptable because it depicts revolutionaries attacking the wealth of the church, which many devout Catholics recognized as a problem, and depicts elite clerics who had long been criticized by many devout Catholics for their shortcomings.

Q.
In what ways do Visual Sources 17.1, 17.2, and 17.3 reflect the principles of the Declaration of the Rights of Man and Citizen (Document 17.1, pp. 806–808)?

Possible answers:


•
Visual Source 17.1 represents most closely the Declaration in that the men in the cartoon are all equal, enjoying the same activities in a fraternal manner, in accordance with the first article of the Declaration; and through its depiction of hunting, emphasizes the end of privilege.


•
Visual Source 17.2 depicts none of the maxims in the Declaration, instead representing a reversal of fortunes that placed the third estate in the position once occupied by the second estate.


•
Visual Source 17.3 depicts aspects of the Declaration in that it seems to run counter to Article 17, which expressly prohibits the state to seize private property, and to Article 13, which requires 

equal apportionment of all taxes. However, Visual Source 17.3 does not directly contradict Article 10’s protection of religious conscience because it does not interfere with the practice of religion. 
Visual Source 17.4: An English Response to Revolution: “Hell Broke Loose at the Murder of Louis”

Q.
What is the significance of the demons and dragons in the cartoon? Notice how the soldiers at the bottom of the image are portrayed. 

Possible answers:


•
The demons and dragons are present to emphasize that the devil was behind the execution; to create a sense that the execution of the king was a portentous event in the battle between good and evil; and to create a sense of chaos and disorder.

•
Also, as the soldiers at the bottom of the image imply, the artist wanted to directly associate revolutionaries with the devil and his minions. 

Q.
What meaning would you attribute to the caption “Hell Broke Loose”? What disasters might critics of the revolution have imagined coming in its wake?

Possible answers:


•
The caption indicates that the execution of the king was an event that would lead to further chaos and disorder in France and possibly all of Europe.

•
Within France critics might imagine anarchy and mob rule, and the full seizure of power by radical revolutionaries.

•
Beyond the borders of France they might have feared the toppling of other monarchs.

Q.
How do you understand the beam of light from heaven that falls on Louis XVI?

Possible answers:


•
The shaft of light might reflect traditional Christian iconography, indicating that Louis XVI was saintly, a theory substantiated by the angel with trumpet appearing from the cloud.

•
It might symbolize Louis XVI’s divinely ordained right to rule, which the devil and his revolutionary minions sought to undermine.

•
It may serve to distinguish Louis as a force for order and good in what is otherwise a chaotic scene peopled by devils, demons, and evil revolutionaries.

Q.
Why was regicide regarded with such horror in the Europe of the 1790s?
Possible answers:


•
Other monarchs feared for their own authority.

•
Regicide against the divinely ordained monarch was seen as a crime against God.

•
Regicide had long been associated with patricide, and therefore symbolized a breakdown in the traditional European social and political order.

•
It symbolized the radicalization of the French Revolution.

Visual Source 17.5: Revolution, War, and Resistance: A German View of Napoleon

Q.
What do the figures embedded in Napoleon’s gnarled face represent?

Possible answers:


•
They represent the victims of Napoleon’s wars, or perhaps the oppressed peoples of Europe.

Q.
Notice the Russian-style fur hat with bear claws extending into Napoleon’s head. Given recent Russian military defeats of Napoleon’s forces, what do you think this represents?

Possible answers:


•
This could represent the role of Russia in toppling Napoleon’s Empire; and the mortal wounds inflicted by the Russian military on Napoleon’s army.

Q.
How do you understand the hand extending from Napoleon’s neck as an epaulet (military insignia worn on the shoulder)?
Possible answers:


•
The hand may symbolize the dead who perished on the battlefields depicted on the map that makes up Napoleon’s coat.


•
The five rings on the hand may represent the plunder extracted by Napoleon on his campaigns.

Q.
What is the meaning of the map depicted on his uniform? The crosses show the location of other defeats for Napoleon’s forces. Notice also the red collar, said to represent the blood of Napoleon’s many victims.

Possible answers:


•
The map chronicles Napoleon’s defeats.

•
The green background may represent, like the hat, the Russian army since their uniforms were green.

•
The spider web at the center of the map represents a Légion d’honneur.

Q.
How does this German critique of the French Revolution, created in 1813, differ from the British criticism in Visual Source 17.4, which is dated to 1793? 

Possible answers:


•
The British criticism focuses on regicide and the political radicalism in France, while the German critique focuses on the death and destruction wrought by the French Revolution on all of Europe.


•
The British criticism possesses a more prominent religious component; the German critique is more difficult to read and interpret.
Using the Evidence Questions
Documents: Claiming Rights


1.
Making comparisons: In what different ways does the idea of “rights” find expression in these five documents? Which documents speak more about individual rights and which focus attention on collective rights? What common understandings can you identify?
Possible answers:


•
The formal declaration of Document 17.1 seeks to comprehensively chart the rights of men through both general assertions of inalienable rights and clauses that explicitly grant more specific rights.


•
In Document 17.2, Wollstonecraft seeks to define the rights of women partly through the rights of their male counterparts and partly through arguments that advocate practical acknowledgement of reality.

•
In Document 17.3, Bolívar says that the rights of those rebelling against Spain derive from Europe, but that locals had been deprived of these rights by Spanish rulers who limited participation in government and the development of the colonial economy.

•
In Document 17.4, Frederick Douglass defined the natural, if not recognized, rights of slaves through the principles of political freedom and natural justice defined in the American Declaration of Independence.

•
In Document 17.5, Raden Adjeng Kartini wrote less explicitly about rights, but expresses her ideas about them through her own experiences. The European feminist and nationalist movements did shape her understanding of herself.


•
In terms of individual verses collective rights, Documents 17.1 and 17.2 are written to define the rights of large groups, but many of these rights, like those to political participation, expression, or conscience, are fundamentally individual rights. Documents 17.3 and 17.4 both deal primarily with the collective rights of groups. Document 17.5 focuses on the individual experience of a single Javanese woman, but through the context of her understanding of feminist and nationalist movements for collective rights.


•
In terms of common understandings, all five documents use the concept of rights to define, criticize, or explore aspects of their societies.

2.
Considering ideas and circumstances: Historians frequently debate the relative importance of ideas in shaping historical events. What impact do you think the ideas about rights expressed in these documents had on the historical development of the Atlantic world and beyond? And what specific historical contexts or conditions shaped each writer’s understanding of “rights”?
Possible answers:


•
Students could argue that the ideas about rights expressed in these documents had an important impact on the historical development of the Atlantic world and beyond because the ideas expressed in the Declaration of the Rights of Man and Citizen lay at the basis of many countries’ constitutions as well as the United Nation’s Universal Declaration of Human Rights. Women’s rights, particularly in parts of the Atlantic world but elsewhere as well, have developed along the lines envisioned by Wollstonecraft. Latin America successfully broke free from Spanish control under the leadership of Bolívar. The Atlantic slave system has been abolished and slavery has also declined in most other parts of the world. The Dutch colonial regime in Indonesia no longer exists and a feminist movement has taken hold in the region.


•
Document 17.1 was shaped by the recent overthrow of the old regime and the need to construct a new political order based on sovereignty vested in the people. In Document 17.2, Wollstonecraft was both responding to the arguments of Charles Talleyrand and reacting to the writings of other women like Olympe de Gouges. Document 17.3 is responding to the reality of a growing revolution against Spanish colonial power in Latin America and the need to justify it. In Document 17.4, Douglass is responding to the reality of slave holding in America and the emergence of an antislavery movement in the country. In Document 17.5, Kartini reacts to her own personal situation, living within the social customs and norms of her society, and the situation of her region, living under colonial Dutch rule.


3.
Connecting past and present: Read the Universal Declaration of Human Rights, adopted by the United Nations in 1948 (http://www.un.org/ Overview/rights.html). To what extent does this document reflect the thinking about rights spelled out in the French Declaration of 1789? What additional rights have been added to the more recent document? How might you account for the changes?


•
There are many similarities to the rights set forth in the French Declaration. The opening lines of the UN Declaration refer to the human rights as equal and inalienable, while the preamble notes similar freedoms of speech and belief. Article 7 grants equality before the law; Article 9 rejects the practice of arbitrary arrest; Article 10 requires fair trial; Article 11 requires a presumption of innocence for all crimes; Article 17 secures individual property rights; Article 18 grants freedom of thought and religion; Article 19 grants freedom of opinion and expression; Article 20 grants freedom of peaceful assembly and association; Article 21 grants everyone the right to take part in the government of the country, directly or through freely chosen representatives; and Article 29 restricts freedoms only where they are injurious to others.


•
The UN Declaration does have its differences, however. In the preamble, people are granted freedom from fear and want; women are explicitly granted equal rights with men; and social progress is a stated goal. In Article 1, “human beings” rather than “man” are defined as being born free and with equality. In Article 2, distinctions are explicitly forbidden because of “race, colour, sex, language, religion, political or other opinion, national or social origin, property, birth or other status.” Article 4 explicitly forbids slavery or servitude; Article 13 grants rights of freedom of movement and rights to cross borders; Article 14 grants the right of asylum from persecution; Article 15 grants everyone the right to a nationality; Article 16 grants the right to marriage; Article 22 grants everyone the right to social security; Article 23 grants employment rights; Article 24 grants leisure rights; Article 25 ensures a minimum standard of living and special care for mother and children; Article 26 grants rights to an education; and Article 27 grants rights to cultural participation.

•
In some ways, several passages in the UN charter represent the evolution in thought about women and slaves that emerged from the debate surrounding the Declaration of the Rights of Man and Citizen. Article 13 and 14 deal with the human rights on an international rather than national scale; Articles 22–25 expand the concept of human rights to include rights to economic and social well being; and Articles 26–27 also expand the scope of human rights to include educational and cultural rights.
Visual Sources: Representing the French Revolution

1.
Considering political art as evidence: Based on these five visual sources, together with those in the text itself, what are the advantages and limitations of political or satirical art in understanding a complex phenomenon such as the French Revolution?
Possible answers:


•
The advantages are that these images convey their ideas to both literate and non-literate audiences. They are particularly strong in representing simple ideas, especially those that seek to attack or undermine a particular person, idea or event. They are capable of presenting a political perspective clearly. Collectively, they represent the range of political discourse on a subject.


•
However, as single pieces they have a tendency to present only one side of an issue. Generally, they are not intended to simply chronicle an event, nor do they easily convey the abstract concepts that underpin the revolution.

2.
Making comparisons: In what different ways was the French Revolution portrayed in these visual sources? How might you account for those differences? Consider issues of class, nationality, religious commitment, time period, and gender.
Possible answers:


•
Visual Source 17.1 portrays the equality of all men after the collapse of the old regime estates system. It offers a relatively positive view of the revolution compared to the other images. This may be because it was produced early in the revolution, before it radicalized.


•
Visual Source 17.2 depicts the dramatic shift in the social order that resulted in the third estate becoming the politically dominant estate in France. It represents a more divisive take on the collapse of the old regime estates system than Visual Source 17.1. This may be because it was produced later in the revolution as the initial optimism about the new social order receded, or because it was produced by a 

member of the first or second estate, reflecting a different perspective on the meaning of social equality. 


•
Visual Source 17.3 portrays the attack on 
the temporal wealth of the church. It again 
differs from Visual Source 17.1 in that it focuses 
on the tensions and changes wrought by the revolution. It was likely produced by revolutionaries and depicts a development that its supporters saw as positive. Nevertheless, to many churchmen and devout Catholics, the image may have represented a willful attack on the church undertaken by revolutionaries.

•
Visual Source 17.4 represents the execution of Louis XIV from a British perspective. It casts the execution in a negative light, emphasizing the injustice of the act and its destabilizing impact on France. The artist’s British perspective likely account for the image’s interpretation of events.

•
Visual Source 17.5 depicts Napoleon and his empire in an unfavorable light by emphasizing its destructiveness. Its timing in 1813, amid some of the most destructive warfare of the period, and the artist’s German perspective almost certainly shaped its perspective.

3.
Defining the French Revolution: Based on these visual sources, what was revolutionary about the French Revolution? And what earlier patterns of French life persisted?
Possible answer:


•
The visual sources show several revolutionary aspects of the French Revolution, such as the effort to eliminate the social distinctions of the old regime, depicted in Visual Source 17.1; the increased power of the third estate, as depicted in Visual Source 17.2; the systematic effort by the state to extract wealth from the church, depicted in Visual Source 17.3; and the execution of a French monarch and the subsequent establishment of a republic, as represented in Visual Source 17.4. 

•
Certain earlier patterns of French life did persist, such as the continued class conflict depicted in Visual Source 17.2; criticism of the church’s wealth and its use in Visual Source 17.3; and the continued destruction of European wars, as depicted in Visual Source 17.5.

4.
Identifying opponents of the revolution: Based on these visual sources and the text narrative, which groups of people would most likely oppose the revolution? Why?


•
The groups that would most likely oppose the revolution include members of the first and second estates, because their wealth and privileges were threatened; some Catholics, especially when the revolution outlawed their faith; the French monarch, especially as the Revolution radicalized; and other European monarchies who feared similar movements in their kingdoms.
Class Discussion for the Documents and Visual Sources Features
Critical Analysis (large or small group): The Universality of Universal Rights

One of the distinctive aspects of the Atlantic Revolutions was the emergence of the concept of universal and inalienable human rights as a defining feature of political thought. While when first articulated by Enlightenment philosophers it may have seemed a simple concept, its practical application by early revolutionaries and their critics led to a great deal of debate—for example, how do universal rights apply to slaves or women?  Use this question as an opportunity to explore the profound implications of this new idea for the social and political order of Europe and the Americas. Ask students to interpret the statements in Document 17.1 and the preface to the Declaration of Independence. Then ask them whether they believe the authors intended these statements to apply to women or slaves. If not, how might they reconcile the statements with the continued suppression of these inalienable natural rights? Do they find such compromises as the 3/5 provision in the American Constitution compelling? Then turn to Documents 17.2 and 17.4 and ask students how an opponent who was also a supporter of the American or French Revolution might oppose these arguments. Conclude by asking students what these debates can tell us about the emergence of human rights, and whether the debates of the original proponents might have shaped ideas of gender and race over the past several centuries.
Comparison (large or small group): Representing Revolution

Expand on Using the Evidence question 1 to explore how revolutions were depicted by both supporters and opponents. Ask students to examine the images in the Visual Sources feature along with those in the chapter and organize them by categories. Some questions to consider include:


•
What categories can you identify?


•
Which categories are most prominent?


•
Which have the greatest impact?


•
Which most effectively convey complex stories?


•
Which do you think were most effective at the time? Why?

Conclude by assessing the advantages and limitations of political or satirical art in understanding such a complex phenomenon as the French Revolution.
Classroom Activities for the Documents and Visual Sources Features
Comparison (large or small group): Expressing Rights

Distribute a copy of the American Declaration of Independence and Bill of Rights and ask students to compare these to Document 17.1. What is similar about the way that these rights are defined and expressed. What is different? In particular, ask students to consider whether the way that the Declaration of the Rights of Man and Citizen describes the rights of people, whereas the Bill of Rights describes what the government cannot do to a citizen, might shape the way that these rights were understood. Finally, ask students how revolutionary the American Revolution was as compared to the French Revolution, pointing out the critical differences in approach and perspective laid out in the chapter narrative.
Role-Playing (large or small group): Depicting the Revolution

Split the class into two or more groups, with at least one representing strong supporters of the French revolution and another strong opponents. Ask each to select an event from the revolution and depict it in an effort to rally support to their cause. Before beginning, encourage each group to review the images in the Visual Sources feature and identify the visual strategies employed that helped to convey points of view. Upon completion, have the groups present their images to the class and ask them what they liked and what they might do differently. Conclude by asking students what they learned about the strengths and weaknesses of images as political or propaganda tools.
Additional Resources for Chapter 17

Bedford/St. Martin’s Resources

Computerized Test Bank

This test bank provides over thirty exercises per chapter, including multiple-choice, fill-in-the-blank, short-answer, and full-length essay questions. Instructors can customize quizzes, add or edit both questions and answers, and export questions and answers to a variety of formats, including WebCT and Blackboard. The disc includes correct answers and essay outlines.

Instructor’s Resource CD-ROM

This disc provides instructors with ready-made and customizable PowerPoint multimedia presentations built around chapter outlines, and the following maps, figures, and images from the textbook, in both jpeg and PowerPoint formats:


•
Map 17.1: The Expansion of the United States (p. 782)


•
Map 17.2: Napoleon’s European Empire 
(p. 788)


•
Map 17.3: Latin American Independence 
(p. 791)


•
Map 17.4: The Nations and Empires of Europe, ca. 1880 (p. 798)


•
Le Joyeux Accord (p. 818)


•
The Three Estates Reverse Roles (p. 819)


•
 “Patience Monsignor, Your Turn Will Come.” (p. 820)


•
An English Response to the French Revolution (p. 821)


•
A German View of Napoleon (p. 822)

Documents and Essays from Worlds of History: A Comparative Reader, Third Edition (Volume 2)

The following documents, essays, and illustrations to accompany Chapter 17 are available in Volume 2, Chapter 6 of this reader by Kevin Reilly:


•
David Hume, On Miracles

•
Denis Diderot, Supplement to the Voyage of Bougainville


•
The American Declaration of Independence


•
The French Declaration of the Rights of Man and Citizen


•
Mary Wollstonecraft, A Vindication of the Rights of Woman


•
Toussaint L’Ouverture, Letter to the Directory

•
Simón Bolívar, A Constitution for Venezuela
Online Study Guide at bedfordstmartins.com/strayer

The Online Study Guide helps students synthesize the material from the textbook as well as practice the skills historians use to make sense of the past. Each chapter contains specific testing exercises, including a multiple-choice self-test that focuses on important conceptual ideas; an identification quiz that helps students remember key people, places, and events; a flashcard activity that tests students on their knowledge of key terms; and two interactive map activities intended to strengthen students’ geographic skills. Instructors can monitor students’ progress through an online Quiz Gradebook or receive email updates.

Further Reading

The American Revolution, http://theamericanrevolution.org/. A useful site for teachers, with documents, short biographies of important figures, and recommendations for further reading.
Bushnell, David, and Neill Macaulay. The Emergence of Latin America in the Nineteenth Century. 2nd ed. Oxford: Oxford University Press, 1994. This handy survey covers a great deal of material in a single volume.
Davis, David Brion. Inhuman Bondage: The Rise and Fall of Slavery in the New World. Oxford: Oxford University Press, 2006.
Hobsbawm, Eric. The Age of Revolution: 1789–1848. New York: Vintage, 1996. An interesting and readable one-volume survey, part of a larger survey of modern history.
Hobsbawm, Eric. Nations and Nationalism since 1780: Programme, Myth, Reality. 2nd ed. Cambridge: Cambridge University Press, 1992.
Links: Latin American History, http://lanic.utexas .edu/la/region/history/. An interesting collection of resources on all periods of Latin American history.
McCullough, David. 1776. New York: Simon & Schuster, 2005. A very popular recent study of the American Revolution.
The Nationalism Project: Nationalism Links, http://www.nationalismproject.org/nationalism.htm. This site provides links, broken down by country, to both primary and secondary sources about nationalism.
National 1798 Visitor Centre, Enniscorthy, http://www.iol.ie/~98com/. The official Web site of an Irish museum dedicated to the 1798 rebellion.
Toussaint Louverture, http://www.archivex-ht.com/links/Toussaint_Louverture.html. A fine listing of English and French Internet resources on the Haitian Revolution.

Literature

Bolívar, Simón. El Libertador: Writings of Simón Bolívar. Ed. David Bushnell. Trans. Frederick Fornoff. Oxford: Oxford University Press, 2003. An interesting collection of essays, proclamations, and letters from Latin America’s most charismatic nineteenth-century revolutionary.
Burke, Edmund. Reflections on the Revolution in France. London: Penguin, 1982. A scathing indictment (from a British perspective) of the revolutionaries in France, written soon after the beginning of the French Revolution.
Dickens, Charles. A Tale of Two Cities. London: Penguin, 2003. Dickens’s classic tale of love and death during the Terror.
Franklin, Benjamin. The Autobiography and Other Writings. New York: Penguin, 2003. A fascinating look at colonial and revolutionary America as seen through the eyes of America’s least conventional rebel.
Ibsen, Henrik. A Doll’s House and Other Plays. Trans. Peter Watts. London: Penguin, 1965. A Doll’s House, first published in 1879, explores the stifling emptiness of life as a middle-class woman.

Paine, Thomas. Common Sense. London: Penguin, 1982. This work was the most important text to directly influence the American Revolution; at 128 pages, it’s short enough to assign to classes.
Sarmiento, Domingo F. Facundo; or, Civilization and Barbarism. Trans. Mary Mann. London: Penguin, 1998. This work, penned by an Argentinian in 1845, is a romantic, sociological essay on the course of revolution in the author’s homeland and the reasons for the revolution’s ultimate failure.
Stendhal. The Red and the Black. Trans. Roger Gard. London: Penguin, 2002. This classic, first published in 1830, paints a chilling picture of greed and corruption in postrevolutionary France.

Stowe, Harriet Beecher. Uncle Tom’s Cabin. Ware: Wordsworth Editions, 1999. The most famous work in all abolitionist literature, this is the classic tale of a good man sold “down river,” a woman who fled her master to save her son, and the human dignity of the enslaved.

Film

An Age of Revolutions. Films for the Humanities and Sciences. 1996. 23 minutes. Examines the impact of the French and Industrial revolutions on European society.
The Age of Revolutions: 1776–1848. Insight Media, 1985. 26 minutes. Provides an overview of the North American, French, and South American revolutions.
Breaking the Trade: The Abolition of Slavery in the British Empire. Films for the Humanities and Sciences, 2001. 30 minutes. Examines the abolitionist campaign in Britain, one of the most influential in Europe.
Jean-Jacques Rousseau. Films for the Humanities and Sciences, 1995. 15 minutes. A short film that explores the life and works of this key Enlightenment figure, whose writings on the social contract influenced both American and French revolutionaries.
Napoleon Bonaparte. Two-part series. Films for the Humanities and Sciences, 1999. 53 minutes and 57 minutes. Examines Napoleon and the impact of his empire on Europe.
The Nationalists. Films for the Humanities and Sciences, 1996. 25 minutes. Explores how the ideas of the French Revolution influenced the rise of nationalism in Europe.

Simón Bolívar: The Liberator. Films for the Humanities and Sciences, 2000. 30 minutes. Examines the Latin American revolutions through a focus on their principal leader, Simón Bolívar.

Women and Revolutions. Insight Media, 1997. 27 minutes. A wide-ranging video that examines theocracy, church and state, natural rights, and the influence of the Enlightenment on women’s rights.
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